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CHAPTER I 
INTRODUCTION 
1. Statement of the Problem 
The purpose of this stuqy is to compare the acceptability of 
certain principles of secondary education among experts in the United 
States, secondary school principals in Newfoundland, secondar,y school 
principals in the other Canadian provinces, the officials and super-
vising-inspectors at the Newfoundland Department of Education, and a 
number of leading Newfoundland citizens. 
2. Scope of the Problem 
It seems advisable at this point to indicate in a more specific 
way the general field of studj and the limitations under which this 
more or less explorator,y study has been made. 
This study will be concerned with ascertaining and comparing the 
acceptability of principles of secondary education among the following 
groups: 
50 experts of secondary education in the United States 
All of the secondary school principals in Newfoundland (245) 
300 secondary school principals in the other Canadian provinces 
The officials and supervising-inspectors at the Department of 
Education, St. John's, Newfoundland 
500 leading citizens in Newfoundland 
The principles of secondary education will relate to the 
following areas: . 
Bo8t on Unj_veraity 
-1- School of' Education 
Libr arY. 
The objectives of secondary education 
The curriculum in the secondary school 
Instruction in the secondary school 
The program for appraising pupil progress in the secondary 
school 
It should be stressed that factual information as a basis for 
appraising or even describing secondary education in Newfoundland is 
11 . . 
practically non-existent. Pullen found in a Canada-wide survey of 
secondary school curricula that very little exists of a descriptive y 
or appraisal nature in this field. Campbell in his Quance lectures 
of 1952 discussed the historical basis of secondary school curricula 
in Canada and pointed out significant trends but that was as far as 
he v1ent. The Dominion Bureau of Statistics Reference Paper No. 31 -
The Organization and Administration of Public Schools in Canada - gives 
an excellent background of public education in Canada from the point 
of view of the machinery of education for each province but very 
little attention is paid to the curriculum. This shortcoming which 
is true of Canada as a whole is, of course, more especially true of 
the province of Newfoundland, where no research, vdth the exception 
of a few historical studies, has as yet been undertaken. 
y Harry Pullen, !. Study of Secondary School Curricula in Canada, 
with Special Reference to ~ Ontario Experiment, Unpublished 
Doctoral Dissertation, University of Toronto, 1955, p. 8. 
2/ Harry L. Campbell, Curriculum Trends ~ Canadian Education, 
V1.G. Gage and Company, Toronto, 1952. · 
2 
Thus in describing actual conditions in Newfoundland education it 
will be necessary for the writer, at times, to lean on his own obser-
vation and experience. It is admitted that such a procedure admits 
the possibility of bias. Personal observations have undoubtedly been 
made from a rather specific point of view. However, such statements 
as the writer has utilized from his own observation are backed b.y ex-
perience as a teacher, high school principal, and supervising-inspec-
tor in five districts in the province. 
Another limitation of the study is that the data have not been 
secured from direct contacts, but by the questionnaire method. It 
is admitted that it is difficult to obtain true responses in this way. 
However, precautions have been taken to insure validity and to secure 
as true responses as possible. These procedures are described in 
Chapter III. 
3. Definition of Terms 
Principle: The term principle as used in this stuqy shall mean a 
fundamental or general belief, truth, or rule which may guide thinking 
ll 
or action. A Principle is to be distinguished from a method or 
technique which is a specific way of doing something. 
Secondary Scboo~ Principal: In Newfoundland there are no elementary 
and secondary schools as these terms are generally understood; 
secondary education is a continuation of elementary education and 
J./ William H. Burton and Leo J. Brueckner, Supervision, Appleton-
Century-Crofts, Inc., New York, 1955, P• 72. 
Jj 
includes grades nine, ten, and eleven. Thus a secondar.y school 
principal in Newfoundland is one who has in his school candidates for 
these examinations. 
Canadian Sch9ol Principal: This phrase as used in this study shall 
refer to the school principals of the Canadian provinces other than 
Newfoundland. or course, Newfoundland educators are Canadian edu-
cators as well, but for the sake of clarity and to avoid cumbersome 
expressions this differentiation is made. 
Eya1ua.}iQD.: The term evaluation as used in this study shall mean 
evaluation of pupil progress only, and will not refer to the school 
staff, the school plant, or the school program. 
4. Justification 
The system of education which exists in Newfoundland has re-
mained comparatively static for the past several decades. The 
curriculum emphasizes literar.y and verbalistic content. It is pre-
scribed by the Departnent of Education and is not the result of the 
study of actual community condit ions. It aims at preparing students 
for higher education and does not relate to local needs or to the 
interest s of the students. The typical teaching-learning situation 
is the assign-memorize-question method. The evaluation program con-
sists almost entirely of the examinations which are administered by 
the Department of Education at the end of each school year ; this is 
1/ John Francis Cramer and George Stephenson Brown, Contemporaty 
Education, ! Comparative Siudy sU: National Systems, Harcourt, Brace 
and Company, New York, 195 , P• 358. 
4 
the sole basis of grade placement. All of the students of the same 
grade in the province must write the same examinations. No objectives 
of Newfoundland education exist in the sense that th~ are used b,y the 
teaching personnel as guides to their work. While it is true that 
. ll 
lofty objectives are listed in the Introduction ~ the Curricu1um, 
the one and only objective is apparently to pass the examinations to 
which reference was made above. 
That the above state of affairs has continued to persist for so 
long is explained, to an appreciable extent, by the fact that no 
adequate appraisal of Newfoundland education has ever been made, that 
it has not been compared with other national systems, and that no pro-
posals for its over-all improvement have been set forth. 
This study, which is admittedly of an exploratory nature, is the 
first of its kind in Newfoundland, and as such should mark the 
beginning of a series of studies of a critical nature, and should also 
provide the educational authorities of that province with signifi cant 
dat a on which to base tneir proposals for future improvements. 
There are many signs which indicate that changes in Newfoundland 
education are inevitable and imminent. The question is under whose 
leadership and in what direction. 
Since the system of education is a centralized one, the Depart-
ment of Education would have to initiate any program of improvement 
!/ Introduction~ the Curriculum, Department of Education, St. John's, 
Newfoundland, n.d. (circa 1933). . 
5 
I 
-
or would have to create an atmosphere which would encourage local 
leadership to assert itself. In either instance, the local school 
principal is the key person in any program of improvement. 
This becomes readily apparent when it is realized that the office 
of the superintendency does not exist at the local level in Newfound-
land. The Departrr~nt of Education does send out into the schools 
supervising-inspectors but their work is mostly of an inspectional 
nature and there are less than twenty for the entire province • . In 
effect, then, the burden of progress in secondary education rests with 
these principals. It is desired, then, to know the thoughts of these 
principals before steps are taken to initiate change. It would also 
be important, of course, to ascertain the thinking of the officials 
at the Department of Education and to compare it with that of the 
principals. 
It would also be desirable to know how the thinking of the New-
foundland educators compares with that of educational experts in the 
. United States. The reasons for choosing American education for pur-
poses of comparison are obvious. 
The similarity of social traditions and the absence of a language 
barrier make the United States a source from which novel ideas and 
procedures are readily available to educators. Moreover, as an 
11 
Australian writer sees it, 
11 Samuel Hayner, Comparison of Pupil Personnel Services in ~ United 
States and Queensland, Australia, Unpublished Doctoral Dissertation, 
University of Illinois, 1953, p. 1. 
6 
"The United States is in a particularly favourable position 
to make an early discovery of educational needs and of more 
varied and rapid solutions of the problems posed by these needs." y . 
Rayner lists the ~ollowing factors as being responsible for 
fostering inventiveness to a greater degree than other countries: 
"The magnitude of its population, the diversity of its educational 
systems, the relati vel.y high level of financial support, and the wide-
spread experimentation factor ••• " 
It would also be of interest, though not of equal importance, to 
know how Canadian educators feel about these same principles of edu-
cation. The writer feels that the opinions expressed by the high 
school principals would be representative of Canadian educators as a 
whole. Newfoundland educators understandably look to the educational 
systems of their sister provinces. While there is no federal office 
of educa.tion to give a commonalty of purpose, there does exist an 
association whose purpose is similar - The Canadian Education 
Association. Newfoundland educators are constantly in touch with this 
organization. We may conclude, therefore, that the degree of accept-
ability of these principles by the Canadian group should furnish 
guides for the future direction of Newfoundland education. 
There is still another group whose opinion should be ascertained 
before initiating any program of change and improvement; these are 
the lay citizens, and more especially the leading lay citizens. This 
principle seems to be well established in the United States and in 
7 
the majority of the Canadian provinces. 
Recent events in Newfoundland give strong indication that these 
principles must be considered in that province as well. For the first 
time in its history the legislature of the provincial government, one 
year ago, gave local communities the right to lev,y. taxes for the sup-
l/ 
port of education. The natural consequence of local taxation is more 
local control. Recently the Department of Education has set up to 
study educational problems a committee, the membership of which is 
composed in part of a comparatively large number of lay people. 1-lean-
while the local press has registered strong protest against the single y 
standard of education for all of the Newfoundland pupils. Since it 
appears inevitable that lay citizens in Newfoundland will in the near 
future have a voice in matters educational, it would be of practical 
use to educators to know just what the opinions of these people are on 
important principles of education. However, no claim is made in the 
present study of making a comprehensive study of lay opinion. 
There are those who doubt the efficacy of studying a foreign 
system of education for the purpose of improving one 1 s own. However, 
there are sound precedents for doubting the validity of this argument. 
Educational historians point to the beneficial results that resulted 
from the study of European !chool systems by the Americans Mann, 
Barnard, the Mcmurrys, and others during the last century. 
l/ local School ~ !s:i, Newfoundland, 1957. 
y ~ Dail:v News, St. John 1 s, Newfoundland, Editorial, February 12, 
1957. 
8 
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The Englishman Hans, an international leader in the field of 
comparative education writes that, " ••• the problems of education in 
different countries are similar and the principles which guide their y 
solutions may be compared and even identified." He continues: 
"But is it not likely that if we have endeaVoured in a 
sympathetic spirit to understand the real working of a foreign 
system of education, we shall find ourselves better able to enter 
into the tradition and spirit of our national education, more 
.sensitive to its ideals, quicker to catch the signs which mark 
its growing or fading influence, readier to mark the signs which 
threaten it and the subtle workings of hurtful change? The 
practical value of studying in a right spirit and with scholarly 
accuracy the workings of a foreign system of education is that 
it will result in our being better fitted to study and under-
stand our own • 11 
One of the greatest experts in the field of comparative edu-
J/ 
cation, Dr. I.L. Kandel, supports this viewpoint. At one point he 
writes: "Educational systems are peculiarly national but the problems 
that confront them today are much the same in other countries." 
IJ/ 
Elsewhere he writes: 
"The general principle that a national system of education 
mustbe inspired by 'things outside the schools' and that these 
things 'govern and interpret the things inside' the schools does 
not mean, however, that a nation cannot incorporate into its 
own sound ideas found in the educational systems of other 
countries.u 
l/ Nicholas Hans, Comparative Education; a study 2! educational 
factors ~ traditions, 2nd. edition, Routledge and Kegan Paul, 
London, 1950, P• 10. -
Y Ibid., P• 3. 
l/ I.L. Kandel, The New Era in Education, ! Comparative Stud;r 
Houghton Mifflin Company, Boston, 1955, p. S. 
IJ/ lliS,., p. 11. 
I 
II 
I 
I 
I· 
!I 
Another American writer, Franzen, holds a similar view: 
"Those who maintain that studying other systems will do 
little good are representing an isolationist attitude. Any 
assumption that we ourselves are so good that others should 
learn from us and not we from them is chauvinistic, to say the 
least. 11 y 
A writer from Thailand puts it this way: 
11 It is impossible to get the best results by attempting to 
transplant any foreign system in its raw fo:nn. However, wisely 
selected ideas and practices can be advantageous~ adapted to a 
new environment. 11 
Further quotation on this point is not necessary. We may con-
elude that we are on safe ground when we generalize that the study 
of another system is a valid procedure when attempting to improve 
one's own. There would also seem to be small reason for doubting 
that the system of education in the United States is the most feasible 
for this. Acceptance of these principles by these authoriti es seems 
sufficient reason for the analysis of principles in a countr,y in 
which many discoveries have been made. 
!/ Carl Gustave Frederick Franzen, Foundations 2( Secondatl Egucation, 
Harpers, New York, 1955, p. 119. 
y Sanoh Dha:nngrongarta.ma, Proposals ~ Improving the Curriculum 
of the Secondaty Scbool Q! Thailand, Unpublished Doctoral Dis-
sertation, Univer~ity of Illinois, 1953, p. 3. 
10 
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CHAPTER II 
BAGKGROUND OF THE_ STUDY 
1. Introduct i on to the Chapter 
In any study involving the improvement of education, i t is 
necessary to know somethir~ of the locality studied and the lives of 
the people involved in order to have a full understanding of the pro-
blems which exist. This is especially true in Newfoundland where the 
inhabitants' "philosophy and outlook have been so peculiarly nurtured 
ll 
and moulded by centuries of history, economics and geography. 11 
2. Brief Political, Geographical and Economic Description 
Although Newfoundland was discovered as early as 1497, and was 
taken over for Queen Elizabeth I in 1583 as England's first colony, 
the island was without its own government for two-and-one-half cen-
turies. Represent ative Government was granted in 1832 and Responsible 
C~vernment in 1855, but by 1933 the home government could not carry 
the financial burden of the province and a Commission Government, 
composed of English and Newfoundland representatives, replaced it. 
This government continued until 1949 when Newfoundland entered int o 
Confederation with the other Canadian provinces. 
Situated at the mouth of the St. Lawrence River, Newfoundland 
has an area of 43,000 square miles and a population of about 425,000. 
The island is almost triangular in shape, measuring in a straight line 
1./ Fred W. Rowe, ~ History QL Education in Newfoundland, The Ryerson 
Press, Toronto, 1952, p. 140. 
11 
almost 300 miles on each side; but its coastline extends to the al-
most unbelievable distance of 6,000 miles, and the majority of the 
settlements which dot this extensive coastline have less than 250 in-
Jj 
habitants. This obstacle of geography alone has proven over the 
years to be an almost insuperable one and explains, in part, the lack 
of roads and other modem amenities in a large number of communiti es. 
The province, which never has realized an adequate standard of 
living for its people, has depended on the precarious fishing industry y 
for most of its history. Concerning this Rowe observes: 
"The speculative and hazardous nature of this occupation, 
which, even in the best of years, guaranteed only a bare sub-
sistence to the majority of the fishermen and in poor years led 
to famine and utter desolation, kept economic standards below 
what they were in other British Colonies." 
The econo~ of the province has been greatly improved in recent 
years as a result of industrialization, the presence of the American 
bases, and the social benefits instituted since Confederation. How-
ever, the picture is still by no means a bright one, and , by way of 
JJ 
sumrr~rizing this section, the following stat~.ent by Rowe seems 
pertinent: 
"'l'he real enemies to an efficient education system in New-
foundland appear to be the same as existed a century ago -
isolation, small villages and hamlets, depending on a precarious 
occupation, and the general poverty of the province." 
Jj Ibid., P• 140. 
Y Ibid., pp. 130 - 131. 
J/ ~., P• 140. I' 
I 
12 
Any attempts to improve Newfoundland education must be made with 
these retarding factors in mind. 
3. Brief History of Newfoundland Education 11 . 
L.W. Shaw, one-time Secretary of Education for Newfoundland 
observed: "He who would understand the system of education in New-
!oundland should know something of the past in which it is rooted." 
It is to the past that we will now turn to trace briefly the develop-
ment of education in that province. 
Education, like home rule, was a long time getting started in 
the colony. The factors which accounted for this are many, one of 
the more significant being th.9.t the British Goverrunent forbade per-
manent settlement on the island for as long as two centuries after y 
discovery. Grants of land could not be obtained until Hn3. One 
11 
of the island's greatest educators, Dr. V.P. Burke, writes in this 
respect: 
"For centuries Newfoundland was looked upon as a great ship 
moored off the banks (the Grand Banks) for the convenience of 
the English fishermen and the policy was to treat anyone who 
settled here as an interloper and drive him away. 11 
The effectiveness of the British Government to prohibit settle-
ment is att ested by the fact that in 1800 there were but 20,000 in-
l/ L. W. Shaw, H; story .oL Education in New:foundlang, Unpublished 
Master's Thesis, -Mount Allison University; 1943, p. 1. 
Y ~., P• 2. 
3./ Vincent P. Burke, "Education in Newfoundland 11 , Yearbook gL 
Egucation, Evans Brothers, London, 1932, p. 729. 
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11 
habitants on the island. But the effort s were not entirely success-
ful and some people established rude homes in the colony. These 
early settlers lived a semi-barbaric life and "seldom, if ever, 
during the chaotic period saw a clergyman or knew a school, and of 
?J 3.1 
refining or cultural influences there was little. 11 Bowe notes 
that: 
"During the eighteenth century religious and educational 
facilities were non-existent for the vast majority o! the in-
habitants, and it was well into ~he nineteenth centur,y before 
these deficiences were made up. 11 
The type of rule that prevailed in the colony in its early days 
was known as the "Fishing Admirals". By this arrangement the captain 
of the first ship to arrive in a harbour became governor of that area 
for the season. Many of these sea captains were anything but humane 
!.J 
and democratic, and barbarous conditions prevailed. 
The repressive policies of Great Britain, the lack of cultural 
influences, and the poor economy of the country naturally militated 
against educational offerings for centuries after discovery. To 
this must be added the ~glish reluctance to offer educational 
!if 
facilities to her colonies. Hickman writes in this respect: 
ll Bowe, 212.• m., p. 131. 
?J Shaw, 212.• cit., p. 3. 
3.1 Rowe, 2l4• m., p. 131. 
!J/ Shaw, ~· cit., pp. 1 - 2. 
2/ George A. Hickman, History 21. Ed,ucation in Newfoundland, Unpub-
lished Master's Thesis, Acadia University, 1943, p. 28. 
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"For over three hundred years, while the country was ruled 
directly from England, the Home Government did not contribute 
one penny to the education of the people and it was only aft er 
the country received Representative Government that an effort 
was made by the Legislature to extend and impr9ve the means of 
education. It was not until 1836, one hundred and ten years 
after the first school was founded by a clergyman, that the state 
awoke to its duties and voted a sum of money for education." 
Newfoundland resembled most of England's colonies in that its 
early educational efforts were sponsored by the Church, private 
enterprise, and charitable institutions, rather than by the state. Jj . 
To quote Hickman: "Since the British Government was so slow in 
helping education in the Colony, the Church stepped in to fill the 
gap. The Church has mothered education in this country ••• 11 
The first attempt to provide educational facilities for the 
island was made by the Society for the Propagation of the Gospel in 
1726 but its efforts were l~ted and it did not have at any one time 
?J 
more than six schools in operation. 
During the early years of the nineteenth century two local 
societies were founded to alleviate conditions. These were the 
Society for the Improvement of Conditions of tpe Poor in St. John's, 
and the Benevolent Irish Society. Their activities were, however, 
J) 
limited solely to the capital. 
In 1824 there was founded the most effective of all the private 
and religious organizations in the island's early history. This was 
Jj Ibid., p. 42. 
2J Rowe, sm. sit,., PP• 131 - 132. 
J/ !W· 
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known as the Newfoundland School Society. It trained teachers and 
operated schools for more than one hundred years, having at one time 
Jj 
as many as forty schools in its charge. 
State aid did not begin until 1836 when the government granted 
the niggardly sum of £2,100. By 1892 the total grant was only 
tso,OOO; in 1916 it was $367,000, and it was not until about thirty y 
years ago that it reached a million dollars. 
The effect of this general lack of schooling for so long a period 
can be seen in the fact that in 1891, 47.6% of the population was 
. 'll 
illiterate, while in 1901 the percentage of illiteracy was 44.8. 
By way of summary, then, it may be stated that, although New-
foundland was discovered as early as 1497, educational facilities 
were practically non-existent until three generations ago, and that 
the policy of the government was to leave matters of education to the 
Church and charitable institutions. This factor was abetted by the 
sparse population scatt ered over an almost inaccessible terrain and 
the poor economy of the colony. 
4. The System of Education As It Now Exists 
Education in Canada, like that in the United States, is not a 
federal matter but a provincial one. Section 93 of the British North 
J./ ~. 
y ~., pp. 134 - 135. 
'lJ Hickman, .sm,. ill,., p. 72. 
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America Act gives to each province exclusive control over its edu-
cation. The first words of this section, "In and for each Province 
the Legislature may exclusively make Laws in relation to Education", 
established the legal basis for provincial control. 
Newfoundland education, however, is unique with respect to con-
trol; it is neither state controlled nor church controlled. This 
ll 
paradox is clearly described by Rowe in the following quotation: 
" ••• it cannot be called a state system in the accepted sense 
of the term, nor is it church controlled entirely by the several · 
ecclesiastical bodies existing in the Province. In the final 
analysis the Provincial government controls education and vot es 
the money which makes the system possible. This money is ex-
pended through the Department of Education where the major de-
nominations are represented, and these representatives, with 
the minister and the deputy minister, make up the council of 
education which is responsible for educational policy affecting 
elementary and secondary education. Under these district de- ,. 
nominational boards •• • implement the Departw~nt's policy at the · 
local level. Since no local boards are penuitted to levy taxes>f . ·. 11 
boards must content themselves with the money ·allocated to them ii 
by the Department of Education." 
This statement leads to the conclusion that education in New-
foundland is not unlike that of the other Canadian provinces with 
respect to state control. The Department of Education, which is one 
of the Departments of the provincial govern•·nent, determines edu-
cational policies. The Minister of Education, who is elected, the I 
I · Deputy Minister, who is appointed, the four superintendents, who 
I 
I 
I' 
I 
i 
represent the major denominations, make up the Council of Education, 
J/ Rowe, .Q.R• ill·, p. 1 ~ . 
* Two communities have made use of the local tax act to which 
reference was made on page 8 of this stu~. 
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the policy-making body. This £act should be ' established once and £or· 
all. The system is not church controlled, as some writers seem to 
ll 
think. 
vie may conclude, then, that it is the Department o£ Education 
which determines policies in the areas of education with which this 
study is concerned, namely, the objectives, the curriculum, in- · 
struction, and evaluation. It is to these aspects o£ education that 
we will now turn. 
A. The Objectives 
It is almost true to say that the Newfoundland system o£ education 
has no statement o£ objectives, as the te~ is generally understood. 
It is undoubtedly true that the individual schools of the province 
have no stated philosophy or statement o£ aims! The only professed 
objectives of education appeared twenty-five years ago in a Depart ment y 
of Education publication, to which reference has already been made 
in this study. The Curriculum Committee of that year set forth the 
;;} 
aims of education as follows: 
"I. The social aim; to train the pupil for effective par-
ticipation in adult group activities. 
II. The avoeational aim; to train the pupil for the fullest 
enjoyment of leisure time. 
III. The vocational aim; to train the pupil for participation 
in productive labour. 11 
Jj Pullen, s;m. ill·, p • . 11. 
'2) Introduction to the Curriculum, _sm. cit. 
;;} Ibid., p. 1. 
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Two additional comments concerning these objectives are worthy 
of note. In the first place it is common knowledge that they were 
Jj 
extricated directly from the Nova Scotia Course of Study, and in the 
second place the publication in which they appear exists in such small 
numbers that the writer was able to procure one only after a long 
search. 
It should be mentioned here that the Division of Curriculum at 
the Department of Education has set in motion for curriculum revision 
and formulation of educational objectives a committee of professional 
2J 
and lay people. But so far nothing of an official nature has been 
forthcoming from that source. 
That these three general statements could have stood without 
revision for a whole generation is explained by the fact that there 
is no officer in charge of surveys in the Department of Education; 
that there is no scientific examination of classroom procedures; that 
there is no experimentation to support or reject what is being done. 
In short there is no scientific or sound basis for the fonnulation 
and modification of educational objectives. Different agencies in 
the community, parents, and even school staff members do not par-
ticipate in the for.mulation of the objectives or their modification. 
There is no consideration of the subject by the teachers. 
lf Pullen, .QR• ill·, p. 30. 
2J See p. 8 of this study. 
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The fact that the community, home, and school staff members do 
not participate in the formulation of objectives is evidence of the 
violation of the principle that the school is but one of the agencies 
responsible for the education of the child. This may result in a 
careless or even antagonistic attitude toward what the school is trying 
to achieve. Even teachers cannot be expected to try wholeheartedly to 
achieve the goals which have been prescribed and in which they do not 
have faith. I 
Observation of pupil-teacher relationships and everyday activities I 
of the school give the best clue as to the objectives of the school. 
The silent fixed rows of students, the constant advice given by the 
teachers, the unquestioning attitude of accepting authority, the 
automatic responses to the demands of the teachers all underscore the 
primary importance attributed to achieving the objectives of in-
culcating the principles of ethical and moral responsibility. The 
inordinate amount of memorization and the emphasis given to the study 
and answering of examination questions of previous years attest to 
the fact that the passing of the public examinations is the one main 
objective of the secondary grades. 
The objectives of secondary education in Newfoundland are thus 
narrow in scope. Many of the outcomes of education which are now, 
I i according to the authorities in the field of education, essential 
l 
11 for learning, are not given adequate attention. The major objectives, 
1,1  which, from the writer's experience, are neglected in this s,ystem of 
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education are: 
To achieve mental and emotional health of the students 
To provide a wide range of interests 
To assure a reasonable degree of confidence 
To promote economic efficiency 
To foster creativity 
To show proper use of leisure time 
To develop a realistic approach to facing and solving problems 
of life 
To fost er team spirit 
To develop a scientific attitude 
To learn to accept responsibility 
The stated objectives, to which reference was made above, suffer 
from another weakness, that of being too general, vague, and of litt le 
use to the classroom teacher. They are not stated in ter.ms of desir-
able human behavior and, therefore, do not lend themselves to easy 
examination and appraisal. 
B. The Curriculum 
The high school curriculum in Newfoundland is an academic one 
with a rather limited offering. The Department of Education pre-
scribes it and all the high schools in the province follow it. It 
emphasizes literary and verbalistic content and has rerrained compar-
ativelY static for decades. In short, it is a subject~atter cur-
riculum. For example, the Syilabus for the present year states that 
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the history course for grade nine is to consist of a text called The 
Great Adventure, general science for grade ten is Our WorfJ, chapters 
25 to 55, and the geography for grade eleven is The World. 
Any attempt at improving, or, indeed, at understanding this 
curriculum should be made against the background of its long tradition. y 
This point is explained in the following quotation from Pullen: 
"The strong British and clerical influences resulted in an 
elementary course dominated by the three R's. For the gifted 
few who went beyond this, the course was to be academic and 
designed to meet the British college entrance requirements. This 
resulted in a secondary school curriculum based on the classics, 
English, and mathematics, which were assumed to be ample pre-
paration for success in any .vocation ••• Tbe academic curriculum 
bas persisted as almost mandatory." 
Lest there b.e any doubt that the curriculum of the Newfoundland 
secondary schools is purely academic and sets the same standard for 
all pupils, the following quotation from a recent annual report by the 
' 3/ 
present Deputy Minister is offered: 
"Newfoundland's high school course is designed for those who 
are planning to go on to college or university, and does not 
challenge those whose interests are less academic, but who would 
nevertheless benefit from more years of general education before 
entering the work-a-day world of industry, commerce and home-
making." 
Not only does the present curriculum not challenge the interests 
and meet the needs of the high school population, but it has also the 
added defect of causing a large ·percentage of them to terminate their 
1/ Syl1abus, Department of Education, Newfoundland, 1957 - 1958, 
pp. 14, 21, and 27 respectively. 
y Pullen, .QJ2.. cit. , p. 29. 
3/ George A. Frecker, Annual Report; Department of Education, June, 
1955, P• 20. 
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studies before graduation. The low holding power of the Newfoundland 
schools is attested by the fact that students in the high school 
grades make up but 10.96% of the total school enrolment. It is worth 
noting that the same percentage for the other Canadian provinces, with 
the exception of Quebec, for which no . statistics are available, is 
11 
16.S3. 
The educational officials are cognizant of these matters, for 
the same official who was quoted above writes in another annual y 
report : 
"Another cause for our not retaining more young people longer 
in school is that our high school courses ••• are not diversified 
to care for the needs of our young men and women ••• If our cur- I 
riculum could be planned so as to challenge and awaken the inter- I 
est of young men planning to work at the fisheries, in the 
lumberwoods, in the mines, and in industry generally, and also 
to capture the interest and imagination of our future homemakers, 
whilst at the same time give to all a good basic training in the 
tools of learning and communications ••• many more students would 
undoubtedly wish to graduate from high school as a preparation 
for their life's work." 
Meanwhile, it is apparent that those outside of the profession 
are also aware of the inefficacy of the high school curriculum. One 
of the local newspapers, for example, in an editorial called the pre-3} . 
sent curriculum a "manifest absurdity" and continued: 
"The single academic standard for all the schools of New-
foundland was devised to simplify and to co-ordinate the admin-
istration of education in a difficult period in our economic 
history. It has served its purpose and outlived its usefulness. 
l/ George A. Frecker, Annual, Report, Department of Education, Harch, 
1956, pp. 14 - 15. 
I gj George A. Frecker, Annual Report, Department of Education, March, 1954, P• 9 • 
===~- !!J!!. Daily News, St, John's, Newf'oundland, February 13, 1957.====::li====== 
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Planning for its amendment and revision should begin without 
delay. 11 
A final indictment of the curriculum of the second'ary schools 
was made a short time ago by a past president of the Newfoundland 
J) 
Teachers' Association: 
"Our present arrangement, where all are compelled to travel 
the same one-way track, even with the finest intention, equip-
ment, and instructors, cannot give much better than mediocrity 
to the best, and less than that to the others." 
Further quotation here is unnecessary. ·we may conclude without 
equivocation tha.t the Department of Education prescribes for the New-
foundland high schools a subject matter curriculum, based on textbooks, 
uniform for all students, and having little relation to their inter-
ests and to local conditions; change is eminently necessary. 
c. Instruction 
Observation indicates that the method used most by Newfoundland 
high school teacher s is an assign-study-recite-test approach, and the 
mastery of a single textbook for the passing of the annual public 
examinations is the main objective which the high schools in Newfound-
land are seeking to achieve in actual practice. 
Since the subject matter to be taught is prescribed by the 
Department of Education, is the same for all schools, and is of the 
college-preparatory type, we may expect undesirable pupil-teacher 
relationships. 
ln this plan it is likely that the teacher dominates the class 
l/ Clifford Andrews, The Evening Telegram, November 10, 1957, p. 3. 
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telling the students what to do and how to do it. If the teacher 
dominates the class each pupil is responsible only ·to the teacher. 
The outcomes of learning in such a classroom situation will probably 
!I 
be, according to one publication: 
"growth in the activities to follow directions, to accept 
the judgment of those in leadership positions, to express ideas 
clearly in communicating with one who has greater experience, to 
accept criticism by the person in a position of authority or 
status." 
Imposing the same standards on all students and promoting them 
on the basis of minimum grade standards through the examinations which 
cover facts and materials read in textbooks creates many difficulties. 
The basic needs, growth, and readiness of students are not considered, 
and there is no provision for individual differences. Differences 
among teachers, the availability of materials, and the problems faced 
by each school are overlooked. 'I'he bright pupils become bored and do 
not reach their potential, the dull fail and become discouraged. Both 
react emotionally to their work and become unhappy and unsatisfied. 
This type of classroom situation is unhealthy for all concerned and 
violates well established psychological and sociological principles. 
D. Evaluation 
The evaluation program certain~ represents one of the weakest 
spots in Newfoundland education. The program consists almost entirely 
1/ The Institute of Field Studies, Public Education and the Future 2f 
PuettQ Rico, Bureau of Publications, Teachers College, Columbia 
University, New York, 1955, p. 86. 
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of the public examinations which are administered by the Department 
of Education. All students of the same grade in the province must 
write the same examinations and promotion is based soley, in almost 
all cases, on passing these examinations. Starting in 1893, these 
examinations have truly become the "tail that wags the educational 
dog". 
That the public examinations have become an end rather than a 
ll 
means can be seen from the following extract from Hickman's thesis, 
wherein he describes what happened when the grade nine and ten exam-
inations were discontinued for one year : 
"'Ihe examinations had become an institution, and when pupils 
had not entered for these examinations, they felt that they were 
not 'taking the grade', and so did not have to work, and indeed 
they did not. Some pupils did not even buy the books for the 
work of grades IX and X." 
2.1 
Another Newfoundland educator, D~. G.A. Hatcher, writes of this 
external examination system: 
"It is liable to certain untoward tendencies, such as .to 
look on examinations as an end rather than a means, to judge the 
work of the teacher or a school by the number of 'passes' and 
to regard the child as examination fodder, disregarding his 
personal needs. It has often been asserted that an examination 
syllabus tends to become 'academic' pointing all students to 
higher education rather than each to his proper sphere in life 
••• in general practice the examination syllabus has generally 
influenced the curriculum of nearly every school." 
l/ Hickman, ~· ill·, P• 59 • 
y G. A. Hatcher, "Newfoundland- Current Developments in Education11 , 
Yearbook of Education, 2R• cit., 1936, P• 694. 
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Because pupils are promoted and teachers are rated in terms of 
~esults of the examinations, the whole system, even if the objectives 
were adequately developed, is perverted. This is especially true when 
it is considered that examinations, as given in Newfoundland, are based 
soley on the content of textbooks. The function of examinations 
should be to serve and not to dominate the main purposes of education, 
and to promote as well as to measure the results. · 
4. Comparison of Cultural Factors 
The aim of this section is to examine cultural factors that 
should be taken into account when a selection of principles of American 
education is being considered for meeting Newfoundland's needs. 
Since an extended analysis of the cultural background of both 
countries is not warranted here, o~y those factors that are associated 
with differences in the educational patterns of both will be con-
sidered. This serves the dual purpose of completing the setting in 
which Newfoundland education exists as well as providing a perspective 
for the implications for the latter part of the study. 
A. Geographic Isolation 
The fact that Newfoundland is an island with a small populat ion 
and homogeneous culture is of vital significance for education in 
that province. These factors limit contact with novel ideas. One 
consequence of the remoteness has been, in the writer's opinion, a 
public complacency in education and other matters. 
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Such a conclusion is in conformity with .studies in the United 
States which noted that geographic isolation is a factor affecting the 
11 
alertness of a school system in meeting educational needs. These 
findings support the inference that indifference and self-satis-
. faction concerning Newfoundland educational matters in Newfoundland 
may be due, in part, to geographic isolation. 
B. Homogeneity of Population 
A very striking difference in the populations of the United 
States and Newfoundland lies in the greater homogeneity of race and 
language of the latter. Ninety-three percent of Newfoundland's pop-
Y 
ulation is of British origin. Newfoundland's educational syst em, 
therefore, has never had to contend with and assimilate large numbers 
of different ethnic groups and build a social cohesiveness as was the 
case with the United States. The significant point here is that when 
a country has a homogeneous population, there may not be any pressing 
need to devise new methods and utilizing novel ideas in education; 
the status quo may suffice for the entire ~stem for considerable 
periods of time. vJhile there is no way of ascertaining the effect of 
a homogeneous population on education, it ·seems reasonable to con-
elude, at least temporarily, that the effect of the homogeneity of the 
Newfoundland population, and the consequent reduction of the problems 
confronting education, has been to reduce the necessity of, and 
!/ Rayner, 212.· cit., p. 10. 
gj Editorial, ~ Evening Telegram, ~· cit., November 29, 1957. 
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sensitivity to, original thinking. 
C. Economic Resources 
Although "Newfoundland is undergoing a major ••• economic trans-
!/ 
ition", and enjoying the most prosperous decade in history, the 
resources available to education have been unable to match the liberal 
expenditures available to education that is true of many school sys-
tems in the United States. The inferior natural resources of the 
province and the exhorbitant costs of providing governmental services 
to a thinly spread population account for this discrepancy. The 
sparsity of the population of Newfoundland is best indicated by com-
paring the population density of less than ten persons per square 
mile with that of about fifty in the United States. Since one-third 
of the Newfoundland people live. in the capital and on the adj acent 
and comparatively small Avalon Peninsula, it is clear that the great 
dist ances of outlying settlements involve costs for education that 
are proportionately higher than in most parts of the United States . 
! The amount of money spent for education in a country is deter-
11 mined not only by the two factors mentioned above but also by the 
I 
leaders ' estimat es of the public att itude toward educational ex-
penditures. The amount of money spent on education depends on the 
willingness of the public to spend it. Since in Newfoundland 11 the 
Provincial government votes the money which makes the (educational) 
l/ Annual Report, Department of Education, Newfoundland, 1953, P• 9. 
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syste.rn possible 11 , the connection between increased expenditures for 
education and the resulting benefits to a community is tenuous. It 
is true to state that education has not been in recent times an issue 
in a Newfoundland election. 
The ability of the province to increase educational expenditures 
has been demonstrated in recent years. Between 1950 and 1954, the y 
appropriation for current expenditure res~ from $4,652,571 to 
' 3.1 ~,753,098, an increase of almost 90 per cent. The Premier announced 
on February 19, 1958 that beginning in September of that year the 
appropriation for education would increase by about 100 per cent over 
!:t/ 
that of 1954. 
In planning any expansion of educational expenditures it would 
be unrealistic to ignore the fact that Newfoundland lacks the finan-
cial resources of the rich areas of the United States and that it 
must meet extra costs involved in providing services for a widely 
dispersed population. 
D. The Influence of Politics 
By contrast with the United States, education in Newfoundland is 
but one of several governmental functions. In political campaigns 
the incumbents campaign on the record of their party as a whole 
l/ Rowe, .QJ2.. cit., p. 1. 
2) Annual Reoort, Department of Education, Newf'oundland, 1953, p. 39. 
Jl Annual Report, Department of Education, Newfoundland, 1955, p. 23. 
y The Daily News, 2J2.• ill·, February 20, 1958, p. 3. 
rather than on the record of their own particular department; the 
result is that educational issues are not raised, and thus not 
brought to the attention of the public as in the United States where 
candidates for public office are concerned with education alone.. One 
11 
writer states that American educators regard as fortunate the fact 
that "education in the United States is a shuttlecock of political 
parties since it helped to keep the subject in the foreground of 
public consciousness". It seems unlikely, however, that changes in 
education in Newfoundland would be affected by political consider-
ations. The principle of the separation of powers in the United 
States, sometimes referred to as the Montesquieu doctrine, explains, 
in part, the influence of politics in education. When an educational 
official owes his office to the electorate rather than to the govern-
ment, he may refuse to cooperate with other branches of the government 
to get his way. But Newfoundland follows the British pattern of 
responsible government with its corollar,y ot cabinet and party unan-
imity. Thus it is that during the present century American education 
has never suffered from lack of criticism and there has been a con- II 
stant state of readjustment. In Newfoundland, however, there has been I 
no impending sense of crisis necessitating educational change. 
E. The Source of Educational Ideas 
During the present century American educators have provided a 
variety of novel ideas and techniques. By contrast, Newfoundland's 
l/ Rayner, .Qll• ill·, p. 16. 
II 
I 
==~===================~~-
new developments have been based on those originating in Britain and 
the United States. One of the most distinctive character istics of 
American education is that it bas been greatly influenced by indigenous 
schools of thought; pragmatic philosophy and the child-centred cur-
riculum are two worthy examples. Newfoundland education, on the other 
hand, has rarely been noted for anything original. 
F. Centralization of Administration 
The most obvious difference between the administration of edu-
cati on i n the United States and Newfoundland is to be found in the 
degree of local control. The tradition in Newfoundland has been t o 
administer education from a central agency. ~ contrast, the local 
control of education in the United States is regarded as one of the 
cornerstones of American democracy. The implications for education 
are obvious; local control makes for greater flexibility in edu-
cational organization, for less difficulty in uti lizing new methods 
and procedures, and for greater sensitivity to novel ideas. 
G. The Implications of the Differences of Cultural Factors 
The at t empt in this section to classify the cultural factors 
that influence education in Newfoundland and in the United States has 
an historical rather than a functional value. Nevertheless, such a 
classification does provide a perspective in which to view the oper-
ation of these factors and to determine methods of change and lines 
of improvement . 
I 
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Such a factor as geographic isolation seems to exert a deter.m-
iP~stic influence on Newfoundland education. The same is true of the 
homogeneity of its population and its inferior resources. The pres-
ence of these factors in the past has resulted in a complacency which 
is opposed to change or adaptability. Isolation from the creative 
centers of North America and other countries appears to have con-
tributed directly to this result. Similarly the centralization of 
administration and the absence of local leadership have encouraged 
uniformity and a spirit of self-satisfaction. Again the absence of 
different ethnic and minority groups have made for uniformity of pro-
cedure and little demand for special education. 
'l'he operation of these factors in the past has fostered a 
stabilized system of education. Those who criticize it describe it 
as being too conservative and outmoded; those who defend it point to 
a wise and strong policy of administration that avoids the errors of 
others. 
Although these factors have helped to reduce the adaptability of 
the Newfoundland system in the past, there are indications that they 
will lose their influence in the years that lie ahead. The great 
changes in travel and communications should minimize the effects of 
cultural isolation. In recent years a comparatively large number of 
Newfoundland educators have visited Europe, the United States, and the 
other Canadian provinces to pursue graduate studies. More books and 
magazines from other parts of the world, especially from the United 
States , a r e circulating in the province. Thus, the factors that 
foste red stability and conservatism in the past may be losing their 
influence. Be that as it may, educators who are concerned with 
changing the system would do well to keep these points in mind • 
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CHAPTER III 
~ffiTHOD OF PROCEDURE 
This chapter deals with the analysis of the problem and a des-
cription of the research procedures and techniques utilized in the 
solution of the problem. 
1. Construction of the Attitude Questionnaire 
A review of educational literature reveals that many and varied 
techniques are used in education and other fields for the collection 
of research data. 1be technique employed in this study, the question-
r~ire, has been widely and successfully used in the collection of such 
data. Since the sample of this study extends over most of the North 
American continent, and thereby makes impractical, if not impossible, 
,, 
I 
the use of such research methods as personal interviews, this is 
possibly the only feasible method that could be employed here. 
The first step in constructing the instrument was to .list prin- I 
ciples under four topic areas, namely: 
The objectives of secondar,y education 
The curriculum in the secondary school 
Instruction in the secondary school 
Evaluation in the secondary school 
The principles were taken from authoritative sources such as 
the following: 
The Objectives of Secondary Education 
Smith, B. Othanel, William 0~ Stanley, and J. Harlan Shores, 
~===*==========================~-==~~~~~~ ===-
1 
Fundamentals of Curriculum Development, World Book Company, 
Yonkers-on-Hudson, New York, 1950, pp. 253 - 270. 
Bossing, Nelson L., fcincinles of Secondary Education, Prentice-
Hall, Inc., Englewood Cliffs, N.J., Second Edition, 1955, 
Chapters 7 and 8. 
Burton, William H., and Leo J. Brueckner, Supervision, Third 
Edition, Appleton-Century-Crofts, New York, 1955, PP• 44 - 60. 
Crow, Lester D., and Alice Crow, Introduction~ ~ucation, 
American Book Company, New York, 1950, passim. 
Umstattd, J.G., Secondary School Tea~hin~, Third Edition, Ginn 
and Company, Boston, Chapter 2. 
The Curriculum in the Secondary School. 
Association of Student Teaching, Curriculum Trends and Teacher 
EQucation, Thirty-Second Yearbook, Edward Brothers Inc., 
Michigan, 1953, pp. 6 - 17. 
Alberty, Harold, Reorganizing~ Hi~ School.Curriculym, The 
~~cmillan Company, New York, 1953, passim. 
Burton and Brueckner, .22• cit., Chapter 16. 
Smith, Stanley, and Shores,~· £ii., P?Bsim. 
Spears, Harold, The Teacher and Curriculum Planning, Prentice-
Hall Inc., New York, . 1951, passim. 
Stratemeyer, Florence, Hamden L. Forkner, and Margaret c. McKim, 
Developing~ Curriculum-!2£ Modern Liying, Teachers College, -
Columbia University, New York, Fourth Printing, 1954, ~ss~. 
Instruction in the Secondary School 
Burton and Brueckner, .QR. ill·, Chapter 14. 
The Encyclopedia of Educational Research, The ~~cmillan Company, 
New York, 1952, Articles as follows: 
Andrews, T. G., Lee G. Cronback, and Peter Sandiford, 
"Transferor Training", pp. 1483-89. 
,, 
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~Ielton, Arthur Vi. "Learning", pp. 668-90. 
Styles, Lindley s., Stephen M. Corey, and Walt ers. Monroe , 
11Methods of 1'eaching", pp. 745-53. 
Young, Thomas Paul, 11Hotivation11 , pp. 756-61. 
Kingsley, Howard L., The Nature~ Condition Q! Learning, 
Prent ice-Hall Inc., New York, 1946, passim. 
Nati onal Society for the Study of Education, Learni ng and 
Inst ruction, University of Chicago Press, Chicago, 1950, Forty-
ninth Yearbook, Part D. 
Eval uation in the Secondary School 
Billet t, Roy 0., Fundamentals 2f SecoP4ary School Teaching, 
Houghton Mifflin Company, Boston, 1940, Chapter 20. 
Burton and Brueckner, op. cit., Chapter 9. 
Greene , Harry A., Albert N. Jorgensen, and J. Raymond Gerberich, 
Measurement 1n ~ Secon4ary Scqool, Longmans, Greene and Company, 
New York, 1951, passim. 
Wright stone, J. Wayne, Joseph Justman, and Irving Robbins, 
Evaluation in V~dern Education, American Book Company, New 
York, 1956, passim. 
In making the initial list of statements the following criteria 
were applied: 
1. The principle should be stated as briefly as possible so a s 
not to fatigue the subjects who were asked to read the entire 
list. 
2. Each statement must be a fundamental or general belief, truth, 
or rule which may guide thinking or a ction, and not a tech-
nique or method which i s a specific way of doing something. 
~7 
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3. The statement should be stated definitely or clearly implied 
in the writings of the author. 
Each statement was then studied and analyzed in order that related 
principles might be combined and duplication eliminated. Similar and 
related statements were combined or telescoped, a method which has 
11 
been recognized by Charters and Waples as effective for the treat-
ment of such data. 
A list of 89 principles of secondary education was obtained by 
the method described, 30 under the topic area Objectives of Secondary 
Education, 19 under the topic area The Secondary School Curriculum, 
26 under the topic area Instruction in the Secondary School, and 14 
under Evaluation. Each statement was reconsidered by the researcher 
with special consideration to the criteria established for the deter-
mination of the principles. 
Since a part of the sample to which the instrument would be sub-
mitted was composed of lay citizens, the statements now had to be 
rewritten from the professional l~guage of the educator to that of 
the lay person. Furthermore, so that the questionnaire would not 
be "loaded", 39 statements wer e stated negatively. 
When the list was completed each statement was · followed by · 1.1SA", 
11 A", "U", "D", and "SD11 , representing the .choices .offered to the res-
pondents, and meaning, of course, Strongly Agree, Agree, Undecided or 
l/ w.w. Charters and Douglas Waples, The Commonwealth Teacher-Training 
Study, The University of Chicago Press, Chigago, 1929, p. 75. 
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Uncert ain, Disagree, and Strongly Disagree, respectively. 
This is a technique developed by Likert and is an improvement 
of that of Thurstone 'who requested only that each respondent endorse 
or reject each statement vdthin his instrument. It was felt by the 
researcher that a -better analysis is possible on each individual 
stat~nent when a respondent may express an opinion which indicates 
not only his agreement or disagreement but also indicates the degree 
of his agreement or disagreement. 
The list as it appeared at this stage appears in Appendix A. 
2. Selection of the Jury 
A jury of experienced educators was now needed to enhance validity 
of the instrument. The utilization of judges to minimize the possibil~ 
ity of human error when one person attempts ' the task of devising an 
instrurrtent of this kind is a common practice among researchers. y 
Monroe writes in this respect: "Common practice is to employ a 
board of judges to review questions ...... It was decided that where 
possible jury members should meet the following requirements: 
1. Their work should be in the field of secondary education in 
general, not in one aspect or subject of it. 
2. They should have attained the rank of associate, and if pos-
sible, that of professor. 
3. They should be from different parts of the country. 
l/ Walter s. Monroe, Encyclopedia of Educational Research, The 
¥~cmillan Company, New York, 1952, p. 899. 
Names, positions, and addresses of 50 prospective jury members 
who met the prescribed criteria were taken from university calendars. 
A covering letter was then sent to each of the professors, ex-
plaining the nature of the study and requesting that he serve as a 
jury member. (See Appendix B). A postal card was enclosed whereby he 
could indicate whether he would help with the study or not. Enclosed 
also was a further explanation of the study, listed in Appendix C as 
Information ~ Prospective Jurors. Here t he jury members were i n-
formed that their part in the study would include: 
1. Indicating whether they believed each statement to be a prin-
ciple or not. 
2. If any statement is not a principle as stated, indicating the 
changes necessary, or crossing it out entirely. 
3. Adding any comments or principles which they felt would improve 
the instrument. 
The jurors were promised a summary of t he study if they so 
desired. 
Thirty-four professors indicated on the self-addressed postal 
cards that they were willing to help validate the principles cont ained 
in the inst rument. 
The list of principles (Appendix ~ ) and pertinent informat ion 
were then forwarded to each juror. Enclosed also was a covering 
letter (Appendix D) thanking each for his willingness to assist with 
the study. 
1be jurors were asked to indicate at the end of the check list 
whether they believed the list of principles to be complete or not, 
and to add principles which they thought had been omitted. They were 
also asked to show their agreement or disagreement of the principles, 
since they were to serve as the criterion group of the study. 
The names, positions, and addresses of the jury members are as 
follows: 
Alexander, Paul, Professor of Education, Purdue University, 
Lafayette, Indiana 
Bish, Charles E., Professor of Curriculum- Secondary School 
}~thods, The George Washington University, Washington, D.c. 
Bradbury, ~~ry D., Associate Professor of Education, Glasboro 
State Teachers College, Glasboro, New Jersey 
Cole, James E., Associate Professor of Education, University of 
Utah, Salt Lake City, Utah 
Colson, Cortlant, Head of the Department of Secondary Education 
and Division of Student Teaching, University of South Carolina 
Colson, ~rs. Elsie c., Associate Professor of Education, 
Virginia State College, Petersburg, Va. 
Davis, George T., Associate Professor of Education, University 
of Y~ine, Orono, Maine 
Doxtater, F~bert, Associate Professor of Education, University of 
New Hampshire, Durham, New Hampshire 
Estensen, Lyle o., Head of Teacher Education, Carleton College, 
Northfield, Minnesota 
Fraser, Dorothy M., Associate Professor of Education, The City 
College, New York, N.Y. 
Foster, Frank C., Professor Secondary Education, University of 
}~ine, Orono, Maine 
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Gruber, Frederick C., Associate Professor of Education, 
University of Pennsylvania, Philadelphia, Penn. 
Halverson, Paul M., Professor of Education, Syracuse University, 
Syracuse, N. Y. 
Hartford, E.F., Professor of Education, University of Kentucky, 
Lexington, Kentucky 
Hartley, Helene w., Professor of Education, Syracuse University, 
Syracuse, N.Y. 
Hatch, Terrance E., Assistant Professor of Education, Utah 
State University, Logan, Utah 
Herrman, D.J., Associate Professor of Education, College of 
William and l-L:!.ry, Williamsburg, Virginia 
Huden, John c., Professor of Education, University of Vermont , 
Burlington, Vt. 
Laughlin, Hugh, Associate Professor of Education, The Ohio 
State University, Columbus, Ohio 
Lenfesty, F.T., Dean, Pensacola Junior College, Pensacola, 
Florida 
Lund, S.E. Thorsten, .Associate Professor of Education, University 
of California at Berkley, California 
Mather, William E., Principal, College High Laboratory School, 
~ansas State Teachers College, Pittsburg, Kansas 
McNeill John D. 1 Associate ProfessQr of Education, University of Callfornia a~ Los Angeles, Los Angeles, California 
Neill, J,, ~onal~, Di~ctor of ~re-Profe~sional Education, 
Rutgers unlversl~y, New J:::lrunswlck, New Jersey 
Newbury, Burton c., Chairman, Department of Secondary Education, 
University of Nevada, Reno, Nevada 
Norris, J. Russell, Professor of Education and Coordinator of 
Student Teaching, Chico State College, Chico, California 
42 
Oliviero, Mar,r El len, Associate Professor of Education, 
Teachers Coll ege, Columbia University, New York, N.Y. 
Petersen, Fred J., Head of the Department of Secondary 
Education, University of South Dakota, Vermillion, South 
Dakota 
Ramer, Earl M., Professor of Education, University of 
Tennessee, Knoxville, Tennessee 
ReuterA W.L., Professor of Education, Kent State University, 
Kent, uhio 
Scheld, Paul W., Associate Professor of Education, Oberlin 
College, Oberlin, Ohio 
Slay, Ronald, J., Professor of Secondary Education, Eastern 
Hichigan College, Ypsilanti, l-'lichigan 
Smith, Elmer R., Professor of Educat ion, Brown University, 
Providence , Rhode Island 
Smith, Norman S.i Associate Professor of Education, Colby 
College, Watervi le, Maine 
It will be seen from the above list that the jury member s 
represent thirty-one institutions in twenty different states and t he 
District of Columbia. The list includes five department heads, one 
dean, one principal of a college high school, twelve professors and 
fifteen associate professors. The writer feels that the established 
criter ia for the selection of the jury have been very adequately met 
and that the members of that jur,y constitute a distinguished and 
representative group. 
3. Returns from the Jury 
In answer to the question: "Do you consider the above l i st of 
principles complete?", twenty-seven jury members answered in the 
r 1 
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affinnatilre and two gave no reply. The five members who thought that 
the list was incomplete were able to offer litt le in the way of 
additional principles, and, indeed, as a result of their comments two 
principles only were added to the original list. These were Statement 
20 in the revised questionnaire (See Appendix E) in the topic area, 
the Curriculum, which reads, 11 The school should provide extra-
curricular activities for its pupils ·as a part of its regular pro-
gram", and Statement 27 under Instruction which reads, 11 The school 
should provide direct experiences for its pupils as a supplement to 
formal subject matter11 • 
In response to the direction to circle the number in front of 
each statement that was considered to be a principle or to cross out 
any statement that was not a principle, it was found that under the 
topic area, the Objectives, Statement 4 was crossed out once, State-
ment 7 three times, Statement 8 twice, Statement 9 twice, Statement 
12 once, Statement 24 once, Statement 26 twice, and Statement 27 once. 
Under the topic area, The Curriculum, Statements 4, 5, 6, 8, 
11, 13, 18 and 19 were crossed out twice, twice, three times, once, 
three times, twice, three times, and twice respectively. 
Under Instruction, Statements 2, 3, 12, 16, 20, 25 were crossed 
out twice, three times, four times, twice, three times, three times, 
and twice respectively. 
Under Evaluation, Statements 2, 3, 4, 6, 8, 10, 11 and 12 were 
crossed out three times, once, twice, three times, twice, twice, 
_three times, three times, and three times respectively. 
I' 
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Since the great majority of the jurors in all instances 
approved the statements as principles, it was decided to allow these 
statements to remain in the instrument. Moreover, it will be noted 
that , without exception, the above principles are stated in the neg-
ative and it may be inferred that some of the jurors misinterpreted 
the instructions and judged a principle to be some established truth 
,, 
rather than a comprehensive principle which is a guide to thinking or 
action. It should be noted that the mere fact that a statement is 
worded in the negative does not in any way detract from its generality 
or its capacity to guide thinking and action. 
The jury members recommended numerous changes in the wording 
of the statements but many of these involved changes tla t resembled 
I 
I 
,I the professional language in which the statements were first written. 
I Moreover, it was only in rare instances that there were any agreements 
in the recommended changes, one juror writing it one way and another 
in an entir~ly different manner. However, the total effect of the 
recommendations was helpful, and the changes that \;ere made appear 
below. 
Under the topic area, The Objectives, the word 11 only11 was in-
serted before the word 11 one11 in Statement 2. Statement 10 was re-
~tritten from, "The school should give the pupils an understanding of 
their rights and duties as citizens 11 to "The school should help its 
pupils achieve an understanding of their r ights and duties as citizens". 
In Statement 12 the word 11only11 was inserted before the ~iord "ones". 
It _ 
Under the topic area, The Curriculum, Statement 9 was re-
vlritten from, "The people of the conununity should help decide what 
shall be taught" to "The school should encourage the people of the 
conununity to help decide what shall be taught". In Statement 10 the 
clause "so that there will be no overlapping or omissions in the cur-
ricula of all three" was changed to "so that the curricula of all 
three will be coordinated". In Statement 13 the words "which prepares" 
were substituted by "which seeks to prepare". 
Under the topic area, Instruction, the word "generally" was 
placed before the word "more" in Statement 4. In Statement 11 the 
words "will not be interested" were changed to read "will not likely 
be int erested". Statement 12, which read, "When all of the pupils 
are promoted yearly, regardless of accomplishment, academic standards 
will be lowered" was changed to read, "When all of the pupils are 
promoted yearly, regardless of academic achievement, pupil achievement 
lvill be lowered". Statement 17 was changed from, "Teachers should not 
be expected to burden themselves with the pupils' problems" to 
."Teachers should not be expected to feel responsible for helping the 
pupils with their problems". The phrase "other things being equal" 
was inserted at the beginning of Statement 22. 
Under the topic area, Evaluation, the word "more 11 was changed 
to 11bettern in Statement 2 and "only" was ·placed at the end of State-
ment 3. In Statement ll the words "rather than" were replaced by 
"without regard for" and the word "scholastic" was placed before 
46 
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11 standards 11 in Statement 12. 
It will be noted that few of the above changes are of signifi-
cance, many indeed serving no other purpose than to make for clari ty 
of thought. 'viith these corrections the questionnaire appeared in its 
final form and appears in Appendix E. In addition to the recomrr,ended 
changes of the jury members, directions for scoring were placed on 
the first page. These direct ions advised respondents to score all 
statements and reminded them that there was a blank page at the end 
of the instrument where they could write anything they wished. 
It should be remarked here that the remarks of the jury as a 
whole were most encouraging. Typical comments were: 
"Congratulations on your coverage". 
11 This is a good job." 
"A very interesting study". 
"It is as complete as possible." 
"The study has value. " 
4. Distribution of the Questionnaire 
As t he writer stated in Chapter One, the population sample of 
this study includes: 
The high school principals in Newfoundland 
The officials at the Newfoundland Department of Education 
500 leading Newfoundlan4 citizens 
300 high school principals in the other Canadian provinces 
r 
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The bases and methods for selecting these groups will now be 
explained. 
It has already been explained that there are no high schools 
as such in Newfoundland, and that a high school principal is one who 
has in his building candidates for the public examinations in grades 
9, 10, and 11. 'I'he writer corresponded with the Deputy Minister of 
Education in the autumn of 1956 and was informed that his off ice had 
j ust prepared and sent to the Canadian Education Association a list of 
all such schools in the province. The list was forwarded soon after 
by the Secretary of that organization; included as well were the names 
and addresses of every high school in the other nine provinces. 
Fortunately, the Association had just previously to this requested 
t hese lists from the provincial departments of education. 
Since the number of high school principals in Ne\"lfoundland is 
only 245 , it was decided to send the instrument to all of them. The 
basis for selecting the principals f r om the other provinces was a 
logical one rather than a statistical one. This was to ensure that 
principals from all parts of the dominion and iri towns and cities of 
varying sizes would be selected. It was decided to select 50 each from 
communities with the followi.ng populations: 
100,000 and over 
30,000 - 100,000 
10,000 - 30,000 
11 
!/ .The Canada Year Book, 1955, Dominion Bureau of Statistics, Otta~a, 
Canada, pp. 139 - 145. 
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5,000 - 10,000 
1,000 - 5,000 
Under 1,000 
In order that the researcher would have some idea of how 
representative his returns were; the name of each Canadian community 
to which an instrument was sent was written in the upper right hand 
corner of the first page. Enclosed with the instrument was a stamped, 
self-addressed envelope and a covering letter (See Appendix F) which 
enlisted their support and informed them of the purpose of the study. 
Anonymity of response was assured. 
Tbe names and positions of the third group, the officials at 
the Ne,;foundland Department of Education, was taken from the latest 
annual report of that department. A questionnaire was sent to each of 
the 29 officials, who included the Minister, the Deputy Minister, the 
four superintendents, the assistant superintendents, the department 
heads, and the supervising-inspectors. To differentiate these returns 
from the others, the words "Department Officials" were written on the 
first page of the instrument. A copy of the covering letter for this 
group appears in Appendix G. 
To identify the returns of the high school principals of New-
foundland and to ascertain just how -representative these returns were, 
the words "Newfoundland Principals11 as well as the name of the com-
munity were noted on the forms. A sample of the covering letter may 
be found. in Appendix H. 
I 
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One group yet remained to be contacted - the lay citizens of 
Newfoundland. Of course, it was not possible for the researcher to 
contact these people individually, since for sampling and practical 
purposes they should represent all regions of the provinces. .· The pro-
cedure that was adopted was to send to each of one hundred principals 
a package which contained five questionnaires, each placed in a 
stamped, self-addressed envelope. An accompanying letter to the prin-
cipals (Appendix J) explained the importance of the participation of 
the lay citizens in the study and asked them if they would distribute 
the questionnaires to five people in their community whom they con-
sidered to be among its leading citizens. The principals were asked to 
use their own discretion in this matter. The researcher was careful 
to note that the communities selected represented a good cross section 
of the province; rural and urban~ coastal and inland, fishing, farming, 
mining, lumbering a,nd industrial settlements were included. All dis-
tricts of the province were represented. 
For purposes of identification, the word "Citizens" as well as 
the names of the communities were noted on each for.m. A copy of the 
covering letter to the lay citizens appears in Appendix K. As was the 
case with all groups, anonymity of response was again assured. 
The questionnaires to the groups mentioned above were placed 
in the mail between the dates April 1 and April 6, 1957. 
5. Evaluation of the Questionnaire 
11 
Koos has developed a critique for the use of questionnaires. 
The writer feels that the instrtiment used in this study meets ade-
quately the ten criteria of the Koos critique, as explained below. 
(a) "Is the questionnaire adequately sponsored? 11 
Professional support was given by the Newfoundland Deputy 
Minister of Education and other educational officials of the province, 
all of whom maintained that the study would be most worth while. 
(b) 11 Is the purpose of the study frankly stated, and is it 
one which calls for a reply under the policies dealing with the 
questionnaire? 11 
The letters which ~ccompanied the questionnaire (See Appendices 
E - J) stated clearly the purposes of the study and replies are called 
for which may provide a perspective for the developnent of Newfoundland 
education. 
(c) 11 Is the questionnaire on a worthy topic?" 
It would be difficult to find a topic with a more worthy purpose 
than that mentioned in (b) above. 
(d) "Is the questionnaire well organized?" 
Particular attention was given to the composition of the 
questionnaire, so that its organization would make for completeness 
and facility in answering. ~~reover, the jur,y members offered sug-
1/ Leonard v. Koos, The Questionnaire in :iducation, fi Manual and 
Critique, The Macmillan Company, New York, 1928, p. 99. 
Boston University 
'School of Education 
Library: 
51 
ji 
I II I 52 
=- '==~==========================================~~~~======= 
gestions which were helpful in this respect. 
(e) "Are the questions briefly and clearly worded?" 
The final fonn of the questionnaire (Appendix E) shows that the I 
statements are clearly worded and can be answered in a minimum of t ime. II 
(f) "Can most of the answers be briefly answered with a check 
mark or a figure and is the number of questions requiring extensive 
replies kept to a minimum?" 
The answer to the first part of the question can be answered in . 
the affirmative and the problem anticipated by the second part does 
I 
ll 
I 
not exist. 
(g) "Is the info:nnation requested not available elsewhere and 
obtainable only through the questionnaire?" 
This is the first study of its kind in Newfoundland education 
and the information which it purports to obtain does not exist. The 
questionnaire is very likely the only method that could be used to 
II 
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gather the data from such an extensive area. 
(h) "Is the questionnaire set up in a proper mechanical form?" 
A study of the questionnaire in Appendix E would show that this 
I' criterion has been met. 
(i) "Are the demands of the questionnaire reasonable?" 
Repeated trials prove that the instrument can be answered in 
about forty-five minutes or less. 
(j) "Is the summary of results or other proper return promised 
respondents?" 
Space Has provided in the questionnaire for the respondents to 
indicate their desire for a summary of the results. 
6. Validity and Reliability of the Instrument 
(1) Validity 
Validity is generally described or defined as the degree to which y 
all kinds of errors, compensating and biased, are absent. Validity y 
also implies that a test measures what it purports to measure. The 
writer ·proposes that the instrument used in this study meets both of 
these criteria. That it measures rrhat it purports to measure is evident 
from the content listed in each of the four areas of the instrument. 
The principles that make up this content were taken from authoritative 
sources which were listed earlier in this chapter. The instrument, 
therefore, has face validity. The suggestions offered by the jUI"1J of 
professors of education uere also helpful in this regard. 
(2) Reliability 
Studies such as this lvhich depend upon a survey form as a means 
of gathering data are often criticized for their unreliability because 
of the nature of the instrument used. The writer is obligated, there-
fore, to present evidence that the instrument yields a consistency of 
response. 
11 James E. Wert, C.O. Neidt, and J.S. Ahmann, Statistical Methods in 
Educational and Psychological Research, Appleton-Century-Crofts, InC:, 
Ne-vr York, 19~ p. 328. 
2/ Palmer 0. Johnson and Robert o. Jackson, Introduction to Statistical 
Rethods, Prentice-Hall, Inc., New York, 1953, p. )15. · --
The instrument used in this study was submitted to 70 senior 
students, composed of experienced teachers and principals, at the 
University of Ne1.;foundland four vleeks after they filled out an iden-
tical form. Table 17 in Appendix L lists the results of the two 
administrations of the instrument. 
An estimate of the reliability of the instrument was determined 
by ascertaining the differences betrreen percentages, a procedure that 
is described in the next chapter. Essentially, a comparison was made 
between the number of respondents who accepted or rejected an item in 
the first administration of the instrument with the number of respondents 
who accepted or rejected that same item in the second. The critical 
ratio was then computed to ascertain whether the differences were 
statistically significant or not. It was found that not one of the 91 
critical ratios was as high as 2.58, the point at which significance is 
attained for this number of degrees of freedom. Jl.1oreover, there rrere 
but six instances 1-rhere the critical ratio -vms higher than 2.0 and but 
19 where it was higher than 1.0. No difference of opinion at all was 
found on 28 of the statements. 
The writer concludes, therefore, that the instrument used in this 
study is sufficiently reliable to treat with confidence the data that 
it gathered., since the resp,onees to none of these items differed 
significantly between the two · administrations. 
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CHAPTER IV 
RESULTS OF THE SURVEY 
The chief purpose of this study was to ascertain the acceptability 
of certain principles of secondary education by Newfoundland educators 
and lay citizens. American professors of education served as the cri-
terion group, and Canadian high school principals vrere selected f or 
comparison purposes. 
1. The Canadian High School Principals 
The returns from this group of 300 numbered 198, or 66 per cent . 
Table 1 shows the returns in terms of the populations in which the pr in-
cipals worked. 
Table 1 . Returns from the Canadian High School Principals on a Popu-
lation Basis. 
Population of 
Community 
100,000 and over 
30,000 - 100,000 
10,000 - 30,000 
s,ooo - 10,000 
1, 000 - s,ooo 
Under 1,000 
Number of 
Instrmnents Sent 
.C?J 
so 
so 
so 
so 
so 
so 
Tot als 300 
Number of 
Returns 
en 
41 
32 
34 
31 
26 
34 
198 
It will be seen from the above table that the returns represent an 
adequate sampling in terms of the size of the communities in whi ch the 
principals lvorked. The mos t favorable response was from the larger 
centers and the poorest from communities ranging in population from 
I' 
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1,000 to 5,000 . However, the returns even from this group were ade-
quate as more than one-ha~f of the questionnaires were returned. 
The returns were also favorable in te~ns of provinces, as the 
follov1ing table shows. 
Table 2. Number of Instruments . Sent to and Received from Each Province. 
Narne of Province Number of Number of 
Instruments Sent Instruments Receiv ed 
{1) _(2) ill 
Alberta. 35 24 
British Columbia 38 29 . 
l'1anitoba 30 22 
Nev1 Brunswick 30 17 
Nova Scotia 30 ., 19 
Ontario 50 ~ ' 38 Prince Edward Island 10 7 Quebec 47 22 
Saskatchewan 30 20 
Totals 300 198 
Table 2 shows that, with the exception of Quebec, the returns from 
all of the other provinces were very favorable . 
2. The Newfoundland High School Principals 
One questionnaire was sent t o each of the 245 high school prin-
cipals in Newfoundland . A very high percentage of returns was secured 
from this group - 202, or 82.4 per cent. The returns were also repre-
sentative of nearly all parts of the province, as Table 3 shows. 
Table 3. Returns from the Newfoundland Bigh School Principals in Terms 
of the 35 Electoral Districts of the Province. 
Naine of District NlUTlber of NlUTlber of 
Instruments Sent Instruments Received 
(lJ (2) T3J 
White Bay North '8 5 
\·Jbi te Bay South 3 2 
Green Bay 12 8 
Grand Falls 11 10 
Gander 11 11 
Twilling ate 6 6 
Fogo 8 6 
Bonavista North 13 10 
Bonavista South 4 3 
Trinity North 7 5 
Trinity South 15 11 
Harbour Grace 7 7 
Port de Grave 7 6 
Harbour Main 6 5 
Bell Island 5 5 
Carbonear-Bay de Verde 14 ·12 
St. John's North 4 4 
St. John's South 5 4 
St. Jolm 1 s Central 7 5 
St. John's East 4 4 
St. John 1 s \rlest 5 5 
Ferry land 5 3 
St. 11ary 1s 4 4 
Placentia East 7 7 
Placentia \Vest 10 9 
Burin 14 10 
Fortune 7 5 
Burgeo-Lapoile 2 2 
St. Georges 5 5 
Port au Port 8 7 
Humber ~·Test 7 6 
Humber East 8 8 
St. Barbe 3 1 
Labrador South 2 1 
Labrador North 2 0 
Totals 245 202 
Table 3 shows that responses were secured from all electoral dis-
t ricts save one, Labrador North. However, it should be noted that but 
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two questionnaires were sent to this northern and very sparsely popu-
lated area. In general, the poorest response was from the northern, 
isolated communities of the province. This may be explained by the 
fact that, generally speaking, the principals from these small schools 
are poorly educated and would not, therefore, attempt to mark the in-
struments. 
In terms of rural and urban communi ties, the returns were also 
fairly adequate. The returns from principals in the incorporated towns 
having a population of over 1,000 each and constituting 30.6 per cent 
1/ 
of the province's population- numbered 84t: this was slightly less than 
38 per cent of the total returns. 
3. The Officials at the Newfoundland Department of Education 
The officials .at the Newfoundland Department of Education who 
numbered 29 returned 25 questionnaires - a return of 86.2 per cent. 
4. The Newfoundland Lay Citizens 
Five hundred copies of the questionnaire were sent to 100 high 
school principals representing all of the electoral districts of the 
pro,~nce. These principals were asked to distribute the five forms 
that they received to five citizens in the community whom they con-
sidered to be its leading citizens. The returns from this group were 
disappointing - 211 or 42.2 per cent. Table 4 shows the returns of this 
group according to geographical distribution. 
]:/ Canada Year Book, .2£• cit., p. 140. 
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Table 4. Returns from the Newfoundland Citizens in Terms of the 35 
Electoral Districts. 
Name of District Number of Number of 
Instruments Sent Instruments Received 
(1) (2) DJ 
\'lhite Bay North 15 4 
1-Ihi te Bay South 5 ~ 
Green Bay 15 5 
Grand Falls 20 12 
Gander 20 8 
Twilling ate 15 4 
Fogo 20 8 
Bonavista North 25 8 
Bonavista South 10 2 
Trinity North 15 6 
Trinity South 25 7 
Carbonear-Bay de Verde 25 9 
Harbour Grace 15 8 · 
Port de Grave 15 10 
Harbour Main 15 9 
Bell Island 15 4 
St. John's North 10 5 
St. John!s South 15 9 
St. John's Central ~5 1~ 
St. Job.n's East 10 4 
St. John .'s West 10 6 
Ferry land 15 7 
Placentia East 10 ; ~ 
Placentia vlest 20 6 
Burin 20 10 
Fortune 10 2 
St. Georges 15 5 
Humber Hest 15 11 
Humber East 15 8 
St. Barbe 5 0 
Labrador South 5 2 
Labrador North 5 0 
St. Hary's 10 3 
Burgeo-Lapoile 10 5 
Port au Port 15 ll 
Tota~s 500 21~ 
Table 4 shows that returns were secured from the lay citizens from 
all districts save two. The most favorable response was undoubtedly 
59 
from the larger centers. The returns from the incorporated communities, 
to which reference was made above, and which account for 30.6 per cent 
of the province's population, numbered 86, or 40.8 per cent of the total 
number of returns. The writer still feels, however, that the response 
represents an adequate sampling of the Newfoundland people. Returns 
were received from communities on the north, south, east, and west 
coasts of the province, from the coastal and inland communities, and 
from rural and urban areas. 
That the number of returns was not larger can be explained, per-
haps, by the fact that many citizens felt unable to score the question-
naire and that, for almost all of the respondents, this was the first 
questionnaire submitted to them. 
5. Analysis of the Data 
The writer will attempt here to present the data obtained in such 
a way that the reader may readily compare the differences of accepta-
bility (if any) of the principles contained in this instrument by all 
groups concerned. Accordingly, the results of the opinions expressed 
by the jury members are compared with each of the other four groups in 
Tables 5 to 9. The opinions of the three Newfoundland groups are com-
pared with those of the Canadian group in Tables 10 to 13; and in Tables 
14 to 17 the opinions of the Departmen't officials are compared with 
those of the other two Newfoundland groups. 
The writer's chief concern here is to ascertain whether the dif-
ferences of opinion exhibited here between the groups are statistically 
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significant. We say that differences are statistically significant 
when we know that they could not occur by chance. These differences 
are expressed as criticalratios or 11 t 11 scores. 
In this study we are concerned with finding the differences between 
1/ 
percentages, a procedure outlined by Garrett7 The formula for the 
standard error of a percentage is 
in which 
P = mean of the percentages in the two groups exhibiting the 
behavior 
Q "" (1 - P) 
N1 • number of cases in group 1 
N2 = number of cases in group 2 
Critical ratio, or t, is found by dividing the results of the 
above formula by the differences in the two percentages. A brief ex-
planation of how this procedure was utilized in the present study 
follows. I ( 
The number of respondents who accepted a statement (Strongly Agree 
and Agree·) or rejected it (Disagree an.d Strongly Disagree) were changed 
to percentages. Those who showed no opinion (Uncertain or Undecided) 
were, of course, omitted. 
Perhaps an example would clarify the procedure somewhat. Suppose 
1/ Henry E. Garrett, Elementary Statistics, Longmans, Green, and 
C'ompany, New York, 1956, pp. 103-106. 
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that the jury members and the Newfoundland principals scored a state-
ment as follows: 
SA A u D SD 
Jury Members 28 4 1 1 
Newfoundland Principals 80 44 30 10 9 
We see that 32, or 94.1 per cent of the jury members are in agree-
ment with the statement. Of the 143 principals who expressed an 
opinion, 124, or 86.7 per cent showed agreement. Using the formula 
given above for finding the differences between two percentages, we 
proceed as follows. First we find P - the pooled estimate of the per-
centage in the two groups who on the average favor the statement. 
p • 34 X .941 + 143 X .867 
177 
= 88% 
Q • (1 - P) • 12% 
By the formula given above we have that 
SED%= ~88 X 
= 5.7% 
D = (the difference between the two per 
cents) is 
94.1%- 86.7%- 7.4%. 
t = 7. 4% • 1. 29. 
3:7% 
There are 175 degrees of freedom here (34 - 1) + (143 - 1). The 
t at the .01 level is 2.58 for any number above 100. Our critical 
ratio of 1.29 is smaller than this value, and hence must be marked as 
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not significant. Thus there is no real difference between the opinions 
of the jury members and the principals on this particular statement, 
because the difference represents merely chance deviation. Had out t 
exceeded the 1% point, we would conclude that the difference occurs too 
infrequently by chance to be written off as due to random errors. 
We will now follow the same procedure in treating the data ob-
tained in this study; the .01 level will be used throughout. 
Table 5. Comparisons of Response to Each of Thirty Statements on 
Questionnaire by Jury Members with Each of the Following 
Groups: Net-tfoundland Principals, Canadian Principals, Depart-
ment Officials, and Lay Citizens, Including the Critical 
Ratio. (Objectives). 
No. I Statement Group ! SA A u D SD I t ! I 
\1) . (2_) \2S} . (4J ' l5J \_b) \7) ;ltiJ l (9) 
i 
I 1. I The school should empha- J* 14 15 I size or give major NP 142 51 3 3 3 1.01 
I attention to the basic CP 129 44 2 5 2 I 1.06 
I skills of reading, writing, 0 16 6 5 1 I 2.19 oral expression, arithmetic, c 141 63 5 2 0.87 I 
I and mathematics. 
I 2. The principal should be the J 1 12 20 only one who decides what the NP 4 8 111 77 0.37 
objectives of the school CP 1 3 5 90 98 0.79 
i shall be. 0 10 15 0.87 
·C 5 16 14 99 75 1.35 
3. The school should aim to J 28 4 
develop in its pupils an NP 153 46 2 1 0.71 
appetite for learning. CP 146 48 0 
0 10 15 0 
c 150 59 - 2 0.29 
*The letters J, NP, CP, 0, and C stand for the groups whose opinions 
were measured in this study, namely, the Jury l1embers, the Newfoundland 
Principals, the Canadian Principals, the Department Officials, and the 
Lay Citizens, respectively. 
64 
Table 5 continued. 
No. Statement Group SA A u D SD t 
(IJ I 121 _ D_l 14J _ 15J tbJ nJ ~ 19_2_ 
4. The objectives of the school J 2 3 14 13 
should emphasize the enforc- NP 58 76 15 44 6 7. 01-r.-
ing of strict rules of con- CP 5o 82 18 38 7 7. 20-~ 
duct. 0 6 9 5 4 5.ll~* 
c 79 93 10 22 6 112 .32->J-
5. TI1e school should aim to J 21 9 3 
develop in its pupils an NP 114 84 3 0 
appreciation of literature, CP 75 121 1 1 0.75 
music, art, and nature. 0 10 15 0 
c 121 82 7 1 0.56 
6. The school should help its J 30 4 
pupils to become increasingly NP 120 81 1 0 
better able to direct their CP 125 66 2 3 0.75 
mm learning. 0 11 14 0 
c 119 86 3 2 0.56 
7. The school should emphasize J 2 13 14 
or give major attention to NP 6 51 25 91 25 2.89~1-
the passing of the examin- CP 13 69 24 73 14 4. 29·:1-
ations which are adminis- 0 1 12 12 1.28 
tered by the Department of d 43 66 7 63 28 4.81* Education. 
8. Rather t han ·_attem.pting·:· tb meet J 1 18 13 
the needs of its students, the NP 7 12 104 76 1.09 
school should teach them cer- CP 3 14 24 103 50 1.98 
tain subjects. 0 10 15 0 
c 7 21 22 95 62 1.76 
9. The Department of Education J 1 2 12 15 
should determine the object- NP 3 13 30 lll 45 0.98 ives of the school. CP 7 35 ~3 88 33 3.61-Jt-0 3 2 9 11 0 
c 8 33 27 96 40 3.57* 
10. The school should help its J 27 7 pupils achieve an under- NP 132 69 0 
standing of their right s and CP 114 82 1 0.16 duties as citizens. 0 13 12 0 
c 135 83 .3 0 
* Represents statistically significant differences of opinion from the 
criterion group of jury members. 
Table 5 continued. 
No. Statement Group SA 
(1) (2J (3) (4) 
11. The school should emphasize J 18 
or give major attention to NP ]J6 
the development of morals CP 117 
and good character. 0 14 
c 153 
12. The principal and his staff J 
should be the only ones who NP 3 
decide rThat the objectives of CP 8 
the school shall be. 0 
c 10 
l3. Before a school decides upon J 3 
its objectives, it should NP 36 
have prepared a statement of CP 20 
ivhat it is trying to do and 0 2 
how it (the school) is c 40 
related to the community. 
14. The school should leave to J 
the home the responsibility NP 6 
of guiding pupils to solve CP 4 
their personal problems. 0 
c 10 
15. The school shouid give more J 
emphasis to the needs of its NP 10 
pupils as adults than to CP 6 
their present needs. 0 
c 15 
16. The school should aim to J 24 
develop in its pupils sound NP 151 
habits of thinking. CP 142 
0 12 
c 136 
A u 
(5) _(6) 
14 2 
57 3 
70 4 
11 
52 1 
2 4 
19 22 
18 20 
22 26 
19 
130 24 
100 46 
17 4 
136 30 
2 
6 21 
21 24 
1 
29 31 
2 
37 38 
46 42 
2 3 
62 42 
1 2 
51 
56 
13 
72 2 
D sp 
( 7) _(lj) 
2 1 
7 
1 2 
19 6 
120 37 
116 35 
17 8 
107 33 
2 
9 1 
17 2 
2 
10 
17 13 
127 40 
125 17 
22 2 
112 27 
20 10 
99 18 
90 12 
14 6 
73 16 
1 
t 
(9) 
o. 71 
1.]J 
0 
0.64 
0.24 
0.56 
1.69 
1.01 
0.05 
1.29 
0.50 
0.05 
1.41 
2.31 
0 
1.04 
3.46 
4.07 
1.69 
* 
* 
4.78-l: 
0 
0 
0 
0.42 
* Represents statistically significant differences of opinion from the 
criterion group of jury members. 
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Table 5 continued. 
No. Statement Group SA A u D SD t 
(J) {2) DJ {4) I {5) (6) 1(7) l!:SJ (9) 
17. The school should help each J 22 12 
pupil to discover his talents NP 139 63 0 
and develop them to the CP 98 95 3 0 
fullest. 0 17 8 0 
c 136 73 2 0 
18. The school has the respon- J 11 16 6 1 
sibility of helping to solve NP 13 101 36 46 6 6.51* 
community problems. CP 10 88 43 5o 12 5.77* 
0 3 15 2 3 1.35 
c 14 91 34 56 14 5.64* 
19. The school has the respon- J 14 18 2 
sibility of guiding its pupils NP 75 102 22 3 0.74 
to put their leisure time to CP 34 113 30 22 2.06 
good use, so that it Will not 0 5 19 1 0 
go to waste. c 60 120 13 17 1 1.82 
20. The school should provide its J 30 4 
pupils with experiences in NP 72 124 3 1 o.5o 
democratic practices. CP 59 129 5 5 0.96 
0 5 19 1 0 
c 65 124 20 0 
21. The objectives of the school J 16 17 
should receive the approval of NP 24 91 40 36 1 3.12-:f-
the community. CP 26 ~ 24 16 1 1.84 0 9 16 0 
c 37 111 28 29 3 2.66* 
22. The school has the respon- J 8 19 3 3 1 
sibility of helping pupils NP 42 93 33 30 4 0.95 learn the skills necessary CP 17 87 43 42 9 2.30 for future employment. 0 2 14 5 2 1 0.36 
c 61 119 14 22 3 0.39 
23. The school should encourage J 23 11 
its pupils to make their own NP 72 120 9 1 o.5o decisions and should provide CP 53 132 7 4 0.78 
opportunities for them to do 0 7 17 1 0 
so. c 90 113 7 1 ""o.42 
* Represents statistically significant differences of opinion from the 
criterion group of jury members. 
Table 5 continued. 
No. Statement Group SA A u D SD t 
{1) 
--r21 e:u {4) (5) (6) {1) (tl {9) 
24. The school should leave to J 2 4 19 9 
the home the responsibility NP 6 31 24 1.14 22 1.91 
of educating pupils to accept CP 11 71 30 78 6 4.40* 
their responsibilities in the 0 1 20 3 0.39 
home, both as boys and girls c 16 42 28 103 22 3.21* 
living With their families 
and as future fathers and 
mothers. 
25. The school should help its J 18 16 
pupils to live in harmony and NP 99 103 0 
cooperation with one another CP 20 122 3 1 1 0.19 
and vlith the adult members of 0 10 15 0 
the community. c 111 99 1 0.42 
26. The school should leave to the J 1 16 15 
home and to other community NP 5 9 133 52 0.85 
agencies the responsibility of CP 4 6 10 143 33 0.56 
educating pupils to safe- 0 16 8 0.89 
guard their health. c 3 11 9 128 60 1.58 
27. The school should cooperate J 4 8 5 12 
with the home and with the NP 84 78 21 6 13 8.67* 
church to prepare the pupils GP 32 35 39 42 42 2. 77~~ 
for the life after death. 0 8 10 3 2 1 5.27* 
c 108 70 16 10 7 8.87* 
28. The principal, the school J 23 10 1 
staff, the pupils, the people NP 70 76 12 27 8 2.25 
of the community, and the CP 63 73 19 37 5 2.84* 
Department of Education should 0 14 10 1 0.83 
cooperatively decide what the c 95 70 17 24 3 1.28 
objectives of the school shall 
be. 
29. The objectives of the school, J 5 17 10 
once established, should not NP 10 54 36 78 19 4.06* 
.be changed for a considerable CP 7 49 34 83 24 3.62,. period of time. 0 4 6 10 5 2.51 
c 21 64 44 67 13 4.68* 
1.-
* Represents statistically significant differences of opinion from the 
criterion group of jury members. 
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Table 5 continued, 
No. Statement Group SA A u D SD t 
{1) (2) ill_ (4) (5) (6) \.}) {!;) 19) 
30. The objectives of the school J 17 16 1 
should be stated definitely NP 84 109 5 3 1 0.84 
and clearly so that all who CP 51 130 10 7 1.16 
are concerned with the 0 6 18 1 0 
education of the pupils can c 84 120 4 1 2 0.48 
understand them. 
Inspection of Table 5 reveals that there were statistically sig-
nificant differences between the jury members and all of the other 
groups on two statements only. The differences were very significant 
on the first of these, Statement 4, which stated that one of the ob-
jectives of the school should be the enforcing of strict rules of con-
duct. vfhereas there were but two jury members who showed agreement to 
this principle, the percentages of agreement for the Nev~oundland prin-
cipals, the Canadian principals, the Newfoundland Department of Edu-
cation officials, and the Newfoundland lay people were 72. 8, 74.6, 78.9, 
and 95.6, respectively, with the accompanying 11 t 11 scores of 7.01, 1.20, 
5.14, and 12.32 respectively. 
The differences of opinion expressed in Statement 27, which says 
that one of the aims of the school should be the teaching of religion, 
are very interesting. The great majority of the jury members, of course, 
showed disagreement, since the teaching of religion is forbidden in 
American public schools. The Canadian principals were divided on this 
. point, 44.4 per cent being in favor, and the critical ratio was 2.77. 
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However, with the Newfoundland groups the differences were quite sig-
nificant. This was to be expected since the system of education in that 
province has had a denominational basis for most of its history. The 
percentages of agreement were 89.5 for the high school principals, 85.8 
for the officials, and 91.3 for the lay citizens. The 11 t 11 scores for 
the same groups were 8.67, 5.27, and 8.87 respectively. We may conclude 
with surety here that the teaching of religion in the Newfoundland 
schools is supported by its educators and citizens, and that it will 
continue to be one of the aims of education in that province at least 
for some time to come. 
There were no other differences that were statistically significant 
between the criterion group of American professors and the officials at 
1
,
1 
the Newfoundland Department of Education; indeed, in 15, or one-half, of 
the principles listed in this area, the difference ;.ras zero. This seems 
I 
II 
I 
to offer conclusive proof that the people who are largely responsible 
for educational policy in Newfoundland lmuld, generally speaking, accept 
as objectives of the high school those which are in accord with modern 
principles of education. This constitutes, perhaps, one of the most 
significant findings of the study. 
There were significant differences in five other instances between 
the jury members and the Newfoundland high school _ principals. While 
there were but two of t he professors who agreed to Statement 7, which 
stated that the school should give major attention to passing the examin-
ations of the Department of Education, 57, or almost 33 per cent of the 
principals showed agreement. The critical ratio was 2.89. The impli-
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cations here are significant, since these examinations represent a 
serious problem to the educational system of the province. As we stated 
earlier, these examinations have become an end in themselves and their 
elimination is an immediate necessity. However, since one-third of the 
high school principals are in favor of retaining them, it seems obvious 
that the time to take this step is as yet not opportune. 
The majority of the public as well, according to this study, show 
little inclination of doing away with these examinations . One hundred 
nine, or 54.5 per cent showed agreen:ent with this statement. When com-
pared to the criterion group, the critical ratio was 4.81. Incidentally, 
not one of the officials at the Department of Education agreed with this 
statement. 
The thinking of the Canadian principals is also quite different 
from that of the American groups on this point. Eighty, or 48.5 per 
cent of the former agreed with this statement, and when compared to the 
criterion group the critical ratio 1-ras 5. 74. Thus, it would seem that 
Newfoundland educators are in closer agreement on this point with the 
American educato!S than with the Canadian educators. 
Statement 9, which stated that the Department of Education should 
determine the objectives of the school, found agreement between the jury 
members, the Department officials, and the Newfoundland high school 
principals. The great majority of each group were not in agreement with 
this statement. 
However, 41, or almost one-quarter, of the lay citizens, and 42, or 
about one-quarter, of the Canadian group showed agreement with this 
statement, the critical ratios being 3.57 and 3.61 respectively. Again, 
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the Neufoundland educators show closer agreement to the American group 
than to the Canadian. 
Significant differences were also obtained on Statement 15, which 
states that the school should prepare its students for life later on, 
rather than here and now. The American group showed but 10 per cent 
disagreement, and the Department officials showed very similar thinking. 
However, 47, or 28.7 per cent, of the Newfoundland principals, 52, or 
33.8 per cent, of the Canadian principals, and 77, or 46.4 per cent, of 
the citizens showed agreement; the critical ratios were quite signifi-
cant- 3.46, 4.07, and 4.78 respectively. 
Statement 18 asserts: "The school has the responsibility of helping 
to solve community problems". There was but one jury member and three 
Department officials who registered disagreement. But the other groups 
differed very significantly from the criterion group. The percentage of 
Canadian principals, Newfoundland principals, and lay people -who dis-
agreed with the statement were, respectively, 38.7, 31.3 and 40, with 
the accompanying critical ratios of 5.77, 6.51 and 5.64. 
The jury members showed 100 per cent agreement with Statement 21, 
which stated that the objectives of the school should receive the ap-
proval of the community. However, 23.4 per cent of the Newfoundland 
principals, and 17.8 per cent of the lay citi zens disagreed with this 
principle, the critical ratios being 3.12 and 2.66 respectively. 
The Canadian group and the lay citizens differed significantly from 
the American professors on Statement 24 which asserted that the school 
should not accept as one of its objectives worthy home membership. I 
7l 
Eighty-two, or 49.4 per cent of the Canadian principals and 37, or 31.7 
per cent, of the lay citizens. were in agreement; _the "t" scores were, 
respective~y, 4.40 and 3.21. Again, it is apparent that the Canadian 
educators favor more traditional objectives than do either the American 
or the Newfoundland educators. 
Statement 28 stated that the formulation of the objectives of the 
school should be a cooperative venture of all who are concerned. There 
were no statistically significant differences here between the Newfound-
land groups and the criterion group. However, while there was but one 
of the jury members who disagreed with the statement, 42, or 23.6 per 
cent of the Canadian principals showed disagreement. The critical ratio 
here was 2.84. This is another instance wherein the Newfoundland edu-
cators shovTed greater similarity in thinking to principles of modem 
education than do the Canadian educators. 
In Statement 29, which said, 11 The objectives of the school, orice 
established, should not be changed for a considerable period of timen, 
there were significant differences in the opinions of all groups, ex-
cepting the Department officials, whose differences almost attained sig-
nificance, the critical ratio being 2.51. This statement which is a 
contradiction of a well established principle of modern education was 
agreed to by 64, or 39.8 per cent, of the Newfoundland principals, 56, 
or 34.4 per cent, of the Canadian principals, and 85, or 55.5 per cent, 
of the lay citizens; the critical ratios were 4.06, 3.61, and 4.68, 
respectively. 
By way of summarizing the results of the data obtained on this part 
.?2 
of the instrument, the following points are significant: 
There were but two statistically significant differences of opi nion 
shown between the criterion group of American professors and the most 
important single body of educators in Newfoundland, the Department 
officials. There was 100 per cent agreement on 15, or one-half, of the 
principles listed in this area. The officials favored the teaching of 
religion and strict discipline as objectives of the school, while the 
American group showed strong disagree~ent to these statements. 
The Newfoundland high school principals differed significantly 
from the criterion group on seven of the principles in this area. In 
additi on to the two statements just listed, a sizeable number of these 
principals still look upon education as a responsibility of the central 
agency only. A significantly large number is also of the opinion that 
the determination of the objectives of the school is not a continuous 
process, and that education should be considered as a preparation for 
life later on rather than here and now. Generally speaking, however, 
the great majority of this body of educators are in agreement with well 
established principles of modern education, as far as the objectives of 
the school are concerned. 
The Newfoundland lay citizens differed significantly from the jury 
members on nine of the above principles. The former favor the teaching 
of religion in the schools, the observance of strict discipline, the 
f ormulation of the objectives of education by the central authori ty, and 
the practice of leaving to the home the developing of worthy home member-
ship. The over-all picture, however, seems to point conclusively to the 
7~ 
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fact that the majority of the citizens of Newfoundland are in agreement 
with principles of modern education. But the results also show that the 
educators in that province have to do considerable work in educating the 
people as to just what are the purposes of the school, and, more par-
ticularly, that education is, at least partially, a local function and 
responsibility. 
The Canadian high school principals differed significantly on nine 
of the above principles with the American professors. The statements 
on which differences of opinion were expressed were, with one exception, 
the same as those mentioned in the above paragraph. vlhat is perhaps of 
most significance here is that this group differed more from the cri-
terion group than did either the Department officials and the Newfound-
land principals on 20 of the above 30 principles, and that even when the 
Newfoundland lay people were included, they showed the greatest differ-
ences on 16 of these statements . This is another way of saying that 
Newfoundlanders are undoubtedly looking towards the United States rather 
than towards the Canadian mainland for direction in matters educational 
as they relate to the first part of this instrument. 
Table 6. Comparisons of Response to Each of Twenty Statements on the 
Questionnaire by Jury Members, with Each of the Following 
Groups: Newfoundland Principals, Canadian Principals, and 
Lay Citizens, Including the Critical Ratio (The Curriculum). 
No. I Statement Group SA A u D SD t 
(l·J I ~2) DJ ~4) t5J ~b. t1) ~ tl ~91 
1. I The curriculum should be in J 27 1 agreement with the objectives NP 82 117 3 0 
I of the school. CP 81 ll1 0 
I 0 9 16 0 
\ 
c 64 137 7 3 o. 71 
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Table 6 continued. 
No. Statement Group SA A u D SD t 
l.:l:l -~ U) -~-4)_ _(._~) tb UJ .lQ_ J2'1 
2. The pupils should be encour- J 16 18 
aged to offer their suggest- NP 21 82 49 43 5 3.88* 
ions for the improvement of CP 8 83 38 57 12 5.07* 
the curriculum. 0 1 19 3 1 1.33 
c 23 1:11 34 36 4 3.18* 
3. Curriculum improvement should J 25 8 
be one of the major projects NP 48 102 21 16 3 2.07 
in any school. CP 29 100 28 37 4 3.17* 
0 5 13 2 5 2.82* 
c 43 1:11 35 l7 2 2.0 
4. The activities and resources J 5 27 
of the community should re- NP 4 3 24 123 46 1.:11 
ceive little attention when CP 2 8 20 134 34 1.40 
the content of the curriculum 0 15 2 0 
is being selected. c 7 11 42 112 39 1.97 
5. Pupil interests which do not J 9 23 
conform with the set currie- NP 1 3 16 131 49 0.88 
ulum should be disregarded. CP 7 23 :119 17 1.14 
0 J1 11 0 
c 1 16 20 139 35 1. 78 
6. The school should provide all J 10 21 
of the pupils of each class- NP 3 25 21 112 39 2.40 
room with the same curriculum. CP 4 23 :ili 109 48 2.33 0 3 10 2 1.94 
c 8 34 34 94 37 3.16r 
7. vlherever it is possible, cur- J 19 15 
* 
riculum improvement should NP 21 87 34 45 12 4.11 
take place in each individual CP 14 79 36 52 20 5.74., 
school and should not be hand- 0 6 13 2 4 2.52 
ed down by some outside agency c 25 105 31 38 7 3.38-
such as the Department of Edu- * 
cation. 
* Represents statistically significant differences of opinion from the 
criterion group of jury members. 
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Table 6 continued. 
No. Stat ement Group SA A u D SD t 
llJ ~J l.::S_l J.!U 1>) l b) t1J .l tl 191. 
8. The curriculum should be re- J 4 9 16 5 
vised at the end of each NP 4 55 41 88 9 2.16 
year only. CP 9 72 29 68 14 3. 37-:< 
0 3 5 ll 5 0.12 
c 16 71 52 62 10 3.52* 
9. The school should encourage J 9 19 2 2 
the people of the community NP 6 104 48 37 7 2.58~f-
to help decide what shall be CP 13 76 35 61 13 4.66* 
taught . 0 3 20 1 1 o.4o 
c 17 99 29 52 9 2.32 
10. The secondary school should J 15 16 2 
cooperate with the elemen- NP 99 93 6 3 1 1.17 
tary schools and t he insti- CP 86 107 2 1 0.29 
tutions of higher l earning 0 9 14 2 0 
so that the curricula of c 95 
all three will be coordin-
104 7 3 0.71 
a ted. 
11. What is taught successfully J 2 18 13 
in one school can be t aught NP 4 30 21 116 31 2.69~} 
with success i n almost any CP 8 41 26 98 21 3.48* 
other school. 0 1 2 17 5 1.19 
c 3 49 27 105 23 3.48* 
12~ . Part of the curriculum J 22 ll 
should be comprised of NP 73 123 3 0 
learning that is needed by CP 67 123 5 2 0.16 
all of the pupils. 0 4 20 1 0 
c 71 135 3 2 0.56 
13. A curriculum which seeks to J 22 9 1 
prepare all of its pupils NP 76 84 8 28 6 2.54 f or college is inadequate CP 82 100 3 8 5 1.49 for today's schools. 0 15 10 0 
c 59 81 22 44 3 3. 06it-
* Represents statistically significant differences 
criterion group of jury members . of opinion from the 
Table 6 continued. 
No. Statement Group SA A u D SD t 
(1) (2) (3) (4) (51 [6) ·q1 (8 <9.l 
14~ Every member of the school J 28 6 
staff should be encouraged NP 87 105 5 3 o. 75 
to participate in curriculum CP 68 103 6 5 0.96 
improvement. 0 8 17 0 
c 74 131 1 5 0.89 
15. The type of curriculum J 27 7 
which a school has should be NP 39 132 18 12 1 1.61 
determined, in part, by the CP 39 142 7 10 1.37 
nature of the community in 0 8 17 0 
vlhich i t exists. c 45 lo6 30 28 2.52 
16. Problems faced by pupils in J 17 : 16 
their daily living should be NP 5o 120 15 15 2 1.86 
one of the bases for deter- CP 16 136 24 20 2 2.14 
mining Hhat the school shall 0 6 15 3 1 1.25 
teach. c ' 42 114 37 15 2 1.92 
17. Hhat the pupils do out of J 1 16 16 
school is of little use in NP 3 15 25 126 33 1.92 deciding uhat the school CP 5 35 32 ll4 10 3 .17-~f-
shall teach. 0 1 2 17 4 1.25 
c 5 37 25 120 24 3.01-l 
18. The body of knovTledge that J 1 4 18 10 
* 
has been preserved down NP 15 81 48 49 7 6. 03~. 
through the years (that is, CP 23 107 28 31 4 8.01 
the traditional subjects) 0 9 3 8 4 10.65·Y 
should be the principal c 20 105 33 43 10 6.95 basis for deciding what the * 
school shall teach. 
19. The future needs of the . J 24 10 
students as adults should NP 2 10 7 110 73 1.51 be disregarded as a basis CP 2 3 7 143 42 0.96 for selecting what the 0 17 8 0 
school shall teach. c 10 14 108 76 0.76 
* Represents statistically significant differences of opinion from the 
criterion group of jury members. 
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Table 6 continued. 
No. Statement Grou:p. SA A U I D 1 SD t (1; (2) JJl ~_l_ ill M Li7l _ltV_ . (9) 
20. The school should provide J* 
extra-curricular activities NP 68 125 6 2 1 
as a part of its regular CP 56 123 13 5 
program. 0 6 17 1 
c 62 127 14 7 1 
Inspection of Table 6 sho~ that the officials at the Newfoundland 
Department of Education differed significantly from the criterion group 
of American professors on two principles only - Statements 3 and 18 . 
The professors were 100 per cent in agreement -vri th the first of 
these lThich said that curriculum development should be one of the major 
projects in any school. However, five, or more than 21 per cent, of 
the officials disagreed -v1i th the principle. 
The most significant statistical difference of opinion between 
.J 
these two groups in this area was foillld on Statement 18, >'lhich said that 
the traditional subjects should be the principal basis for deciding what 
the school shall teach. There was but one jury member who agreed with 
this principle, but nine of the 21 officials who gave an opinion here 
showed approval. This resulted in a ve~J high critical ratio of 10.65. 
These were the only significant differences between t hese two 
groups in this area. Similar opinions. were expressed on the other 
statements, and on nine, or almost one-half of these principles, 100 per 
cent agreement was found. 
* Statement 20 was not included on the questionnaire when it was sent 
to the jury. 
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He may conclude here that the personnel v1ho decide educational 
polici es in Nei·lfoundland are, generally speaking, in agreement with 
modern principles of curriculum development. The implications of this 
conclusion are most significant and will be discussed in the next chapter. 
Statistically significant differences were found betl-reen the 
opinions expressed by the New·foundland high school principals and the 
criterion group on five statements in this area. 
\vhile all of the jury members were in agreement with Statement 2, 
which stated that the students shotlid be encouraged to offer their sug-
gestions for curriculum improvement, 48, or 31.8 per cent, of the. prin-
cipals showed disagreement. The critical ratio was 3.88. 
Statement 7 said, in effect, that where possible curriculum develop-
ment is a matter for each individual school and not the Department of 
Education. '1/hile the jury members l-Tere 100 per cent in favor of this 
statement, 57, or 34.5 per cent, of the school principals disagreed with 
it, the critical ratio being 4.41. Apparently about one- third of the 
high school principals of Newfoundland are still of the belief that the 
curriculum must be prescribed by the central authority; this is a finding 
that is most significant. 
While there were but two of the professors who registered disagree-
ment to Statement 9, which stated that the people of the community should 
be encouraged to help with curriculum development, 44, or 28.6 per cent 
of the Neufoundland principals 1-vere in disagreement. However, signifi-
cance was barely attained, t he critical ratio being 2.58, which is the 
point at which significance is reached f or this number of degrees of 
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freedom. 
None of the professors were in agreement with Statement 11, which 
stated in effect that a curriculum can be successfully transplanted from 
one school to another. However, 34, or 18.8 per cent, of the Newfound-
land principals registered approval; the critical ratio was 2.69. 
Statement 18, which stated that traditional subjects should con-
stitute the principal part of the curriculum was approved by only one 
jury member but by 96, or 63.2 per cent, of the Newfoundland group. The 
critical ratio of 8.01 is quite significant. 
Generally speaking, the results of this area of the study indicate 
that the Newfoundland high school principals are in agreement with modern 
principles of curriculum development, but a significantly large number 
of them would not include the people of the community and the pupils in 
the program for curriculum development, and favor a curriculum that 
emphasizes traditional subjects and which is handed down by the central 
authority. 
The lay citizens of Newfoundland differed significantly with the 
criterion group of American professors on 8 statements in this area. 
Four of these statements (2, 7, 11, and 18) have been discussed above. 
Forty-eight, or 31.8 per cent; of the lay people showed disagreement 
with Statement 2, which said that the pupils should be included in any 
program of curriculum development. The critical ratio was 3.18. 
\ihile all of the professors were in favor of the principle stated 
in Statement 7, which said in effect that curriculum development is a 
matter for the Department of Education, 45, or 25.7 per cent, of the 
citizens registered disapproval. The critical ratio here vias 3.38. 
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I The professors also registered 100 per cent disagreement to 
· \ Statement 6, which stated that the school should provide the same cur-
riculum for all the students. Forty-two, or 24.3 per cent, of the lay 
citizens agreed with this statement and the critical ratio was 3.16. 
Wllile there were but four professors who agreed with Statement 8 
( 11 The curriculum of every school should be revised at the end of each 1 
,. 
year only11 ), 87 or 54.7 per cent of the lay citizens registered approval. I 
·I 
I 
The critical ratio was 3.52. 
Fifty-two, or 28.9 per cent, of the Newfoundlanders registered 
approval of Statement ll: "What is taught successfully in one school 
can be taught with success in almost any other school". The jury mem-
bers were all in disagreement with this statement, and the critical ratio 
was 3.48. 
Statement 13 reads as follows: "A curriculum which seeks to prepare 
all of its pupils for college is inadequate f or today' s schools." \·lhile 
there was not one member of the criterion group who disagreed with the 
principle, 47, or 23.9 per cent, of the lay people showed disapproval. 
The critical ratio here was 3.06. 
Forty-two, or 22.6 per cent, of the Newfoundland group expressed a 
favorable opinion to the idea as stated in Statement 17, namely, that the 
out-of-school activities should not be considered in curriculum develop-
ment. None of the jury members shared this opinion; the critical ratio 
was 3.01. 
Whereas there was but one professor who agreed to the principle as 
stated in Statement 18, namely, that the traditional subjects should form 
I 
I 
I 
I 
I 
I 
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the principal basis of the curriculum, 125, or 70.2 per cent, of the lay 
citizens registered approval. The difference was quite significant 
statistically, the critical ratio being 6.95. 
Summarily, the great majority of the Newfoundland lay citizens 
favor a curriculum based on principles of modern education. There were 
no significant differences statistically on more than one-half of the 
principles listed in this area. With the exception of Statement 18, the 
differences were not too great, the largest critical ratio being 3.52. 
A significantly large number, however, expressed the opinion that the 
curriculum of the high school should be a college-preparatory one and 
that it should be determined by the central authority. 
The Canadian high school principals differed significantly from the 
American professors on Statements 2, 3, 7, 8, 9, 11, 17 and 18; the 
1 
corresponding critical ratios were 5.07, 3.17, 5.74, 3.37, 4.66, 3.48, 
II 
3.17 and 8.01, six of which were higher than any of the three Newfound-
land groups. The conclusion reached here substantiates that reached in 
the previous area, namely, that the Newfoundland groups, and more par-
ticularly, the officials and principals, are in closer agreement with 
principles of modern education than is the Canadian group. 
I a, 
I 
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~ I Table 7. Comparison of Response to Each of Twenty-seven Statements in I I t he Questionnaire by Jury Members with Each of the Follordng 
I Groups: Canadian Principals, Department Officials, and Lay 
I Citizens, Including the Critical Ratio (Instruction). 
I No. · Statement Group SA A u D SD t 
I (1) (2)_ J31 ~\_4)_ (5) ~ 17l 1§1 _(91 1. Hmr much a pupil learns l.S J 10 .Lt?, I affected both by his heredity NP 79 107 3 12 1 1.57 
and his environment. CP 78 114 4 0 I 
' 0 10 11 2 1 1 1.77 I c 68 lo6 12 20 1.98 
2. Failure will make a pupil work J 1 1 16 16 I harder than will success. NP 3 9 37 100 53 0.76 
CP 6 26 l12o 44 0.12 
·- 0 15 10 0.94 
c 7 10 41 110 35 1.35 I 
I 
3. All pupils should learn the J 17 16 
I same things from the same NP 9 10 1126 67 1.31 
teaching. CP 5 8 134 49 0.19 I 
0 1 1 11 9 0 I 
c 5 20 28 103 49 2.35 
.. 
4. Material that is meaningless J 18 14 
to a pupil is generally more NP 99 91 1 6 3 1.22 
quickly f orgotten than CP 70 122 3 0.75 
material that has meaning. 0 5 19 1 2. 35 
I I 
c 73 111 8 14 3 1. 09 
5. The true value of what a pupil J 13 16 5 
l earns i s the use to which it NP 75 100 9 15 3 1. 75 
is put i n life situati ons. CP 28 109 25 29 5 2.40 
0 8 14 2 1 1.16 
c 77 108 7 16 2 1.39 
6. Pupil s 1vor k harder at their J 21 11 
work when they are interested NP 136 66 0 I in i t. CP 117 81 0 
0 12 13 0 
c 140 70 1 0.42 
7. Pupils need not always under - J 4 2 19 8 
s t and t he restrictions that NP 9 68 21 76 26 3.25* I the school places upon them. CP 11 88 12 76 8 4. 29* 0 2 4 2 14 1 1. 71 
I ·~- c 18 37 28 114 14 2. 0 * P~presents s tatistically significant di fferences of opi nion from t he 
criterion group of j ury members. 
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Table 7 continued. 
No. StateiiJ3nt Group SA A u D SD t 
(1) (_2_1 (3) 1{4) ( 5 ) (6) I (7)_ ( ti (9) 
8. A desirable way for getting J 3 4 16 8 
the pupils to work harder is NP 5 37 24 102 33 1.48 
to compare their work with CP 6 32 35 99 24 1 . 57 
that of the other pupils. 0 1 1 15 8 0.92 
c 10 48 27 80 41 2. 26 
9. The progr am of instruction J 22 12 
should make allolmnces for NP 85 110 6 1 o.5o 
the differences in ability CP 
I 
70 120 5 3 0. 80 
of the pupils to do school 0 14 11 0 
-v-rork . c I 79 116 11 5 I 0.98 
10. Pupils will work mrder at J 2 2 16 13 
their work when they are in NP 1 46 23 92 40 2.44 
fear of being punished . CP 3 46 30 83 35 2.68-ll-
0 1 7 10 7 0.13 
c 9 52 28 87 35 3. 05-:l-
11. The pupils are not likely to J 6 23 2 2 
be interested in their school NP 35 129 16 24 2.13 
work unle ss they see in it CP 21 141 9 28 1.26 
something that will satisfy 0 3 20 1 1 0.37 
some want or interest of c 47 114 13 28 5 1.09 
theirs. 
12. vlhen all of the pupils are J 5 6 9 12 
promoted yearly, regardless NP 67 106 15 12 1 9.58-:~o \ of academic achievement, CP 83 102 9 2 1 12.18-ll-
pupil achievement will be 0 12 15 8 2. 72?.~ 
lowered . c 84 86 22 18 1 8. 73-l:-
13. Pupils should always be tol d J 10 23 
what to do and how to do it. NP 13 27 21 103 36 3.05* 
CP 6 18 12 133 35 2.16 
0 1 2 18 4 1.22 
c 25 52 17 .86 29 4.511~> 
* Represents statistically significant differences of opinion from the 
criterion group of j ury members . 
-
Table 7 continued. 
-
' !u No. Statement Group SA A D SD t 
(1) {2) (3] ~42 IJ?l :1§J J3)_ 1(8) (9) 
l4. The same stand.ard.s ot· worK u 5 : ~ 88 J.'j should be reqtdred of all NP 5 1 I .3 91 0.6.3 
the pupils. CP 11 I 5 140 .39 0.11 
0 ! 11 14 1 • .30 
c 7 l4 122 111 54 0.81 
15. Pupils uill study harder if J 19 1.3 I I 
they feel that they are NP 96 106 I 0 I 
accomplishing something. CP 71 127 1 0 
0 5 17 2 1.19 
c 101 107 1 1 2 0.56 
I 
16. The program of instruction J l4 18 I 1 
should make allowances for NP .37 115 :30 19 19 2.83-lt-
t he home backgrounds of the CP 18 78 1 .3~ 59 2 4.32* pupils . 0 7 16 0 
c 35 119 123 .31 .3 2.62* 
17. Teachers should not be ex- J 1 I 16 16 pected to feel responsible NP .3 9 I 3 129 58 0.68 for helping the pupils with CP .3 7 i 6 119 61 0.55 their problems. 0 1.3 12 0.89 
c 4 7 16 131 52 1.12 
18. The school should require its J 12 21 
pupils to work by themselves NP 1 1.33 64 0.50 
all of the time. CP 1 3 5 149 .38 0. 84 
0 17 8 0 
c 1 2 5 161 42 0.71 
19. It is usually the most J 1.3 20 
difficult and the most un- NP 1 20 25 114 .37 2.14 
interesUng subjects that CP 
.3 6 146 40 0.70 
are of most help to pupils. 0 1 15 9 0.89 
c 8 37 33 108 25 3.3.3* 
20. Since most of the pupils are J .3 14 15 
not interested in learning, NP 1.3 43 .33 106 6 2.28 
they should always be under CP 2 31 26 101 28 1.04 
the direction and guidance 0 1 17 6 1.75 
of the teachers • . c 22 69 28 84 6 4.02* 
* Represents statisticallY significant differences of opinion from the 
criterion group of jury members. 
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Table 7 cont i nued. 
No. Statement Group SA A u 11) SD I t 
Jl)_ \t!) l:U ill -~5) tbJ t7J ttlJ ! t91 
21. Changes in discipline and J 9 21 3 
self-control should be intro- NP 37 136 12 15 1.20 
duced slowly into the class- CP 21 136 22 13 3 1.77 
room rather than abruptly. 0 3 21 1 1.11 
c 50 135 12 14 1.51 
22. Other things being equal, J 16 15 3 
pupils will learn more when NP 115 82 4 0 
the teachers are understanding CP 106 90 0 
and sympathetic. 0 11 14 
I g. 56 c 123 79 3 2 
23. Pupil responses that are J 11 19 3 
accompanied by satisfaction NP 87 105 10 0 
are more quickly learned than CP 76 115 5 1 0.50 
those accompanied by dis- 0 8 17 0 
satisfaction. c 73 119 15 4 o.81 
24. The school should invite the J 18 4 1 
home and the community to NP 90 99 7 4 1 0.96 
cooperate with it in carrying CP 42 125 13 13 3 1. 78 
out its program of instruction 0 9 15 1 0 
c 87 106 13 3 2 1.19 
25. Since pupils have a natural J 17 12 
tendency to be unruly, they NP 18 48 17 106 12 3. 95~~ 
should be under control at CP 8 63 26 83 10 4.56* 
all times. 0 3 1 19 2 1.95 
c 37 61 16 93 5 5.10-~ 
26. The school should provide as J 21 12 1 
Hide a variety of teaching NP 76 115 9 0 
material as possible in each CP 39 131 15 10 1 1.39 
classroom. 0 6 19 0 
c 73 119 10 9 1.29 
27. The school should provide J** 
direct experiences fqr its NP 40 133 25 pupils as a supplement to CP 30 138 20 5 2 formal subject matter. 0 5 19 1 
c 45 132 29 1. 
I 
* .tiepresents stat~s-c~ca.uy s~gni1·~cant dir erences o op;tn~on 1-rom the 
criterion group of jury members. 
** Statement 27 was not included on the questionnaire when it was sent 
to the jury members. 
Inspection of Table 7 shows that the officials of the Newfoundland 
Department of Education differed significantly from the criterion group 
of American professors on one principle only. This was Statement 12 
which reads as follows: 11When all of the pupils are promoted yearly, 
regardless of academic achievement, pupil achievement will be lowered. 11 
Five of the American group agreed with this statement, while the number 
of officials who agreed was 12. Significance was barely attained, the 
critical ratio being 2. 72, which is slightly higher than 2.68 -vrhich is 
the reference point for critical ratio at the 1 per cent level for this 
number of degrees of freedom. 
One hundred per cent agreement was found between these two groups 
on nine principles in this area, and on five others, the critical ratio 
was less than 1.0. 
The safe inference here is that the officials of the Newfoundland 
Department of :Education, namely, the members of the Council of Education, 
the assistant superintendents, the department heads, and the Supervising-
Inspectors are in strong agreement with modern methods of teaching. 
This conclusion concurs with that reached in the two previous areas. 
Statistically significant differences were found in but five in-
stances when the Newfoundland principals were compared with the criterion 
group. 
~ihereas only four of the 31 professors who registered opinion 
showed agreement to Statement 7 (11 Pupils need not always understand the 
restrictions placed upon them. 11 ), 77, or 43.1 per cent, of the Ne-rrl'ound-
land group favored the principle. The critical ratio was 3.25. 
87 
A very significant difference was observed in St atement 12, which 
stated t hat pupil achievement llill be lowered >vhen the school fo llows 
the pract ice of ~1nual promotion. Five jury members agreed with t his 
statement but 173, or 93 per cent, of the pri ncipals expressed a similar 
opinion . The critical ratio her e was 12.18. 
Stat ement 13 stated that pupils should al>vays be told what to do 
and how to do it. .All of the jury members disagreed with t his s tatement, 
but 4o, or 22.3 per cent, of the Newfoundland group showed agreement. 
The critical ratio v1as 3. 05. 
There Has no disagreement on the part of the professors t o Stat e-
ment 16 uhich reads as follows: "The program of instruction should make 
allovTances for the differences of the home backgrounds of the pupils ." 
Thirty-eight, or 20.4 per cent, of the Newfoundland principals showed 
disagreement. The critical ratio was 2.83. 
Although not one of the professors agreed with Statement 25 (11Since 
all pupils have a natural tendency to be unruly, they should be under 
control at all times."), 66, or 35.9 per cent, of the Nevlfoundlanders 
r egistered approval. The critical ratio here was 3.95. 
SU1TD11ing up, a significant number of high school principals in New-
foundland favor a teacher-dominated class where no provision 1-1ould be 
made for the diff erences in the home backgrounds of the pupils, and 
where the practice of annual promotion vTould not be obsersred. The great 
majority of the principals, however, are in agreement vdth modern prin-
ciples of methodology. 
The UevTfoundland lay citizens differed significantly from t he 
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criterion group ori six of the statements in this area. 
33.3 per cent, of the former agreed with Statement 10: 
Sixty-one, or 
11 Pupils will 
work harder at their -vmrk when they are in fear of being punished. 11 
There v1ere but two jury members who showed a similar opinion; the cri ti-
cal ratio Has 3.05. 
The difference of opinion expressed on Statement 12 was very sig-
nificant statistically. This statement says in effect that pupil 
achievement ~dll be lowered if the school observes the practice of an-
nual promotion. ~lliile only five professors of the 26 who gave an opinion 
on this statement shmved agreement, 170, or 89.9 per cent of the lay 
citizens registered a similar opinion. The critical ratio VIas 8.73. 
wnile all of the jury members disagreed with Statement 13 11 Pupils 
should allvays be told exactly what to do and how to do i t 11 , 77, or 40.1 
per cent of the Newfoundland group showed agreement. The critical ratio 
here was 4.51. 
lihile not one of the jury members was in agreement with Statement 
19 1>rhich reads, 11 It is usually the most difficult and the most uninter-
esting subjects that are of most help to pupils", 45, or 25.3 per cent, 
of the citizens showed agreement. The critical ratio vras 3.33. 
Statement 20 stated that most pupils are not interested in learning 
and should be under the direction of teachers ahrays. Three jury mem-
bers and 91 (50.3 per cent) citizens agreed vdth this statement; the 
critical ratio vTas 4. 02. 
None of the professors agreed with Statement 25 which stated that 
pupils have a natural tendency to be unruly and should be under control 
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at all times. However, 98, or exactly one-half, of the lay citizens 
showed approval, and the critical ratio was 5.10. 
Generally speaking, the vast majority of the Nelffoundland lay 
citizens are in agreement with modern principles of methodology, but 
a significantly large number of them favour traditional methods which 
refer in the main to teacher-dominated classrooms. 
The Canadian high school principals differed significantly from 
the criterion group on five statements in this area. 
Wnile all of the jurj members showed agreement with Statement 7, 
"Pupils need not always understand the restrictions that the school 
places upon them", 99, or 54.1 per cent, of the Canadian group showed 
approval. The critical ratio of 4.29 was quite significant. 
There were but two jury members who agreed with Statement 10, 
which stated that fear of punishment will make pupils work harder. How-
ever, 49, or 29.3 per cent, of the pr~ncipals showed agreement. Sig-
nificance was barely attained here, the critical ratio being 2.68. 
The difference of opinion expressed by these two groups in State-
ment 12 resulted in one of the highest critical ratios of the entire 
study - 12.18. The statement says in effect that annual promotion 
lowers achievement. Five of the jury members agreed with the Statement, 
while 185, or 98.4 per cent of the Canadian principals expressed the 
same opinion. 
\ihile all of the jury members registered approval of Statement 16, 
which stated that allowances should be made for the home backgrounds of 
the pupils, 61, or 38.9 per cent, of the Canadians disagreed. The 
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critical ratio here was 4.32. 
Seventy-one, or 43.3 per cent of the Canadian principals would have 
1 pupils under control at all times, according to the opinion expressed in 
I 
Statement 25. None of the jury members showed agreement; the critical 
ratio was 4.56. 
Statement 27, which reads as follows: 11 The school should provide 
direct experience for its pupils as a supplement to formal subject matter11 
was added to the questionnaire as a result of the recommendation of the 
jury members. This group could not, of course, register opinion on this 
point. However, in the light of their opinions expressed on the other 
1 items in the instrument, it is reasonably safe to say that the majority of 
1 them would have shown approval. The educational officials and the prin-
1 cipals of Newfoundland showed 100 per cent agreement; only one lay citizen 
h 
of that province and seven principals from the Canadian mainland disagreed. 11 
We may conclude, then, on the basis of the assumption stated above, that 
there would have been no statistically significant differences between the 
criterion groups and any of the other four groups on this statement. 
By way of summary, a statistically significant number of Canadian high 
school principals favor traditional classroom procedures where pupils are 
kept in dread of the teacher. 
In this area, the Canadian group showed more simularity to the Ameri-
can groups in the opinions expressed than they did in the two previous II 
areas. They agreed to modern principles of methodology to the same extent 
as the Newfoundland groups with the exception of the Department Officials, 
who differed from the criterion group on one principle only. 
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Table 8 continued. 
No. Statement Group SA A u D SD t 
llJ l2) (3) (4) (5) (6) (7) J82 (9) 
14. The program for appraising the J 4~ 7 school work of the pupils NP 139 9 3 1 0.91 
should be based upon, and be CP hl 1.48 4 l l 1.10 
in agreement -vrith, the ob- 0 7 17 l 1.18 
jectives of the school. c so 154 4 2 l 0.70 
-
Table 8 shows that the Newfoundland Department Officials differed 
significantly from the jury members on one statement only (Statement 7), 
and even here signifi~ance was barely attained, the critical ratio being 
2.71, which is just above 2.67, the point at which signifi9ance is attained! 
for this number of degrees of freedom. Statement 7 states that the res- I 
ults of the examinations should be used to improve the existing program 
of studies. 
These two groups showed 100 per cent agreement on two of the prin-
cip1es in this area, and the critical ratio in six other instances was 
less than 1.0. Here, as in the three previous areas, we may conclude with II 
surety that the directors of Newfoundland education are, generally speak- I 
ing, in full accordance vuth well established principles of modern edu-
cation. 
Statistically significant differences were observed on five statements 1l 
11 in this area when the opinions of the criterion groups were compared with 
those of the Newfoundland high school principals, and significance was 
barely missed on another. 
-- =-----""'=---
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While there was but one jury member who disagreed to Statement 1, 
which stated that each school should be free to develop its own program 
of evaluation, So, or 29.2 per cent, of the Newfoundland principals showed 
disagreement. The critical ratio here was 2.98. 
According to opinions expressed in Statement 2, 97, or 58.8 per cent, 
of the principals favored the stressing of competition as an inducement 
to better work. There was but one jury member who favored this practice, 
and the critical ratio was quite significant - 5.69. 
Statement 6 said in effect that the pupils should move from one g~ade I 
to the next only when they have mastered a certain amount of subject matter, 
While there were but two jury members who agreed with this statement, 117, II 
or 68.4 per cent, of the Newfoundland principals showed agreement. The 
statistical difference was again quite significant, the critical ratio 
being 6.D. Significance was almost attained in Statement 9 which stated 
that the pupils themselves should be allowed to share in selecting the 
techniques for appraising their work. The critical ratio was 2.56 which 
is one-hundredth of a point lower than 2.57, the point at which signifi-
cance is attained for this number of degrees of freedom. Forty-two, or 
28.2 per cent, of the Newfoundland group disagreed with this principle, 
while only one jury member showed a similar opinion. 
Not one professor favored the failing of at least a few students in 
each classroom yearly as stated in Statement 10. However, forty-two, or 
25.5 per cent of the Newfoundland group showed agreement. The critical 
ratio here was 3.04. 
All of the professors were also in agreement with the principle 
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expressed in statement 13, namely, that the pupils should be permitted to 
participate more and more in appraising their own work. Thirty-seven, or 
23.6 per cent, of the Newfoundland group showed disagreement; the critical 
ratio was 3.15. 
II Generally speaking, the high school principals of Newfoundland are in 
1 agreement Hith modern principles of evaluation. However, a statistically 
significant number would have the Department of Education determine the 
appraisal program for the schools, would emphasize competition, would use 
the mastery of subject matter only as the basis of promotion, would fail 
at least a few students yearly, and would give the students no place in 
the program of evaluation. 
The lay people of Newfoundland differed significantly from the cri-
terion group on the same statements as the high school principals of that 
province, with the exception of Statement 1, where no statistical differ-
1 ence was observed when the opinion of the principals and the professors 
were compared. 
II A very significant difference was observed on Statement 2 which stated 
l1 that competition should be stressed in the examinations. vJhile there was 
I 
but one member of the criterion group who approved of this, 129, or 72.9 
1 per cent, of the lay citizens expressed agreement. The critical ratio was 
8.68. 
One hundred sixty-seven, or 89.3 per cent, of the lay citizens would 
use subject matter as the basis of promotion, according to the opinions ,, 
I 
expressed on Statement 6. There were but two jury members who showed 
' 1 agreement, and the critical ratio was again very significant - 10.02. 
~ 
I 
All of the American professors, with one exception, would give pupils 
a share in selecting techniques of appraising their work (Statement 9). 
However, 61, or 40.7 per cent, of the Newfoundland group would not. The 
critical ratio here was 4.18. 
Statement 10 states that there should be at least a few failures in 
each classroom yearly. The jury members were all in disagreement with 
this statement, but 36, or 22.4 per cent, of the Newfoundland group showed 
agreement. The critical ratio was 3.50. 
While all of the American group agreed to the principle as stated in 
Statement 13, namely, that the pupils should be permitted to participate 
more and more in appraising their work, 55, or 32.0 per cent of the New-
1 foundland lay citizens showed disagreement. The critical ratio was 3.86. 
The conclusions reached here with respect to the thinking of the New-
fo~~dland lay citizens is that most of them agree with the American group 
on all of the statements but t-vm in this area, and the great majority of 
them showed similar thinking to the same group on the statements where 
statistically significant differences were obtained. The differences were 
very similar to the Newfoundland high school principals. 
The differences of opinion expressed by the Canadian high school 
principals and the jury members were statistically significant in six 
instances. In two others significance was almost reached. 
All but one of the jury members gave approval of the principle as 
stated in Statement 1, namely, that each school should be free to develop 
its own program of evaluation. However, 61, or 37.9 per cent, of the 
Canadian principals disagreed. The critical ratio was 3.97. 
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Statement 2 expressed the thought that competition should be empha-
1 sized in the examinations. While there was but one of the jury members 
who gave approval here, 71, or 45 per cent, of the Canadians gave approval. 
The critical ratio was 4.52. 
The difference observed on Statement 6 was quite significant, the 
critical ratio being 7.68. The idea expressed here is that the pupils 
' should be promoted only when they have mastered a certain amount of sub-
ject matter. ~ihile there were but two professors who registered agreement, 
143, or 82.7 per cent, of the Canadians registered approval. 
I, Only one jury member disagreed with Statement 9: 11 The school should 
I 
II 
give its pupils a share in selecting the techniques for appraising their 
work. 11 But 66, or 43.7 per cent, of the principals disagreed. The cri-
tical ratio vms 4. 24. 
Not one of the .\merican professors agreed that there should be at 
least a few failures in each classroom yearly, (Statement 10), but 58, 
or 36.5 per cent, of the Canadian group showed agreement. The critical 
ratio was 3.84. 
All of the jury members agreed that pupils should be permitted more 
and more to participate in appraising their own work, as stated in State-
ment 13. There w.rere 32, or 20.3 per cent, of the Canadian principals who 
disagreed, and the critical ratio was 2.90. 
Significance was almost attained in Statements 8 and 12, the critical 
ratios being, respectively, 2.54 and 2.56. The former of these states 
that examinations which are administered by the Department of Education 
are inadequate in themselves as a means of appraisal. ~fuile all of the 
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jury members agreed to this statement, 27, or 1.5 • .5 per cent, of the Can-
adians disagreed. While there was but one jury member who agreed that 
pupils who cannot meet the scholastic standards of the school be dropped 
from the school, 52, or 28.0 per cent, of the Canadians showed approval. 
By way of summary, the Canadian high school principals differed sig-
1 nificantly from the American professors on most of the principles listed 
I in this area. A comparatively large number of the former vrould advocate 
I a system of examinations administered by the Department of Education, 
would drop from the school those students who could not meet the scholastic 
I 
j standards of the school, would give pupils no share in the evaluation pro-
gram, would have at least a few failures each year, and would make the 
mastery of subject matter the basis of promotion. 
The safe inference to be made again is that the Neivfoundland groups, 
and especially the educators, are in much closer agreement with principles 
of American education than are the Canadian educators. 
II Thus far 1.ve have ascertained the acceptability of certain principies 
I of secondary education by the three Newfoundland groups and have compared 
I their opinions and those of Canadian educators with a criterion group of 
American professors. This fulfills the major purposes of this study. 
However, as was stated earlier in the study, it would also be of 
interest, though not of equal significance, to note how the Neivfoundland 
educators and lay citizens compare with the Canadian 11Mainland11 educators, 
to whom the former, especially since Confederation, look more and more for 
comparison, direction and help. 
Such a comparison is not available to the reader in the previous 
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tables. In the tables that follow, therefore, this comparison will be 
made, although such a detailed analysis as that which followed Tables 5 
through 8 is not -vrarranted. 
Table 9. Comparisons of Response to Each of Thirty Statements on 
Questionnaire by Canadian High School Principals with the 
Following Groups: Newfoundland High School Principals, 
Department Officials, and Lay Citizens, Including Critical 
Ratio (Objective). 
No . Statement Group SA A u D SD 
(1) (2) (3) (4) I (5) (6) (7) (8) 
1. The school should emphasize GP 129 w~ 2 5 2 
or give major attention to NP :ili2 51 3 3 3 
the basic skills of reading, 0 16 6 5 1 
writing, oral expression, c 141 63 5 2 
arithmetic, and mathematics. 
2. The principal should be the CP 1 3 5 90 98 
only one who decides what the NP 4 8 ill 77 
objectives of the school 0 10 15 
should be. c 5 16 14 99 75 
3. The school should aim to CP 146 48 
develop in its pupils an NP 153 46 2 1 
appetite for learning. 0 10 15 
c 150 59 2 
4. The objectives of the school CP 50 82 18 38 7 
should emphasize the enforcing NP 58 76 15 44 6 
of direct rules of conduct. 0 6 9 5 4 
c 79 93 10 22 6 
5. The school should aim to CP 75 121 1 1 
develop in its pupils an NP 114 84 3 
appreciation of literature, 0 10 15 
music, art and nature. c 121 82 7 1 
t 
(9) 
0.44 
2.29 
0.33 
0 
0.75 
3.48~<-
1.69 
0 
1.27 
0.38 
0.43 
6.0* 
0.93 
0.36 
0 
* Represents statistically significant differences of opinion from the 
criterion group of Canadian Principals. 
100 
--= 
- -
---
Table 9 continued. 
No. Statement Group SA A u D SD t 
(1 \21 UJ t4l ill ~ J_1l ill J9l 
6. The school should help its CP 125 66 2 3 
pupils to become increasingly NP 120 81 1 1.81 
better able to direct their 0 11 14 0.65 
own learning. c 119 86 3 2 0.42 
7. The school should emphasize CP D 69 24 73 14 
or give major attention to NP 6 51 25 91 25 3.o6* 
the passing of the examin- 0 1 12 12 4.41* 
ations which are administered c 43 66 7 63 78 1.15 
by the Department of Edu-
cation. 
8. Rather than attempting to meet CP 3 14 24 103 50 
the needs of its pupils, the NP 7 12 104 76 2. 74~~ 
school should teach them 0 10 JS 1.76 
certain subjects. c 7 21 22 95 62 1.17 
9. The Department of Education CP 7 35 33 88 33 
should determine the objec- NP 3 D 30 111 45 4.02* 
tives of the school. 0 3 2 9 11 1.31l 
c 8 33 27 96 40 o.55 
1 o. The school should help its CP 114 82 1 
pupils to achieve an under- NP 132 69 0.93 
standing of their rights and 0 13 12 0.36 
duties. c D5 83 3 0.91 
1 1. The school should emphasize CP 117 70 4 7 
or give major attention to NP D6 57 3 2 1 1.40 
the development of morals and 0 14 11 0.97 
good character. c 153 52 1 1 2 1.47 
2. The principal and his staff CP 8 18 20 JJ.6 35 
should be the only ones who NP 3 19 22 120 37 0.65 
decide what the objectives of 0 17 8 2.07 . 
the school shall be. c 10 22 26 107 33 1.03 
~ ~~Represents statistically significant differences of opinion £rom the I criterion group of Canadian Principals. . 
Boston Uni vers ity 
~chool of Education 
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Table 9 continued. 
No . Statement Group SA A u D SD t 
(1) (2) (3 ) (4 ) (5) (_6) 1(7) l_tl) (9) 
13. Before a school decides upon CP 24 100 46 17 2 
its objectives, it should NP 36 130 24 9 1 2.45 
have prepared a statement of 0 2 17 4 2 0.49 
what it is trying t o do and c 40 126 30 10 2.45 
how i t (the school ) is related 
to the community. 
14. The school should l eave to the CP 4 21 24 125 17 
home the responsibility of NP 6 6 21 127 40 2. 72* 
guiding pupils t o solve their 0 1 22 2 2. 03 
per sonal problems . c 10 29 31 112 27 1. 64 
15. The school should give mor e CP 6 46 42 90 12 
emphasis to the needs of its NP 10 37 38 99 18 1.02 
pupils as adults than t o their 0 2 3 14 6 2.47 
present needs. c 15 62 42 73 16 2.33 
16. The school should aim.to CP 142 56 
develop in its pupils sound NP 151 51 0 
habits of thinking. 0 12 12 0 
c 136 72 2 0.93 
17. The school should help each CP 98 95 3 
pupil to discover his t alents NP 139 63 0.93 
and develop them to the 0 17 8 0.36 
fullest. c 136 73 2 0.93 
18. The school has the responsib- CP 10 88 43 50 12 
i l ity of helping to solve NP 13 101 36 46 6 1.38 
community problems. 0 3 15 2 3 2. 20 
c 14 91 34 56 14 0.28 
19. The school has the responsib- CP 34 113 30 22 
ility of guiding its pupils NP 75 102 22 3 4.19?1-
to put their leisure time to 0 5 19 1 1.88 
good use, so that it will not c 60 120 
go to waste. 
13 17 1 1.22 
* Represents statistically significant differences of opinion from the 
criterion group of Canadian Principals. 
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Table 9 continued. 
No. Statement Group sa A u D SD t 
(1) (27 (3) t4) (5J -r6 (1) {8) (9) 
20. The school should provide its CP 59 129 5 5 
pupils with experiences in NP 72 124 3 1 1. 75 
democratic practices. 0 5 19 1 0.84 
c 65 124 20 2.17 
21. The objectives of the school CP 26 139 24 16 1 
should receive the approval of NP 24 97 40 36 1 3.78* 
the community. 0 9 16 1.47 
c 37 ill 28 29 3 2.33 
22. The school has the responsi- CP 17 87 43 42 9 
bility of helping its pupils NP 42 93 33 30 4 2.67~~-
learn the skills necessary 0 2 14 5 2 1 1.65 
for future employment. c 61 119 14 22 3 4. 81?1· 
23. The school should encourage CP 53 132 7 4 
its pupils to make their own NP 72 120 9 1 1.60 
decisions and should provide 0 7 17 1 0.75 
opportunities for them to do c 90 113 7 1 1.33 
so. 
24. The school should leave to the CP 11 71 30 78 6 
home the responsibility of NP 6 31 24 114 22 5.38* 
educating the pupils to accept 0 1 20 3 4.10~!-
their responsibilities in the c 16 42 28 103 22 3.47* home, both as boys and girls 
living with their families, 
and as future fathers and 
mothers. 
25. The school should help its CP 20 122 3 1 1 
pupils to live in harmony NP 99 103 1.29 
and cooperation with one 0 10 15 0.55 
another and with the adult c 111 99 1 0.61 
members of the community. 
26. The school should leave to the CP 4 6 10 143 33 
home and to other community NP 5 9 133 52 0.71 
agencies the responsibility of 0 16 8 1.17 
educating pupils to safeguard c 3 11 9 128 60 0.92 
their health. 
~~ Represents statistically significant differences of opinion from the 
criterion group of Canadian Principals. 
II 
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Table 9 continued. 
No. Statement Group SA A. u D SD t 
(1) (2) (3) (4) m (6J rc1 > ltlJ l9J 
27. The school should cooperate CP 32 35 39 42 42 
with the home and with .the NP 84 78 21 6 13 10.02-l!-
church to prepare the pupils 0 8 10 3 2 1 5.41-lt-
for life after death. c 108 70 16 10 7 9.98* 
28. The principal, the school staff CP 63 73 19 37 5 
the pupils·~ the people of the NP 79 76 12 27 8 1.24 
community, and the Department 0 14 10 1 2.65~-t-
of Education should cooperat- c 95 70 17 24 3 3.76* 
ively decide what the object-
ives of the school should be. 
29. The objectives of the school, .CP 7 49 34 83 24 
once established, should not NP 10 54 36 78 19 1.04 
be changed for a considerable 0 4 6 10 5 1.19 
period of time. c 21 64 44 67 13 3.17{~ 
30. The objectives of the school CP 51 130 10 7 
should be stated definitely NP 84 109 5 3 1 1.07 
and clearly so that all who are 0 6 18 1 0.95 
concerned with the education of c 84 120 4 1 2 1.53 
the pupils can understand them. 
The analysis of Table 9 and of those which follow will .. be brief; it 
I is not the researcher's intention to compare the opinions of the Newfound-
land groups l-Ti th those of the Canadian educators in as great detail as was 
II 
the case lvith the American professors. The aim is merely to note in a 
general way the thinking of Newfoundland educators as compared with that 
of their Canadian counterparts. 
The Newfoundland principals differed significantly from the Canadians 
in 9 statements in this area, namely, 7, 8, 9, 14, 19, 21, 22, 24 and 27, 
* Represents statistically significant differences of opinion from the 
criterion group of Canadian Principals. 
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the critical ratios being 3.o6, 2.74, 4.02, 2.72, 4.19, 3.78, 2.67, 5.38, 
and 10.02 respectively. The level of significance was almost attained in 
Statement 13 where the critical ratio was 2.45. The most interesting ob-
servation concerning these differences is that in seven of these nine 
statements, namely, 7, 8, 9, 14, 19, 22, and 24, the Newfoundland group 
showed closer agreement with modern principles of secondary education than 
Thus, a greater percentage of the Newfoundland 
principals was of the opinion that the school should attempt to meet the 
needs of its pupils rather than teach them certain subjects (Statement 8), 
that the Department of Education should not alone determine the objectives 
of the school (Statement 9), that the school has the responsibility of 
helping pupils to use their leisure time wisely (Statement 19), and that 
one of the objectives of the school should be worthy home membership 
(Statement 24). Statement 21 was the only instance in this area where 
more Newfoundlanders were in disagreement with a principle of modern edu-
cation than were the Canadians. This statement read: 11 The objectives of 
the school should receive the approval of the community. 11 Statement 27 
was concerned with the controversial issue of teaching religion in the 
school. ~fuile there were but 67, or 44.4 per cent, of the Canadians who 
showed agreement here, 162, or 89.5 per cent, of the Newfoundlanders 
approved. The critical ratio of 10.02 was very significant. 
The obvious conclusion here is that, while the great majority of 
II Newfoundland and Canadian high school educators accept modern principles 
of secondary education, a greater percentage of the former concur with 
these principles. 
lo; 
The officials at the Newfoundland Department of Education differed 
significantly from the Canadian principals on but four statements in this 
area, namely, 7, 24, 27, and 28. The accompanying critical ratios were 
4.41, 4.10, 5.41, and 2.65, respectively. Statement 27 refers to the 
'I teaching of religion. 
I 
In each of the other three statements, the officials 
I 
showed close agreement With modern principles of education. Statement 28 
reads that all who are concerned with education, namely, the Department, 
the school personnel, the pupils, and the community should cooperatively 
determine the objectives of the school. There was not one official who 
disagreed with this statement, but 42, or 23.6 per cent, of the Canadian 
principals did disagree. 
To complete the picture here, it should be remarked that the differ-
ences of opinion expressed by these two groups almost attained the level 
of significance in five more instances, namely, Statements 1, 12, 14, 15 
and 18; the critical ratios were 2.29, 2.07, 2.03, 2.47 and 2.20 res-
pectively. In every instance there was a greater percentage of officials 
in agreement with modern ,principles of education than was true of the 
Canadians. 
The Newfoundland lay citizens differed significantly from the Canadian 
group on Statements 2, 4, 22, 24, 27, 28 and 29. The critical ratios were 
3.48, 6.0, 4.81, 3.47, 9.98, and 3.17 respectively. In three of these 
statements, 22, 24, and 28, the Newfoundland lay citizens showed closer 
agreement with principles of modern education than did the Canadian edu-
cators. 
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Table 10. Comparisons of Response to Each of Twenty Statements on 
Questionnaire by Canadian High School Principals with the 
Following Groups: Newfoundland High School Principals, 
Department Officials, and Lay Citizens, Including Critical 
Ratio (Curriculum). 
No. Statement Group SA A u D SD 
111 T2J {3) LQ±) C5J (6) -(,}) (ts) 
1. The curriculum should be in CP 81 117 
agreement Hith the objectives NP 82 117 3 
of the school. 0 9 16 
c 64 137 7 3 
2. The pupils should be encour- CP 8 83 38 57 12 
aged to offer their suggest- NP 21 82 49 43 5 
ions for the improvement of 0 1 19 3 1 
the curriculum. c 23 114 34 36 4 
3. Curriculum improvement should CP 29 100 28 37 4 
be one of the major projects NP 48 102 31 16 3 
in any school. 0 5 i3 2 5 
c 43 114 35 17 2 
4. The activities and~·resources CP 2 . 8 20 134 34 
of the community should NP 4 3 24 123 46 
receive little attention when 0 15 2 
the content of the curriculum c 7 11 42 ll2 39 
is being selected. 
5. Pupil interests which do not CP 7 23 149 17 
conform to the set curriculum NP 1 3 16 131 49 
should be disregarded. 0 14 11 
c 1 16 20 139 35 
6. The school should provide all CP 4 23 14 109 49 
of. the pupils of each class- NP 3 25 21 112 39 
room with the same curriculum. 0 3 10 2 
c 8 34 34 94 37 
t 
_(9 ) 
0 
0 
1.68 
2.52 
3.36* 
4.41* 
3.11* 
0.29 
3.24-)} 
0.69 
1.24 
1.14 
l.o6 
1.03 
1.73 
0.24 
0.36 
2.34 
11 ->.~ Represents statistically significant differences of opinion from the criterion group of Canadian Principals. 
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Table 10 continued. 
No. Statement Group SA A u D SD t 
111 -~1_ _(3) l_\.4) J2} W_ 171 _@I 191 
7. 'iherever it is possible, CP 14 19 36 52 20 
curriculum development should NP 21 87 34 45 12 1.72 
take place in each individual 0 6 13 2 4 2.62* 
school and should not be c 25 105 31 38 7 3.65* 
handed down by some outside 
agency such as the Department 
of Education. 
8. The curriculum of every school CP 9 72 29 68 14 
should be revised at the end NP 9 55 41 88 9 1.83 
of each year only. 0 3 5 11 5 2.83* 
' c 16 71 52 62 10 0.92 
9. The school should encourage CP 13 76 35 61 13 
the people of the community NP 6 104 48 37 7 3.17* 
to help decide Hhat shall be 0 3 20 1 1 4.12* 
taught. c 17 99 29 52 9 2.14 
10. The secondary schools should CP 86 107 2 1 
cooperate with the elementary NP 99 93 6 3 1 0.17 
schools and the institutions 0 9 14 2 0.33 
of higher learning so that c 95 104 7 3 0.31 
the curriculum of all three 
will be coordinated. 
11. What is taught successfully CP 8 41 26 98 21 
in one school can be taught NP 4 30 21 116 31 2.36 
with success in almost any 0 1 2 17 5 2.57 
other school. c 3 49 27 105 23 0.06 
12. Part of the curriculum CP 67 123 5 2 
should be comprised of NP 73 123 3 1.43 learning which is needed 0 4 20 1 0.52 by all of the pupils. c 70 136 3 2 0.10 
13. A curriculum which seeks to CP 82 100 3 8 5 prepare all of its pupils NP 76 84 8 28 6 3.27* for college is inadequate 0 15 10 1.34 for today 1s schools. c 59 81 22 44 3 4. 78* 
* Represents statistically significant differences of opinion from the 
criterion group of Canadian Principals. 
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Table 10 continued. 
No. Statement Group SA A u D SD t 
(1) J~)_ (3) (4) i (5) (b) (1_}_ (tlJ (9J 
68 I 6 5 14. Every member of the school CP :123 
staff should be encouraged NP 87 :105 5 3 0.79 
to participate in curriculum 0 8 I 17 ' 0.87 
improvement. c 74 :131 1 5 I 0.13 
' 
15. The type of curriculum which CP 39 142 7 10 
a school has should be NP 39 132 18 12 1 0.79 
determined, in part, by the 0 8 i 17 . 1.18 
nature of the community in c 45 il06 30 28 3.25* 
which it exists. ! 
! 
16. Problems faced by pupils in CP 16 !136 24 20 2 
their daily living should be NP 50 120 15 15 2 1.06 
one of the basis for deter- 0 6 15 3 1 1.11 
mining what the school shall c 42 114 37 15 2 0.85 
teach. 
17. What the pupils do out of CP 5 35 32 114 10 
school is of little use as a NP 3 15 25 126 33 3 .4~c-
guide in deciding what the 0 1 2 17 4 2.14 
school shall teach. c 5 37 25 120 24 0.40 
18. The body of knowledge that CP 23 107 28 31 4 
has been preserved down NP 15 81 48 49 7 3.18-:t 
through the ages (that is, 0 9 3 8 4 3.59i{-
the traditional subjects) c 20 105 33 43 10 1.91 
should be the principal 
basis for deciding what the 
school shall teach. 
19. The future needs of the CP 2 3 7 143 42 
pupils as adults should be NP 2 10 7 110 73 1. 71 
disregarded as a basis for 0 1 17 8 0. 87 
selecting what the school c 10 14 108 76 1.25 
shall teach. 
20. The school should provide CP 56 123 13 5 
extra curricular activities NP 68 125 6 2 1 0.86 
for its pupils as a part of 0 6 17 1 0.82 
its regular program. c 62 127 14 7 1 0.94 
* Represents statistically significant differences of opinion from the 
criterion group of Canadian Principals. 
Inspection of Table 10 shows that the Newfoundland Principals 
differed significantly from the Canadian Principals on Statements 3, 9, 
13, 17 and 18. The critical ratios were 3.11, 3.17, 3.27, 3.46 and 
3.18, respectively. With the exception of Statement 13, which stated 
that a college-preparatory curriculum is inadequate for today's schools, 
a larger percentage of Newfoundland groups showed agreement with modern 
principles of education than did the Canadian group. In Statements 2 
and 11, significance was almost attained, the critical ratios being 
2.52 and 2.36 respectively. Thus, a greater percentage of these New-
foundland educators are of the opinion that the pupils and people of 
the community should contribute to the curriculum development program, 
that the disciplines should not be the principal basis for deciding 
what the schools shall teach, and the fact that a curriculum is suc-
cessfully utilized in one community is no guarantee that it will be 
equally successful in another. (Statements 2, 9, 18 and 11, res-
pectively) . 
The Department officials showed statistically significant differ-
ences of opinion on Statements 2, 7, 8, 9 and 18. Significance was 
almost attained on Statements 11 and 17. The critical ratios obtained 
were 3.36, 2.62, 2.83, 4.12, 3.59, 2.57 and 2.14 respectively. In all 
instances the Newfoundland group showed that they approve of more 
modern principles of curriculum development than do the Canadian edu-
cators. 
Statistically significant differences of opinion were observed in 
Statements 2, 3, 7, 13 and 15, when the Newfoundland lay citizens were 
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compared with the Canadians. The critical ratios were 4.41, 3.24, 
3.65, 4.78 and 3.25. In the first three of these, the lay citizens 
registered greater agreement to modern principles of curriculum develop-
ment. 
By way of sunnnarizing the opinions expressed, in Table 10, t-vro 
conclusions are obvious. Firstly, the greater majority of the New-
foundland groups and Canadian educators registered agreement to modem 
principles relating to the curriculum, and secondly, where statistically 
significant differences of opinion were obtained, a greater percentage 
of all the Nmvf01mdland groups vrere more progressive or modern in their 
outlook than was trQe of the Canadians. 
Table 11. Comparisons of Response to Each of Twenty-Seven Statements 
on the Questionnaire by Canadian Principals with the 
Followine Groups: Newfoundland Principals, Department 
Officials, and Newfoundland Lay Citizens, Including Critical 
Ratio (Instruction). 
-No. Statement Group SA A u D SD t 
~IJ (2J en (4J (5J CoJ ~7J {8J (9J 
1. How much a pupil learns is CP 78 114 4 
affected both by his hered- NP 19 107 3 12 1 3.61* 
itry and his environment. 0 10 -~-11 2 1 1 4.14~ .. 
c 68 lo6 12 20 4.68~1-
2. Failure 1d11 make a pupil CP 6 26 120 44 
work haroer than will NP 3 9 37 100 53 1.58 
success. 0 15 10 0.95 
c 1 10 41 110 35 2.12 
3. All pupils should learn the CP 5 8 134 49 
same things from the srune NP 9 10 116 67 1.11 
teaching. 0 1 14 9 0.82 
c 5 20 28 103 49 4.07* 
* Represents statistically significant differences 
criterion group of Canadian Principals. 
of opinion from the 
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Table 11 continued. 
No. Statement Group SA A u D SD t 
(1) t2) (3) (4) t5) t6) (1) _ @1 _<._~) _ 
4. Material that is meaningless CP 70 122 3 
to a pupil is generally more I NP 99 91 1 6 3 0.68 
qlLi.ckly forgotten than 
I 
0 5 19 1 1.07 
material that has meaning . c 73 111 8 14 3 1.04 
5. The true value o£ what a I CP 28 109 25 29 5 
pupil learns is the use to NP 75 100 9 15 3 3. 02·~ 
which it is put in life 0 8 14 2 1 1.84 
situations • . 
! 
c 77 108 7 16 2 3.05* 
6. Pupils work harder at their I CP 117 81 ! 
..rork -vrhen they are interested . NP 136 66 0 
in it. ' 0 12 13 0 
c 140 70 1 0.23 
7. Pupils need not always under- CP 11 88 12 76 8 
stand the restrictions that : NP 9 68 21 76 26 2.12 
the school places upon them. 0 3 4 2 14 1 2.03 
c 18 37 28 114 14 4. 7~ 
! 
B. A desirable way for getting : CP 6 32 35 99 24 
the pupils to lvork harder is NP 5 37 24 102 33 0.12 
to compare their 1.vork with : 0 1 1 15 8 · 1:2.18 
that of other pupils. c 10 48 27 80 41 ,,.i. 24 ; 
• 
9. The progrmn of instructions CP 10 120 5 3 
should make allm~ances for I NP 85 110 6 1 o. 78 
the differences in ability 0 14 11 0.67 
of the pupils to do school c 19 116 11 5 0.64 
work. 
1 o. Pupils will work harder at CP 3 46 30 83 35 .--
their school work when they NP 1 46 23 92 40 0.61 
are in fear of being 0 1 7 10 1 2.15 
punished. c 9 52 28 87 35 o.B3 
* Represents statistically significant differences of opinion from the 
criterion group of Canadian Principals. 
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Table 11 continued. 
-
No. Statement Group SA A u D SD ' t 
(1) (2) (3) l4) J2l (6; (7) (t5) (9 )_ 
11. The pupils are not likely to CP 21 141 9 28 
be interested in their school NP 35 129 16 24 0.53 
work unless they see in it 0 3 20 1 1 1.42 
something that will satisfy c 47 114 13 28 5 o.67 
some want or interest of 
theirs. 
12. When all of the pupils are CP 83 102 9 2 1 
promoted yearly, regardless NP 67 106 15 12 1 2.16 
of academic achievement, 0 12 15 8 7.38* 
pupil achievement will be c 84 86 22 18 1 3. 69·)1-
lowered. 
13. Pupils should always be told · CP 6 18 12 133 35 
exactly what to do and how NP 13 27 21 103 36 3.92* 
to do it. 0 1 2 18 4 1.16 
c 25 52 17 86 29 6.27* 
14. The same standards of work CP 11 5 140 39 
should be r equired of all NP 5 15 3 88 91 1.59 
the pupils . 0 ll 14 1.26 
c 7 14 22 111 541 . . ·' ~ 1.96 
15. Pupils will study harder if CP 71 127 
they feel that they are NP 96 106 0 
accomplishing something. 0 5 17 2 1 2. 87* 
c 101 107 1 2 1.29 
16. The program of instruction CP 18 78 39 59 2 
should make allow.ances for NP 37 ll5 30 19 19 3.56* 
the differences of the home 0 7 16 2 3.89* 
backgrounds of the pupils. c 35 119 23 31 3 4.52* 
17 . Teachers should not be CP 3 7 6 ll9 61 
expected to feel responsible NP 3 9 3 129 58 0.36 
for helping the pupils with 0 1 13 12 1.17 
their problems. c 4 7 16 131 52 0.18 
~~ Represents statistically significant differences of opinion from the 
criterion group of Canadian Principals . 
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Table 11 continued. 
No. Statement Group SA · A u · D SD t 
(1) (2) (~)_ (4} ·csJ (6) (7) (tl (9) 
18. The school should require its CP 1 3 5 149 38 
pupils to -vmrk by themselves NP 1 1 133 64 1.33 
all of the time. 0 17 8 0.75 
c 1 2 5 161 42 0.43 
19. It is usually the most CP 3 6 146 40 
diffi cult and the most NP 1 20 25 114 37 4.08* 
uninteresting subjects that 0 1 15 9 0.86 
are of most help to students. c 8 37 33 108 25 6.97* 
20. Since most of the pupils are CP 2 31 26 101 28 
not interested in learning, NP 13 43 33 lOS 6 2.69* 
they should always be under 0 1 17 6 2.40 
the direction and guidance c 22;~: 69 28 84 6 5. 98-'k 
of the teachers. 
21. Changes in discipline and CP 21 136 22 13 .3 
self-control should be intra- NP 37 136 12 15 0.41 
duced slowly into the class- 0 3 21 1 0.87 
room rather than abruptly. c 50 135 12 14 0.75 
22. Other things being equal, CP 106 90 
pupils l~ll learn more when NP 115 82 4 0 
the teachers are under- 0 11 14 0 
standing and sympathetic. c 123 79 7 2 1.35 
23. Pupil responses that are CP 76 115 5 1 
accompanied by satisfaction NP 87 105 10 0.92 
are more quickly learned 0 8 17 0.35 
than those accompanied by c 73 119 15 4 1.33 dissatisfaction. 
24. The school should invite the CP 42 125 13 13 3 home and the community to NP 90 99 7 4 1 2.65~(-
cooperate with it in carrying 0 9 15 1 1.53 
out its program of in- c 87 106 13 3 2 2.82~-
struction. 
~~ Represents statistically significant differences of opinion from the 
criterion group of Canadian Principals. 
• 
Table 11 continued. 
No. Statement Group SA A u D SD t 
(l) t2J {3) t4J 15J Co) (7) (tl (9) 
25. Since pupils have a natural CP 8 63 26 83 10 
tendency to be unruly, they NP 18 48 17 106 12 1.45 
should be under control at 0 3 1 19 2 3.08* 
all times. c 37 61 16 93 5 1.29 
26 . The school should provide as CP 39 Dl 15 10 1 
wide a variety of teaching NP 76 115 9 3.59* 
material as possible in each 0 6 19 1.29 
classroom. c 73 119 10 9 0.73 
27. The school should provide CP 30 J38 20 5 2 
direct e~~eriences for its NP 40 J33 25 2.86?:-
pupils as a supplement to 0 5 19 1 2.35 
formal subject matter. c 48 132 29 1 2.27 
Inspection of Table 11 shows that statistically significant 
differences of opinion were found between the Canadian and Newfoundland 
principals in nine instances in this area of Instruction - Statements 
1, 5, 13, 16, 19, 20, 24, 26 and 27. The critical ratios were 3.61, 
3.02, 3.92, 3.56, 4.08, 2.69, 2.65, 3.59 and 2.86, respectively. The 
Newfolmdland group showed closer agreement to modern principles of 
education in five of these statements (5, 16, 24, 26 and 27). 
The Newfoundland Department Officials shovred significant differences 
of opinion on five statements in thi s area - 1, 12, 15, 16 and 25. The 
accompanying critical ratios Here 4.Jl~, 7.38, 2.87, 3.89 and 3.08, 
respectively. The level of significance was almost attained in five 
other instances -Statements 7, 8, 10, 20 and 27. The critical ratios 
~~ Represents statistically significant differences of opinion from the 
criterion group of Canadian Principals. 
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for these statements were 2.03, 2.18, 2.15, 2.40 and 2.35, respectively. 
With the exception of Statements 1 and 15, a large percentage of· the 
' ' 
Newfoundland educators showed agreement to modern principles of du-
• 
cation. 
The Newfoundland lay citizens differed significantly from the 
Canadian educators on 10 statements in this area, namely, 1, 3, 5, 7, 
12, 13, 16, 19, 20 and 24. The critical ratios were 4.68, 4.07, 3.05, 
U.70, 3.69, 6.27, 4.52, 6.97, 5.98, and 2.82 • . The Newfoundland lay 
citizens showed closer agreement to modern principles of education on 
five of these statements, namely, 5, 7, 12, 16 and 24. 
Table 12. Comparisons of Response to Each of Fourteen Statements on 
Questionnaire by Canadian High School Principals with the 
Following Groups: Newfoundland High School Principals, 
Department Officials, and Lay Citizens, Including Critical 
Ratio (Evaluation). 
No.· Statement Group SA A u D SD t 
(1) (2) (3) (4) 1{5) (6) 1{7) {B {9) 
1. Each school should be free CP 10 90 35 55 6 
to develop its own program NP 25 96 30 46 4 1.70 
for appraising the school 0 4 18 2 1 3.36* 
·· work of the pupils. c 31 ll6 35 21 7 4.54* 
2. The school should emphasize CP 8 63 40 80 7 
competition in the examin- NP 6 91 37 57 11 2.56 
ations so that the pupils will 0 1 17 7 4.09* 
do better work. c 25 104 30 46 2 5.47* 
... 
3. It is usually a sound prac- CP 2' 21 ~ 27 130 10 
tice to appraise the school NP 1 27 25 129 19 0.49 
work of the pupils at the end 0 20 4 1.96 
of each month only. c 8 44 48 98 11 4.04* 
* Represents statistically significant differences of opinion from the 
criterion group of Canadian Principals. 
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Table 12 continued. 
No. Statement Group SA A u D SD t 
(1) (2} (3) ID T51 (b) I {7 J ~tl (9) 
4. The most important person in CP 18 120 24 33 3 
the appraisal program is the NP 20 111 16 49 5 1.89 
teacher. 0 3 12 2 5 3 1.53 
c 30 103 24 45 7 1.64 
5. The school should use as many CP 35 150 9 4 1 
means as possible for · NP 53 121 19 8 1 1.33 
appraising the school work of 0 7 17 0.81 
the pupils. I c 49 132 12 14 ~89 
6. The pupils should move from I CP 33 no 22 28 2 
one grade to the next only NP 28 89 31 52 2 3.18* 
when they have mastered a 0 1 6 17 1 7.74* 
certain amount of subject c 68 99 24 19 1 1.83 
matter. 
7. The school should use the CP 24 143 19 11 
results of the examinations NP 31 129 16 24 1 2.35 
to improve the existing 0 1 7 2 3 2 2.5~ 
program of studies. c 45 147 10 9 0.77 
8. Examinations administered by CP 28 119 19 25 2 
the Department of Education NP 61 105 21 10 3 2.48 
are inadequate in themselves 0 9 15 1 2.07 
as a means for appraising the c 6o lOS 21 21 1.10 
progress of the pupils. 
9. The school should give the CP 7 78 46 58 8 
pupils a share in selecting NP 5 102 52 40 2 2.98* 
the techniques for 0 2 17 5 1 3.52* 
appraising their work. c 10 79 57 51 10 0.55 
10. There should be at least a CP 3 55 31 93 8 
fe-v1 failures in each class- NP 3 39 37 105 18 2.20 
room each year. 0 1 1 3 14 5 2.70* 
c 7 29 47 109 16 2.82* 
ll. Pupils should be appraised CP 1 22 15 129 27 
in terms of scholarship with- NP 1 3 8 134 54 3.96* 
out regard for effort. 0 2 17 5 1.16 
c 1 14 24 133 40 1.71 
* Represents statistically significant differences of opinion from the 
criterion group of Canadian Principals. 
Table 12 continued. 
No. Statement Group SA A u D SD t 
(lJ -~) DJ ~4J (._!>) tb) t"f) _lQ_ -~ 
12. Pupils who cannot meet the CP 9 43 45 88 10 
scholastic standards of the NP 1 17 16 112 51 4.52* 
school should be dropped 0 1 1 15 8 2.53 
from the school. c 1 20 15 106 65 4.27* 
13. The pupils should be per- CP 10 116 135 26 6 
mitted to participate more NP 14 lo6 45 30 1 0.13 
and more in appraising their 0 1 19 4 o.4l 
own work. c 14 103 35 48 1 2.54 
14. The program for appraising CP 41 148 4 1 1 
the school work of the NP 48 139 9 3 1 0.11 
pupils should be based upon, 0 1 17 1 1.16 
and, be in agreement with, c 50 154 4 2 1 0.25 
~the objectives of the school. 
Inspection of Table 12 shows that statistically significant 
differences of opinion were obtained in Statements 6, 1, 9, 11 and 12, 
between the Canadian and Newfoundland principals. The critical ratios 
were 3.18, 2.98, 3.96, and 4.52. In every instance the Newfoundland 
group showed closer agreement to modern educational principles that 
pertain to the evaluation program. Thus a larger percentage of New-
foundland educators believe that students should not be appraised in 
terrr..s of scholarship without regard for effort (Statement 11), that the 
basis for promotion should be more than the mastery of a certain amount 
of subject matter (Statement 6), that the students should have a share 
in appraising their own work (Statement 9), and that students should not 
* Represents statistically significant differences of opinion from the 
criterion group of Canadian Principals. 
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be dropped from the school because they cannot meet the scholastic 
standards of the school. The level of significance was almost attained 
:i,n Statements 2, 7, 8 and 10, where the critical ratios were 2.56, 2.35, 
2.48 and 2.20, respectively. 
The Department Officials differed significantly from the Canadian 
educators in Statements 1, 2, 6, 7, 8~ 9, and 10, where the critical 
ratios were, respectively, 3.36, 4.09, 7.74, 2.58, 3.52, and 2.70. In 
Statements 8 and 12, the . critical ratios were 2.07 and 2.53, respec-
tively. With the exception of Statement 7, which states that the school 
should use the results of evaluation to improve the program of studies, 
the Newfoundland educators showed close agreement to modern principles 
of education. Thus a greater percentage of the officials registered 
the opinion that each school should be free to develop its own program 
'of evaluation (Statement 1), that the school should not emphasize com-
petition in the examinations so that the pupils will do better work 
(Statement 2), and that there does not have to be at least a few 
failures in each classroom each year (Statement 10). 
Statistically significant differences of opinion were obtained in 
four instances when the Newfoundland lay citizens were compared with 
the Canadian High School principals. These differences were obtained 
in Statement 1, 2, 10 and 12, where the critical ratios were, 
respectively, 4.54, 5.47, ·2.82 and 4.27. Excepting Statement 2, the 
lay citizens showed closer agreement to modern principles of education. 
There still remains one more set of comparisons to be made in 
this study, and that is to compare the thinking of the Newfoundland 
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groups among themselves. In Tables 5 - 12 we compared their thinking 
with that of the American professors and the Canadian High School 
Principals. It is quite obvious, however, that in any program for the 
future improvement of Newfoundland education, it would be useful to 
know how the thinking of the officials at the central agency compares 
with that of the high school principals and the lay citizens. 
Table 13. Comparisons of Response to Each of Thirty Statements on 
Questionnaire by Newfoundland Department Officials as 
Compared with Newfoundland High School Principals and Lay . 
Citizens, Including Critical Ratio (The Objectives). 
No. Statement Group SA A u -D SD t 
(1) _{~_ {3) (4) (5) (b) (1) (tl) _(9)_ 
1. The school should emphasize 0 16 6 2 1 
or give major attention to NP 142 51 3 3 3 1.42 
the basic skills of reading, c 141 63 5 2 2.55 
writing, oral expression, 
arithmetic, and mathematics. 
2. The principal should be the 0 10 15 
only one who decides what NP 4 8 lll 77 0.81 
the objectives of the school c 5 16 14 99 75 1.74 
shall be. 
3. The school should aim to 0 10 15 
develop in its pupils an NP 153 46 2 1 . 0.68 
appetite for learning. c 150 59 2 · I 0.10 
4. The objectives of the school 0 6 9 5 4 
should emphasize the enforc- NP 58 76 15 44 6 . 0.61 
ing of strict rules of con- c 79 93 10 22 6 1. 78 
duct. ,. 
,.., 
The school should aim to 0 10 15 
'· develop in its pupils an NP 114 84 3 0 
appreciation of literature, c 121 82 7 1 0.36 
music art and nat 
' 
ure. , 
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Table 13 continued. 
No. Statement Group SA A u D SD t 
flJ {2) {3) \4) 1(5 J (6) (7) {ij) t9) 
6. The school should help its 0 
1 11 14 pupils to become increasingly NP 120 81 1 0 
better able to direct their c ll9 86 3 2 o.5o 
own learning. 
7. The school should emphasize 0 1 12 12 
or give major attention to NP 6 51 25 91 25 3.32* 
the passing of the examin~ c 43 66 7 
I 
63 28 5.45 
ations which are adminis- * 
tered by the Department of I 
Education. I 
I 
8. Rather than attempting to 0 ' 10 15 
meet the needs of its pupils, NP I 7 12 104 76 0.37 
the school should teach them c I 43 66 7 63 28 2.09 
certain subjects. 
9. The Department of Education 0 3 2 I 9 ll should determine the object- NP 3 13 30 lll 45 o.58 
ives of the school. c 8 33 27 I 96 40 1.09 
10. The school should help its 0 13 12 
pupils achieve ari under- NP 132 69 
3 I 0 standing of their rights c 125 83 0 
and duties as citizens. 
11. The school should emphasize 0 14 11 
or give major attention to NP 136 57 3 2 1 0.62 
the development of morals c 153 52 1 1 2 0.64 
and good character. 
12. The principal and his staff f 0 • 17 8 
should be the only ones who NP 3 19 22 120 37 1.89 decide what the objectives of1 c 10 22 26 107 33 2.38 
the school shall be. 
* Represents statistically significant differences of opinion from the 
criterion group of Department Officials. 
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Table 13 continued. 
No. Statement Group SA A u D SD t 
(1) (2) (3) (4) I C5J (61 171 l_tl_l 191 
13. Before a school decides upon 0 2 17 4 2 
its objectives, it should NP 36 130 24 9 1 0.69 
have prepared a statement of c 40 126 30 10 0.69 
what i t is trying to do and I how it (the school) is 
related to the community. 
14. The school should leave to 0 1 22 2 
the home the responsibility NP 6 6 21 127 140 1.28 
of guiding pupils to solve c 10 29 31 112 I 27 2.55 
their personal problems. I I 
15. The school should give more 0 2 3 14 6 
emphasis to the needs of NP 10 37 38 99 18 2.0 
pupils as adults than to c 15 62 42 73 16 3.13* 
their present needs. 
16. The school should aim to 0 12: 133 
develop in its pupils sound NP 1151 51 0 
habits of thinking. c j 136 72 2 0 
17. The school should help each 0 I 8 l 17 
pupil to discover his talents NP 1139 63 0 
and develop them to the c 136 13 2 0 
fullest. I 
18. The school has the responsib- 0 3 15 2 3 
ilit y of helping to solve NP 13 101 36 46 6 1.70 
community problems. c 14 91 34 56 14 2.34 
19. The school has the responsib- 0 5 19 1 
ility of guiding its pupils NP 75 102 22 3 1.65 
to put their leisure time to c 60 120 13 17 1 1.54 
good use, s o' that it will not 
go t o waste. 
20. The school should provide its 0 5 19 1 
pupils with experiences in NP 72 124 3 1 0.36 
democratic practices. c 65 124 20 0 
* Represents statistically signifi cant differences of opinion f rom t he 
criterion group of Department Offi ci als. 
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Table 13 cont inued. 
No. Statement Group SA A u D SD t 
(1) (2) (.3) 1(4) (5) (6) 1(7) l{~_ {9) 
21. The objectives of the school 0 9 16 
should receive the approval NP 24 91 40 36 1 2.49 
of the community. c 37 111 28 29 3 2.12 
22. The school has the respon- 0 2 14 5 2 1 
sibility of helping its pupils NP 42 93 33 30 4 0.44 
learn the skills necessary for c 61 119 14 22 3 0.45 
future employment. 
23. The school should encourage 0 7 17 1 
its pupils to make their own NP 72 120 9 1 0.36 
decisions and should provide c 90 ll3 7 1 0.33 
opportunities for them to do 
so. 
24. The school should leave to 0 1 20 3 
the home the responsibility NP 6 31 24 114 22 1.99 
of educating pupils to accept c 16 42 28 103 22 3. 19* 
their responsibilities in the 
home, both as boys and girls 
living w.i. th their f amilies 
and as future fathers and 
mothers. 
25. The school should help its 0 10 15 
pupils to live in hannony NP 99 103 0 
with one another and with c 111 99 -1 0.33 
the adult members of the 
community. 
26. The school should leave to 0 16 8 
the home and to other com- NP 5 9 133 52 1.36 
munity agencies the respon~ c 3 11 
sibility of educating pupils 
9 128 60 1.43 
to safeguard their health. 
I 
27. The school should cooperate 0 8 10 I 3 2 1 
with the home and with the NP l 84 ' 78 21 6 13 0.93 
church to prepare the pupils c 108 70 
for life after death. 
16 10 7 o. 71 
* Represents statistically significant differences of opinion from t he 
criteri,on group of Department Officials. 
Table 13 continued. 
No. Statement J Group SA. A u D SD t 
(1) (2) (3) (4) {5) {6) 1{7) {!)) {9) 
28. The principal, the school 0 14 10 1 I 
staff, the pupils, the people NP 79 76 12 27 : 8 2.30 
of the community, and the c 95 70 17 24 I 3 1.55 
Department of Education 
should cooperatively decide 
what the objectives of the 
school shall be. 
29. The objectives of the school 0 4 6 10 5 
once established, should not NP 10 54 36 78 19 2.39 
be changed for a considerable c 21 64 44 67 13 2. 76-lt-
period of time. 
30. The objectives of the school 0 6 18 1 
should be stated definitely NP 84 109 4 3 1 0.72 
and clearly so that all who c 84 120 4 1 2 0.5'6 
are concerned with the edu-
cation of the pupils can 
understand them. 
Inspection of Table 13 reveals that the two groups of educators 
and the lay citizens in Newfoundland show very close agreement with 
respect to the purposes of a school. The school principals differed 
significantly from the Department Officials on one statement only. 
This was Statement 7 which stated that major attention should be paid 
to the examinations which the Department of Education administers. It 
is interesting to note that not one official of the Department ag~ed 
to this Statement. However, 57, or 32.9 per cent, of the high school 
principals registered approval. The critical ratio was 3.32. It 
* Represents statistically significant differences of opinion from the 
criterion group of Department Officials. 
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should also be noted that on six of these Statements the critical ratio 
was zero and that on 11 others it was less than 1.0. 
The lay citizens differed significantly on but four of the 30 
Statements in this area. These were Statenents 1, .15, 24 and 29; the 
accompanying critical ratios were, respectiveiy, 5.45, 3.73, 2.79 and 
2·. 76. It is worth noting that 91, or. 45.5 per cent, of the lay citizens 
showed agreement to Statement 1 to which reference was made in the pre-
vious paragraph. While there were but two officials who agreed to 
Statement 15, (11 The school should give more emphasis to the needs of 
pupils as adults than to their present needs"), 77 or 46.4 per cent, 
of the lay citizens showed agreement. While all of the officials would 
include worthy home membership (Statement 24) as an objective of the 
school, 58, or 31.7 per cent, of the lay citizens would leave that 
objective to the home. \Vhile only four officials agreed that the ob-
jectives of the school should not be changed for a considerable period 
of time (Statement 29), 85, or 51.5 per cent, of the lay people ex-
pressed a contrary opinion. The critical ratio on five statements was 
zero and on 10 others it was less than 1.0. 
Table 14. Comparisons of Response to Each of Twenty Statements on 
Questionnaire by Newfo~dland Department of Education 
Officials As Compared with Newfoundland High School Prin-
cipals and Lay Citizens, Including Critical Ratio (The 
Curriculum). 
No. Statement Group SA A u D SD t 
(1) (2) (3) (4) T5J TOJ m {tl) (9) 
1. The curriculum should be in 0 9 16 
agreement with the objectives NP 82 117 3 0 
of the school. c 64 137 1 3 0.42 
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Table 14 continued. 
No. Statement Group SA A u D SD t 
(1) (2J (3) (4) -(5) (6) (7) (tl) (9) 
2. The pupils should be encourag.,.. 0 1 19 3 1 
ed to offer their suggestions NP 21 82 49 43. 5 2.70* 
for improvement of the cur- c 23 114 34 36 4 1.89 
riculum. 
3~ Curriculum improvement should 0 5 13 2 5 
be one of the major projects NP 48 102 31 16 3 1.44 
in any school. c 43 114 35 17 2 1.51 
4. . The activities and resources 0 15 2 
of the community should re- NP 4 3 24 123 46 1.02 
ceive little attention when c 7 11 42 112 39 2.45 
the content of the curriculUm 
is being selected. 
5. Pupil interests which do not 0 14 11 
conform with the set cur- NP 1 3 16 131 49 0.56 
riculum should be disregard- c 1 1.6 20 139 35 1.59 
ed. 
6. The school should provide all 0 3 20 2 
of the pupils of each class- NP 3 25 21 112 39 0.48 
room with the same curriculum. c 8 34 34 94 37 1.16 
' 
7. \fuerever it is possible, 0 6 13 2 4 
c.urriculum improvement should NP 21 87 34 45 12 1. 71 
take place in each individual c 25 105 31 38 7 1.02 
school and should not be 
handed down by some outside 
agency such as the Department 
of Education. 
8. The curriculum of every 0 3 5 11 5 
* 
school should be revised at NP 9 55 41 88 9 2.0 
the end of each year only. c 16 71 52 62 10 3.24 
9. The school should encourage 0 3 20 1 1 
the people of the community NP 6 104 48 37 7 2.57 
to help decide what shall be c 17 99 29 · 52 9 3.03 
taught. * 
* Represents statistically significant differences of opinion from the 
criterion group of Department Officials. 
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Table 14 continued. 
Uo . Statement Group SA A u D SD r t 
(1) -- -r2) -(3) I (4) (5) (6) (7) (Cl) l9) 
10. The secondrurJ schools should 0 9 14 2 
cooperate uith the elementary NP 4 30 21 116 31 0.72 
schools and the institutions c 3 49 27 105 23 0.60 
of higher learning so that 
the curriculum of all three 
1-Till be coordinated. 
11. ~"That is taught successfully 0 2 2 17 5 
in one school can be taught NP 4 30 21 ll6 31 1. 77 
~dth success in almost any c 3 49 27 105 23 2.56 
other school. 
12. Part of the curriculum 0 4 20 1 
Jo should be comprised of NP 73 123 3 
learning Hhich is needed c 85 lll 2 2 10.55 by all of the pupils. 
13. The curriculum vthich seeks 0 15 10 
12.30 to prepare all of its pupils NP 76 84 8 28 6 
for college is inadequate c 59 81 22 44 3 12 .63~1-for today•:s schools. 
' 
' 
! 14. Ever-.t member of the school 0 8 17 I I 
staff should be encouraged NP 87 105 5 3 0.60 
to participate in curriculu.rn c 74 131 1 5 0.28 improvement. 
I 
15. The type of curriculum vThich 0 8 17 I 
a school has should be deter- NP 39 J32 18 12 1 1.39 
mined in part, by the nature c 45 106 30 28 2.20 
of the cor.nnUJ."'li ty in -w-hich the 
school exists. 
16. Problems faced by pupils in 0 6 15 3 1 
their daily livlng should NP 50 120 15 5 2 0.75 be one of the basis for c 42 111~ 37 15 2 0.81 determining what the school 
shall teach. 
t ~~ Represents statistically sig.nifi~t differences of opinion from the 
criterion group of Department Officials. 
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Table 14 continued. 
No. Statement Group SA A u I n SD t 
(1) T2J {3) .. (4) (5) (6) \(7) (tl) (91 
17. \·lhat the pupils do out of 0 1 2 ! 17 4 
school is of little use in NP 3 15 25 1126 33 0.89 
deciding what the school c 5 37 25 120 24 1.99 
shall teach. I 
18. The body of knowledge that 0 9 3 8 4 
has been preserved down NP 15 81 48 49 7 1.84 
through the ages (That is, c . 20 105 33 43 10 2. 73* 
the traditional subjects) 
should be the principal 
basis for deciding what the 
schools shall teach. 
19. The future needs of the 0 17 8 
students as adults should NP 2 10 7 110 73 1.29 
be disregarded as a basis c 10 14 108 76 1.16 
for selecting what the 
school shall teach. 
20. The school should provide 0 6 17 1 
extra curricular activities NP 68 125 6 2 1 0.60 
for its pupils as a part of c 62 127 14 7 1 1.14 
its regular program. 
Table 14 shows that in the area of the Curriculum, the high school 
principals differed significantly from the officials on one statement 
only. This was Statement 2 which stated that the pupils should be en-
couraged to offer their suggestions for curriculum improvement. While 
there was but one official who registered disagreement to this State-
ment, 48, or 31.8 per cent, of the principals disagreed. The critical 
ratio was 2.70. 
* Represents statistically significant differences of opinion from the 
criterion group of Department Officials. 
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The lay citizens differed significantly from the officials on 
four statements in this area, Statements 8, 9, l3 and 18. While there 
were but three officials who agreed that the curriculum should be 
changed at the end of each year only (Statement 8), 87, or 54.7 per 
cent, of the lay people showed agreement. The critical ratio here was 
3.24. Statement 9 reads that the people of the community should be 
included in the program for curriculum improvement. There was but one 
official who disagreed to this principle. However, 61, or 34.5 per 
cent, of the lay people disagreed. The critical ratio was 3.03. State-
ment l3 stated that a college preparatory curriculum is inadequate for 
today's schools. ·This received the unanimous approval of the officials, 
but 49, or 23.9 per cent, of the lay people agreed. The critical ratio 
was 2.63. The officials were divided on Statement 18 which said in 
effect that the traditional subjects should be the principal basis for 
determining the curriculum, 9, or 42.9 per cent, of them, showing 
agreement. One hundred twenty-five, or 70.2 per cent, of the lay 
people agreed to the statement. The critical ratio was 2.73. 
The conclusion to be drawn from Table 14 is that, since the 
officials and the school principals showed but one real difference of 
opinion, and since the officials and the lay people showed but four 
real differences of opinion, the three groups are in close agreement as 
to what kind of a curriculum the Newfoundland school system should have. 
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Table 15. Comparisons of Response to Each of Twenty-Seven Statements 
on Questionnaire by Newfoundland Department Officials As 
Compared with Newfoundland High School Principals and Lay 
Citizens, Including Critical Ratio (Instructions). · 
No. · statement Group SA A u D SD t 
(1) (2) _{)_) {4) (5) {b) {1) \OJ \91 
1. How much a pupil learns is 0 10 11 2 1 1 
affected both by his hered- NP 19 107 3 12 1 0.41 
itry and his envirorunent. c I 68 106 12 20 0.24 
2. Failure will make a pupil 0 14 10 
work harder than will success. NP i 3 9 31 100 53 1.40 I 
c I 1 10 41 110 35 1.78 
3. All pupils should learn the 0 1 14 9 
same things from the same NP 9 10 116 67 0.72 
teaching. c 5 20 28 103 49 1.93 
4. Material that is meaningless 0 5 19 1 
to a pupil is generally more NP 99 91 1 6 3 1.01 
quickly forgotten than c 73 111 8 14 3 1.60 
material that has meaning. 
5. The true value of what a 0 8 14 2 1 
pupil learns is the use to NP 75 100 9 15 3 0.82 
which it is put in life c 77 108 1 16 2 o. 75 
situations. 
6 Pupils work harder at their 0 12 13 
work when they are interested NP 136 66 0 
in it. c 140 70 1 0.25 
1. Pupils need not always under- 0 3 4 2 14 1 
stand the restrictions the NP 9 68 21 76 26 0.94 
school places upon them. c 18 37 28 114 14 0.17 
8. A desirable way for gett ing 0 1 1 15 8 
the pupils to work harder is NP 5 37 24 102 33 2.38 
to compare their work with c 10 48 27 80 41 2. 88* 
that of other pupils. 
* Represents statistically significant differences of opinion from the 
criterion group of Department Officials. 
Table 15 continued. 
No. Statement Group SA A u D SD t 
(1) (2) (3) (4) I t5J (6) 17_)_ JJ:l) _(9) 
9. The program of instruction 0 14 11 
should make allowances for NP 85 110 6 1 0.36 
the differences in ability c 79 116 11 5 0.83 
of the pupils to do school 
work. 
10. Pupils will work harder at 0 1 7 10 7 
their school work when they NP 1 46 23 92 40 1.88 
are in fear of being punished. c 9 52 28 87 35 2.52 
11. The pupils are likely to be 0 3 20 1 1 
uninterested in their school NP 35 129 16 24 1.24 
work unless they see in it c 47 114 13 28 5 1.65 
something that satisfies some 
I 
want or interest of theirs. ' 
I 
12. When all of the pupils are i 0 12 15 8 
promoted yearly regardless I NP 67 lc6 15 12 1 3.4 I 
of academic achievement, I c 84 86 22 18 1 3.33 I 
pupil achievement will be 
lowered. 
13. Pupils should always be tol d 0 1 2 18 4 
exactly what to do and how to NP 13 27 21 103 36 2.18 
do it. c 25 52 17 .86 29 3.65 
14. The same standards of work 0 11 14 
should be required of all NP 5 15 3 88 91 1.65 
the pupils. c 7 14 22 lll 54 1.79 
15. Pupils will study harder if 0 5 17 2 
they feel that they are NP 96 106 0 
accomplishing something. c 101 107 1 2 1.32 
16. The program of instruction 0 7 16 2 
should make allowances for NP 37 115 30 19 19 2.43 
the diff erences in the home c 35 119 23 31 3 2.26 backgrounds of the pupils. 
~} Represents statistically significant differences of opinion from the 
criterion group of Department Officials. 
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Table 15 continued. 
No. Statement Group SA A u D SD t 
tlJ _i__~) TJJ (4) . (5) (6) {7)_ t_t1) t9) 
17. Teachers should not be 0 I 13 12 I 
expected to feel respon- NP 3 9 3 129 58 1.29 
sible for helping the pupils c 4 7 16 131 52 1.24 
with their problems. 
18. The school should require its 0 17 8 
pupils to work by themselves NP 1 1 133 64 0.36 
all of the time. c 1 2 s 161 42 0.62 
19. It is usually the most 0 2~ I 2s lS 9 difficult and the most NP 1 114 37 1.22 
uninteresting subjects that c 8 37 I 33 108 25 2.42 
are of most help to pupils. 
20. Since most of the pupils are 0 1 17 6 
not interested in learning, NP 13 43 33 106 6 3.33* 
they should always be under c 22 69 28 84 6 5.03* 
the direction and guidance 
of the teachers. 
21. Changes in discipline and 0 3 21 1 
self control should be intro- NP 37 136 12 lS 0.71 
duced slowly into the class- c so 135 12 14 o.SB 
room rather than abruptly. 
22. Other things being equal, 0 ll 14 
pupils vTill learn more when NP us 82 I 4 0 
the teachers are sympathetic c 123 79 i 7 2 o.so 
and understanding. ! 
23. Pupils responses that are 0 8 17 
accompanied by satisfaction NP 87 lOS J,.O 0 
are more quickly learned than c 73 119 lS 4 0.75 
those accompanied by dis-
satisf'action. 
24. The school should invite the 0 9 lS 1 
home and the community to co- NP 90 99 7 4 1 0.84 
operate with it in carrying · c 87 106 13 3 2 0.81 
out its program of in- jrP 
struction. 
* Represents statistically significant differences of opinion from the 
cr iteri on group of Department Officials. 
Table 15 continued. 
No. Statement Group SA A u D lsn t 
' (1) (2) (.3) (4) (5J (6) (7) (1::1) (9) 
25. Since pupils have a n~tural 0 3 1 19 2 
tendency to be unruly, they NP 18 48 17 106 12 2.34 
should be under control at c 37 61 16 93 5 3.75* 
all times. 
26. The school should provide as 0 6 19 
wide a variety of teaching NP 76 115 9 0 
material as possible. c 73 119 10 9 1.09 
27. The school should provide 0 5 19 1 
direct experiences for its NP 40 133 25 0 
pupils as a supplement to c 45 132 29 1 0.40 
formal subject matter. 
' 
Table 15 shows that the Newfoundland high school principals 
differed significantly from the Department Officials on but two of the 
27 Statements listed in this area. One of these was Statement 12 which 
states that if all of the pupils are promoted yearly, regardless of 
academic achievement, pupil achievement will be lowered. Twelve, or 
60 per cent, of the officials agreed to this Statement, while 173, or 
93 per cent, of the principals registered approval. The critical ratio 
was 3.40. The officials showed 100 per cent disagreement with St~tement 
.20 which stated that pupils should always be under the direction and 
guidance of teachers. However, there were 56, or 33.3 per cent, of 
the school principals who agreed. The critical ratio was 3.33. The 
* Represents statistically significant differences of opinion from the 
criterion group of Department Officials. 
critical ratio on six statements was zero and in eight others it was 
less than 1.0. 
The lay citizens differed significantly from the officials on 
Statements 8, 12, 13, 20 and 25. There was but one official who agreed 
that a good way to get pupils to work harder is to compare their work 
with one another (Statement_ 8). However, there were 58, or 32.4 per 
cent, of the lay citizens who showed agreement. The critical ratio was 
2.88. Statement 12 was referred to in the previous paragraph. One 
hundred seventy, or 89.9 per cent, of the lay citizens agreed to this 
Statement, while 60 per cent of the officials registered agreement. 
The critical ratio was 3.83. There was but one official who thought 
that the pupils should always be told exactly what to do and how to do 
it (Statement 13). But 77, or 40.1 per cent, of the lay citizens 
agreed to this Statement. The critical ratio was 3.83. Ninety-one, 
or about one-half, of the lay people .. thought that pupils should always 
be under the direction and guidance of the teachers (Statement 20). 
But there was not one official who agreed to this Statement. The 
critical ratio here was 5.03. Statement 25 expresses a similar thought 
to that contained in Statement 20, namely, that pupils should be under 
control at all times. Three officials and 98, or exactly one-half, of 
the lay people showed agreement. The critical ratio was 3.75. It 
should also be noted here that on 11 of these statements the critical 
ratio was less than 1.0. 
The obvious conclusion to be reached here is that the three New-
foundland groups showed close agreement on principles of education 
relating to the ' area of instruction. 
Table 16. Comparisons of Response to Each of Fourteen Statements on 
the Questionnaire by Newfoundland Department of Education 
Officials As Compared with Newfoundland High School Prin-
cipals and Lay Citizens, Including Critical Ratio : 
(Evaluation). 
No. Statement Group SA A u D SD t 
(lJ .t2J JJ.l IJ!tl _W_ J~ lt1) -~ti) ~9) 
1. Each school should be free 0 4 18 2 I 
to develop its own program NP 25 96 30 46 4 . 2.59* 
for appraising the school c 31 116 35 1 21 1 i 1.51 work of the pupils. 
I 
.2. The school should emphasize 0 1 17 7 
competition in the examin- NP 6 91 37 57 11 5 ~34-' .. ~ ' 
ations so that the pupils c 25 104 30 46 2 7.29* 
will do better work. 
3. It is usually a sound ' 0 1 20 4 
practice to appraise the NP 1 27 2.5 129 19 2.12 
school work of the pupils c 8 44 48 198 11 3.29* at the end of each month 
only. 
4. The most important person in 0 3 12 2 .5 3 
the appraisal program is the NP 20 111 16 49 .5 0.56 
teacher. c 30 103 24 I 4.5 7 o.68 
.5. The school should use as many 0 7 17 
means as possible for apprais- NP 
.53 121 19 8 1 1.14 
ing the school work of the c 49 132 12 14 1.36 
pupils. · 
6. The pupils should move from 0 1 6 17 1 
one grade to the next only NP 28 89 31 .52 2 5.2~ 
when they have mastered a c 68 99 24 19 1 14.48* 
certain amount of subject 
matter. 
* Represents statistically significant 'differences 
criterion group of Department Offictals. I of opinion from the 
1~5 
Table 16 continued. 
-
. .. 
No. Statement Group SA A u D SD t 
{1) -~ {3) liY (5) (6) {7) (B (9) 
7. The school should use the 0 1 17 2 3 2 
results of the examinations NP 31 129 16 24 1 l.o6 
to improve the existing pro- c 45 147 10 9 2.44 
gram of studies. 
8. Examinations administered by 0 9 15 1 
the Department of Education NP I 61 105 21 10 3 1.40 
are inadequate by themselves c 45 147 10 9 1. 74 
as a means for appraising the 
progress of the pupils. 
9. The school should give the 0 2 17 5 1 
pupils a share in selecting NP 5 102 52 40 2 2.32 
the techniques for appraising c 10 79 57 51 10 3.64* 
their work. I 
I 10. There should be at least a 0 ! 1 1 3 14 5 few failures in each class- NP 3 39 37 105 18 1.63 
room each year. c 7 29 47 109 16 1.84 
11. Pupils should be appraised 0 I 2 17 5 in terms of scholarship with- NP I 1 17 16 112 51 0.68 
· out regard for effort. c 1 20 15 lo6 65 0.57 
12. Pupils who cannot meet the 0 1 1 15 . 8 
scholastic standards of the NP 1 17 16 112 51 0.92 
school should be dropped c 1 20 15 106 65 1.03 from the school. 
13. The pupils should be per- 0 1 19 4 
mitted to participate more NP 14 lo6 45 30 7 0.76 
and more in appraising their c 14 103 35 48 7 1.53 
own work. 
14. The program for appraising the 0 7 17 1 
school work of the pupils NP 48 139 9 3 1 0.49 
should be based upon, and be c 50 154 4 2 1 1.0 
in agreement with, the ob- I I jectives of the school. 
* Represents statistically significant differences of opinion from the 
criterion group of Department Officials. 
Table 16 sho~m that in the area of Evaluation the Newfoundland 
Department of Education Officials differed significantly from the High 
School Principals on three statements. There was not one official who 
disagreed '~th Statement l, namely, that each school should be free to 
develop its mm appraisal program. Hmvever, there i.Yere 50, or 29.2 
per cent, of the principals vrl1o registered disapproval. The critical 
ratio here was 2.59. While not one official agreed to the practice of 
emphasizing competition in the eXELminations as ru1 impetus to better 
work (Statement 2), 97, or 58.8 per cent, of the prL~cipals showed 
agreement. The critical ratio of 5.34 was quite significant. State-
ment 6 states that the basis for promotion is the mastery of subject 
matter. One official and 117, or 68.4 per cent, of the principals 
shovred agreement. The critical ratio was again quite significant -
5.26. 
The officials showed statistically significant differences of 
opinion from the lay citizens on four statements in this area. One 
hundred nine, or 72.9 per cent, of the lay people thought that com-
petition should be stressed in the examinations (Statement 2); not one 
official registered a sLmilar opinion. The crit1cal ratio of 7.29 was 
quite significant. Fifty-two, or 32.3 per cent, of the lay citizens 
thought that the school work of the pupils should be appraised at the 
end of each month only; the officials registered one hundred per cent 
disagreement to this practice. The critical ratio was 3.29. ~lliile 
there -vras but one official 't.Yho thought that the basis for promotion 
should be the mastery of subject matter (Statement 6), 167, or 88.7 
per cent, of the citizens showed agreement. The critical ratio of 
14.48 was one of the highest obtained in the study. Statement 9 reads 
the pupils should have a share in selecting the techniques for apprais-
ing their work. ifuile there was but one official who disagreed vli th 
this statement, 89, or 59.3 per cent of the lay people showed approval. 
The critical ratio vms 3.64. 
By v1ay of su.rnmarizing Tables 13 - 16, the Department Officials 
differed significantly from the High School Principals on but seven 
statements of the 91 contained in the instrument. The lay citizens 
expressed real differences of opinion on 17, or about one-sixth, of 
the statements in the entire instrument. It would seem then, that few 
differences of opinion eY..ist among the three Newfoundland groups in the 
four areas of secondary education that were listed in this instrument. 
6. Free Response 
The inquiry form provided a space on the final page for additional 
comment if the respondents so desired. The following comments are taken 
from the questionnaires returned by the Newfoundland groups and may be 
regarded as typical. 
(1) Department Officials 
11 The more we can de-centralize curricul~~ work, then, the more 
will teachers become directly involved with the development of school 
programs and the more efficient will they be in interpreting these 
progra.~s to the pupils. 11 
"Hay the results of your study be, (1) the shedding of some light 
upon the little known facts in Newfoundland education, (2) the rooting 
out of some of the faults which are besetting our system, although 
they are not unknown to those Nev1foundlanders who are aware. 11 
(2) High School Principals 
"In order to receive cooperation from the comnnmity, it is 
necessary to have the objectives of the school meet the needs of the 
community." 
"The school has to emphasize the passing of public examinations 
under our present Newfoundland set-up, especially in the smaller 
communi ties. Hov1ever, this has to be changed. ~'le must educate our 
people about examinations and try to develop an examination that will 
test more than kn01.-rledge of a few facts. 11 
11 Certainly the typical school board in the typical Newfoundland 
community has far too much to say about the objectives of the school. 11 
"We should stress self-competition rather than competitions in the 
the public examinations." 
11 The rules of the school should be pupil-made, meaningful and 
reasonable to them. 11 
"The school should make compulsory such subjects as English, 
Mathematics and a foreign language; then the pupils' needs should be 
emphasized. 11 
"The main things lacking in the secondary schools in our province 
are the cooperation of the parent and community with the schools and 
1~9 
the parent's lack of interest in the education of the pupils. 11 
ur feel confident that this sort of research tends to be thought 
provoking and most beneficial to many a principal. 11 
"Our students regard examinations as the great and only goal of 
learning. Examinations are a means to an end, and not the end itself. 11 
"Persons in the community often have no idea of what is good for 
boys and girls in the realm of education, so it would be little use to 
consult them when planning progrannne objectives or the curriculum." 
"I feel strongly that our Newfoundland secondary schools are ill 
equipped to provide the necessary preparation for complete living of 
our Newfoundland yout.."'l." 
110f course, the main problem here in Newfoundland is the central-
ization of education." 
"Extra-curricular activities cannot be coped with at all in our 
small schools." 
11 If the average parent was shown the importance of education to 
his children, he would in time see the meaning of education instead of 
regarding it as a means of receiving "baby bonus"." 
(3) Lay Citizens 
11 I do not agree with religious sects or denominations being 
affiliated with education. Education should be undenominational." 
11 Too much emphasis in our Newfoundland schools is placed on the 
three R 's. Hare thought should be given to helping the pupils take 
their place in the cormnunity and becoming useful citizens.u 
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11 Many millions of dollars will have to be spent on our schools befor ~ 
our children receive the ld.nd of education they are entitled to r eceive 
as citizens of the great Dominion of Canada." 
11 The combination of denominational bickering and lack of equality 
of educational opportuiaitiee in large and small comtiUnit iee ha s led t o a 
steadily det. erior ating standard of education i n Newfoundland .• 
11 Some com!!Unities are able to offer worthwhi le suggestion s in 
matters of objectives, curriculum, et.c., others, vell ••• 11 
11 Our syst em of education as regards religious setup should never be 
disturbed as it furthers training ••• which is not available in the public 
schools of the Western World t oday.11 
"Pupi ls in the larger schools should not be permitted to write the 
0 .H .E. Exams •" 
1111 Students should not be dropped because thwy cannot meet our 
academic standards. This is ·why we need vocational schools." 
n·Each school sett ing its own examinations teeds to lower the 
standard of education instead of raising i t .• 
"Christianit y end its moral teachings should play ~ ~stronger part 
then heretofore." 
11 In my opinion education should be preparation for living the 
fullest life possible.• 
7. Results of the Study 
The wri ter will present here the mos.1; ·important results of the 
study. They repr esent a summary of the dattt ~resented in Tables 5 - 16. 
I 
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(1) The Newfoundland educators and leadi ng lay citizens, generally 
speaking, showed strong agreement wi th the important 
eiUcational principles that were listed i n this study. 
(a) The Department officials differed significantly from the 
American professors on but six of the 89 statements on 
which their opinions were compared. Onehundred. per cent 
agreement was obtained on ;51 statements and a critical 
ration of less then l.O·was obtained in 52 instances. 
(b) The Newfoundland high school principals differed sig-
nificantly from the American professors on 2' of the 89 
statements. A critical ratio of less than 1.0 was 
obtained in ;56 instances. 
(c) The leading lay citizens of Newfoundland differed sig-
nificantly from the American profeeaors on 27 of the 89 
statements. A critical ratio of less than 1.0 was 
obtained in 26 instances. 
(d) The greatest difference of opinion was secured on the state-
ments where the Newfoundland groups fayored the teaching 
of religion in the schools, the use of organized subject 
matter as the chief basis for curriculum content., and the 
observance of strict. rules of conduct. 
(20 Newfoundland educators showed closer agreement with the 
American professors than did the Oane.dien educators; the 
Newfoundland lay citizens differed from the Americans to about 
the same extent as did t.he Canadians. 
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(a) Of the 89 statements on which opinions were compared, the 
officials showed closer agreement with :;iihe Amed:CB.ll·-- Pro-
fessors than did the Cru1adians on 66 statements. 
(b) The Ne>ifoundland school principals showed closer agreement 
than did the Canadians on 53 of the 89 statements (there 
were five ties). 
(c) The Newfoundland lay citizens showed closer agreement on 
41 statements (there were two ties). 
(d) The Department officials, the Newfoundland lay citizens, 
the Nevrfoundland principals, and the ·Canadian educators 
differed significantly from the American professors on 6, 
23, 28, and 27 statements, respectively. 
(e) When compared with the American group, the arithmetical 
average of the critical ratios for the Department 
officials, the Newfoundland principals, the Newfoundland 
lay citizens, and the Canadian principals were, respect-
ively, 0.98, 1.89, 2.26, and 2.15. 
3. The NerTfoundland groups differed moderately from the Canadian 
educators. 
(a) The officials, high school principals, and the lay people 
evinced statistically significant differences of opinion 
from the Canadians on 21, 28, and 26 statements, respect-
ively. 
(b) The greatest differences of opinion were secured on 
statements where a greater percentage of the Newfoundland 
groups advocated that curriculum development and the 
program of evaluation are matters for the individual 
school; that religion should be included in the school 
program; that pupils should not be dropped from the school 
because they cannot meet the scholastic standards of the 
school; that annual promotion would not lower pupil 
achievement; that t he community should be included in the 
program of curriculum development; and that the traditional 
subjects should not be the chief basis for selecting the 
content of the curriculum. Of course, stronger agreement 
was shown to these principles by the Newfoundland educators 
than by the lay people. 
(4) There was little difference of opinion expressed ~ong~ ~h~ . 
three Newfoundland groups when the lay citizens and the prin-
cipals were compared with the Department officials. 
(a) Statistically significant differences of opinion were 
ascertained in only seven instances when the principals 
were compared with the officials. 
(b) The lay citizens differed significantly from the officials 
on but 14 statements. 
(c) A critical ratio of less than 1.0 was secured on 45 of the 
statements when the principals were compared with the 
officials, and on 30 statements when the latter were com-
pared with the lay people. 
/ 
144 
(d) In spite of this expression of agreement, serious and 
fundamental differences of opinion were expressed. 
Statistically significant differences of opinion were 
obtained in each of the following. 
(i) A greater percentage of the principals and lay citizens 
would emphasize or give major attention to the external 
examinations of the Department of Education and would 
emphasize competition in these examinations. 
(ii) A greater percentage of the principals and citizens 
expressed the opinion that annual promotion would 
lower pupil achievement. 
(iii) A greater percentage of the principals and citizens 
would base grade placement on the mastery of subject 
matter. 
(iv) A greater percentage of the citizens think that a 
college preparatory curriculum is adequate for today's 
schools, and that it should be revised at the end of 
each year only. 
(v) A greater percentage of the lay citizens maintained 
that the school should give more emphasis to the needs 
of the pupils as adults than to their present needs. 
(vi) A greater percentage of the lay citizens disapproved 
of the practice of having each school develop its own 
program of evaluation. 
145 
(vii) A greater percentage of. the lay citizens would not 
permit the pupils to participate in curriculum 
development por in selecting techniques of appraisal. 
(viii) A greater percentage of lay citizens would not include 
worthy home membership in the objectives of the school. 
(ix) A greater percentage of lay citizens 1-1ould have the 
pupils always under the .control and direction of the 
teachers. 
(5) According to the results of this study, the great majority of 
Newfoundland educators and lay people advocate the following 
principles of education: 
(a) The objectives of the Newfoundland high school 
(i) They should be based upon a statement of philosophy 
and should receive the approval of the community. 
(ii) They should include the Seven Cardinal Principles of 
American Education, namely, Civic Education, Command 
of Fundamental Processes, Ethical Character, ~forthy 
Use of Leisure Time, Health, Worthy Home l"1embership, 
and Vocation. 
(iii) They should aim at meeti."lg the needs of students 
rather than teaching them certain subjects, and 
should not give major attention to the external 
examinations of the Department of Education. 
(iv) They should aim at developing sound habits of thinking, 
an appetite for learning, and an appreciation for the 
finer things of life. 
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( v) They should not be handed dovm by an outside agency 
but should be cooperatively determined by all con-
cerned. 
(vi) They should make provision for the teaching of 
religion and enforcing strict rules of conduct. 
(b) The curriculum of the Newfoundland high school 
(i) Curriculum development should be a continuous process 
and should take place in each individual school, 
rather than being handed down by the central authority. 
(ii) A college preparatory curriculum is inadequate for 
today's schools. 
(iii) The staff members of the school as well as the pupils 
themselves should be included in the program of cur-
riculum development. 
(iv) The curriculum cannot be transmitted directly from one 
school system to another; the nature of the curriculum 
should be determined, in part, by the nature of the 
community in which the school exists. 
(v) The curriculum should contain a common core of general 
education but should also be differentiated to meet 
the needs and abilities of the pupils. 
(vi) Extra-curricular activities should be provided as a 
regular part of the school program. 
(vii) The activities and resources of the community, the 
problems faced by pupils in their daily living, and 
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the future needs of the pupils as adults should be 
used as bases for the selection of curriculum content. 
(viii) The chief basis for curriculum content is the tra-
ditional subjects. 
(c) Instruction in the Newfoundland high schools 
(i) The true value of what a pupil learns is the use to 
which it is put in life situations; it is not true 
that the most difficult and the most uninteresting 
subjects are of most worth to the pupils. 
(ii) The same standards of work should not be required of 
all the pupils, nor do they all learn the same things 
from the same teaching. 
(iii) The program of instruction should make allowances for 
the different abilities and home backgrounds of the 
pupils. 
(iv) Pupils should not be made to work by themselves all 
of the time, nor is it desirable to compare their work 
with that of other pupils as a means of getting them 
to work harder. 
(v) Pupils work harder when they are interested in their 
school work, when they feel that they are accomplishing 
something, and when the teachers are sympathetic and 
understanding. 
(vi) Pupils should not always be told exactly what to do 
and how to do it. 
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(vii) Each classroom should have as wide a variety of 
teaching material as possible and direct experiences 
should supplement formal subject matter. 
(viii) Teachers should feel responsible for helping pupils 
with their problems. 
(d) Evaluation in the Newfoundland high schools 
(i) Each school should be free to develop its own program 
of evaluation. 
( ii) Examinations which are administered by the Department 
of Education are inadequate in themselves as a means 
for appraising the work of the pupils. 
(iii) The school should use as many techniques of appraisal 
as possible. 
(iv) There need not be even a few failures in each class-
room yearly; pupils who cannot meet the scholastic 
standards of the school should not be dropped from 
the school. 
(v) The school should use the results of examinations to 
improve the existing program of studies. 
(vi) The most important person in the appraisal program is 
the teacher. 
(vii) Pupils should be appraised in terms of effort as well 
as scholarship. 
(viii ) Pupils should be permitted to participate more and 
more in appraising their own work. 
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(ix) The chief' basis for grade placement should be the mastery 
of a certain amount of subject. matter. 
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CHAPTER V 
RESULTS AND RECOIVIMENDATIONS 
1. Purpose and Procedure of the Study 
The chief purpose of this study was to ascertain the acceptance ;_ . 
of certain principles of secondary education by Newfoundland educators 
and lay people; high school principals in the other Canadian provinces 
were included for purposes of comparison. 
With the help of thirty-four American professors of education a 
questionnaire containing 91 principles of education was constructed. 
Respondents were asked to show their acceptability of these principles 
on a five-point scale, ranging from strongly agree to strongly disagree. 
The questionnaire was submitted to all of the high school prin-
cipals in Newfoundland (245), to the 29 officials and supervising-
inspectors at the Newfoundland Department of Education, to 500 leading 
Newfoundland lay citizens, and to 300 high school principals in the 
other nine Canadian provinces; the percentage of returns from each of 
these groups was, respectively, 82.4, 86.2, 42.2, and 66. 
When the data were collected and hand scored, statistically sig-
nificant differences of opinion were ascertained on each statement be-
tween the groups concerned. First, the opinions of the three Newfound-
land groups and the Canadian educators were compared with those of the 
American professors. Then the three Newfoundland groups vrere compared 
with the Canadian educators, and, finally, comparisons were made among 
the opinions of the Newfoundland groups themselves. 
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2. Oonclusions 
In the lignt of the results of this study which were presented at 
the end of Ohapter IV, the writer draws the following conclusions~ 
( l) It was stated eleewhere in· this study that 111any eigne give 
strong indication that change is imminent in Newfoundlaild:. 
education. The question was asked at that time as to what 
direction this change was to take. According to the opinions 
of those who are largely responsible for education in that 
province, it can be stated conclusively, with few exceptions, 
that the educational system there should follow closely along 
alDng the lines of well established principles of American 
or modern education. While close agreement was observed 
bftw:een the opinions of the three Newfoundlsnd groups and the 
high school principals of the other Canadian provinces, the 
results of this study leave no doubt that the Newfoundland 
groups are more favorable to modern principles of education 
than e.re the Oana.dieaa. The writer concludes, therefore, that 
the educational systems in the United States should receive 
more attention as sourcea of novel ideas than systems on the 
Canadian 1 Mainland", although the latter should obviously not 
be neglected. 
(2) All Newfoundland groupe polled in this study gave unequivocal 
approval of the present practice of ~bi:n:g .:;; J"-...eligion in the 
schools. It is recommended, therefore, that the present 
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denominational structure should not be altered or interfered 
with. 
(3) If the officials at t he Department of Education wish to 
i mplement some or all of the important principles contained in 
this study, they have the assurance that the key people at 
the local level, namely, the school principals, entertain, 
with few exceptions, the same convictions as they do. To a 
lesser extent the province's leading citizens also approve of 
these same principles. Stated otherwise, the failure to 
initiate change in Newfoundland education can no more be 
attributed to a lack of agreement by all concerned. 
(4) Serious differences of opinion still exist, however, vdth 
respect to several important principles of education. For 
example, almost one-quarter of the lay people feel that a 
college preparatory curriculum is adequate for today 1s schools 
and three out of every ten principals think that examinations 
should be administered by the central authority rather than 
by the individual school. vfuen such comparatively large 
numbers of key people have different convictions from the 
Department officials on matters as vital as these, a serious 
and difficult obstacle to progress is presented. The i mpli-
cation here is that if the educational authorities wish to 
operate with a common statement of purpose the formation of 
some kind of a program of public relations whose purpose 
would be the dissemination of pertinent information to, and 
consultation with, all concerned is an obvious necessity. 
The writer recommends, therefore, the initiation of such a 
project by the Department of Education at the earliest possible 
moment. 
(5) No list of objectives of secondary education in Newfoundland 
now exists, and the only apparent objectives are to follow 
implicitly the directions of the teachers and to acquire 
enough memoriter lmowledge to get through the yearly public 
examinations. The results of this study indicate, however, 
that educators and citizens alike accept as objectives of the 
high schools the Seven Cardinal Principles of Education, as 
well as the development of sound habits of thinking, an appe-
tite for learning, and an appreciation for the finer things 
of life. In other words the emphasis should be placed on 
meeting the needs of the pupils. The writer recommends, there-
fore, that the purposes of the Newfoundland high schools be 
re-defined along these lines and that a statement of the 
philosoph~ of these schools be formulated. This, after all, 
is what everybody wants. 
(6) The present curricUlum of the Newfoundland high schools con-
sists solely of the text books which are selected by the 
Department of Education. However, if the curriculum is to be 
in accord with the wishes of the province's leading educators 
and citizens, it should be cooperatively determined by the 
teaching personnel, the Department of Education, the community, 
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and the pupils. It should be broadened to include vocational 
education and should be determined in part by the nature of 
the comnnmity in which the school exists. V'Ihile it is t rue 
that plans for a new program of curriculum revision have been 
under >-vay in recent months, it should be noted that provisi on 
is made to include teaching personnel only, and the whole pro-
gram is under the sponsorship and direction of the Department 
of Education. The results of this study indicate that cur-
riculum development should be a local matter with the Depart-
ment serving in an advisory role. 
(7) The nature of the instructional program of the Newfoundland 
high schools was discussed in Chapter 3. Reference was made 
there to the silent, fixed rmvs of pupils, to the inordinate 
emphasis on memoriter knowledge which is to be acquired in 
equal amounts by all, and to the teacher-dominated classrooms. 
According to the opinions of the province's educators and 
citizens, however, the instructional program should be dif-
ferentiated to provide for varying abilities and backgrounds, 
should make provision for a wide variety of teaching material 
and community excursions, and should attempt to have the pupils 
apply what they learn in school to their out-of-school life. 
Furthermore, pupils work harder when they are interested in 
their work and when teachers are understanding and sympathetic. 
The implications here are obvious. Those who are responsible 
for education in the province should establish at once a policy 
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whereby the Department supervisors and the school principals 
will work with the high school teachers in an all-out effort 
to effect a complete change in the instructional program of 
the province. Attention should be given to such matters as 
de-emphasizing memoriter kno~lledge, trying to make school life 
a little more interesting and pleasant, having pupils work 
more in groups, using a variety of materials in the classroom, 
and varying the school work so that all can achieve a reason-
able amount of success and satisfaction. However, any pro-
gram whose purpose it is to change the teacher-pupil relation-
ship in the Newfoundland schools should take into account the 
long tradition of the teacher-dominated classrooms and the 
relative indifference of the small communities to new ideas 
and new ways of doing things. But these objections should not 
deter in any way the launching of an ambitious program by the 
authorities concerned to bring into effect an entirely new con-
cept in the way teachers work with their pupils. The officials 
desire change, the principals desire change, and the people 
themselves desire change. Such a program 1-1ould, therefore, 
meet With the approval of all concerned. 
(8) All of the Department officials and the majority of the prin-
cipals and lay citizens showed their disapproval of the ex-
ternal examinations of the central authority. There would 
seem to be little doubt, therefore, that the time has arrived 
to view the matter of appraising pupil progress as a local 
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matter. This statement must be interpreted, however, against 
the background of the hundreds of small schools, staffed by 
untrained teachers, who cannot and should not be held respon-
sible for final evaluation. The writer recommends, therefore, 
that autonomy in the matter of examining the work of high 
school pupils should begin in the larger schools, where ex-
perienced and well trained staffs draw up their ovm programs 
and the Department representative works in an advisory role. 
The official plan of action should be that of extending this 
policy to include as large a number of schools as is feasible. 
With respect to the inevitable small school houses, it appears 
as if some examination from some external agency will be 
necessary for decades to come. 
(9) Before any steps are taken to implement change in Newfoundland 
education a thorough appraisal of the entire system is 
obviously necessary. Any improvement in any sphere of activity 
means that some advance has been made over what already exists. 
This in turn suggests that whoever is responsible for the 
improvement must have cognizance of existing conditions. How-
ever, one may state with surety that the Department officials 
are not cognizant of existing conditions in Newfoundland edu-
cation, since little systematic and objective information is 
available in this respect. This study represents one of the 
first attempts to gather much needed information in this field. 
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Of course it would be sheer folly to attempt the complete 
renovation of an entire system on the basis of one study such 
as this. It is recommended, therefore, that the Department 
of Education should at the earliest moment set in motion a 
department of research. 
(10) Newfoundland's system of education is a national one; that 
is, it is centrally organized and centrally controlled. The 
wishes of the key people polled in this study seem to indicate, 
however, that a greater measure of autonomy is desired at the 
local level with the subsequent alteration of the adminis-
trative structure of the educational system. If education is 
to become more and more a matter for each community, then it 
follows that the present practice of sending out one super-
visor from the Department to supervise a complete district 
would be totally inadequate. At the present time there are 
less than 20 supervisors for the entire province. It is 
recommended that the Department should make plans to employ 
several times the present number, the majority of whom should 
work at the local level and should take up permanent residence 
there. The supervisor from the central authority could then 
work as advisors to the local men. If the Newfoundland schools 
are to be locally controlled to the extent desired, then it is 
fairly certain that local taxation is inevitable, for those 
who control the monies for educational expenditures usually 
control educational policies. A local tax act came into 
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effect. in 1954 but thus far only two co!m!llnities have made use 
of it.. The Newfoundland people have to be taught t.hat if they 
went high standards of schooling for . their youth, then they 
will have to make financial sacrifices to provide these 
services. The Department has the responsibility here of develop-
ing this public awareness. Thus far very little in the way of 
an organized effort has been done in this regard. 
~· Limitations of the Study 
• It. is recognized that a study of this nature has decided limitations 
two of the more i mportant of which are listed below: 
(1) The data which are reported in this study were gathered by a 
survey form and as such cannot be treat. ed by the same confi-
dence as those obtained by more stringent research forms. 
(2) Although the Newfoundland lay citizens whose opinions were 
polled in this study represent a fairly random sample, an N of 
211 is a small group and the results of this study should be 
interpreted vit.h this in mind. 
4. Suggestions for Further Research 
Since this study represents the first of ita kind in the fiel d of 
N e,d'oundland education, the researcher submits the following related 
problems which seem t.o justify further study: 
(1) An investigation by a team of experts using the direct inter-
statisti.cal validity. 
(2) A study using the instrument of' this study to ascertain how the 
N ewf'oundland "teachers feel abou"t "these principles of educa"tion. 
(~) A s"tudy using "the ins"trumen"t of this s"tudy "to · compare "the 
opinions of Newfoundland ci-tizens who are high school gradua-tes ::: 
or higher wi "th non~gradus:tea• 
(!+) A a"tudy using "the instrument of this s"tudy "to ascertain "the 
opinions of key groupe in the province (i.e. school board 
memb.era, business men, members of o"ther professions). 
(5) A a"tudy "to ascertain "the acceptabili-ty of primciples of ele-
men-tary educa"tion among the groupe polled in "this study. 
(6) A s"tudy of high school curricula used in "the o"ther Canadian 
provinces, "the United Sta"tee, and Grea"t Britain wi"th a view "to 
extending and improving "the curriculum used in "the N nf'oundland . 
schools. 
(7) A a"tudy using "the ins"trumen"t of this s"tudy to ascertain "the 
acceptability of "these principles by educators in the Bri"tish 
Oommonweal"th. 
(8) A s"tudy "to compare acadeai.c performance of high school studen"te 
in Newfoundland wi"th "their counterparts in the other Canadian 
provinces, the United Sta"tes, and Great Britain. 
(9) A s"tudy "to ascertain the presen-t conditione of Newfoundland 
schools • including the buildings themselVes, school turni"ture 
and equipmen-t, recreational facilities, heal"th facilities, 
heating arrangements, and upkeep. 
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CHAPTER VI 
APPENDICES AND BIBLIOGRAPHY 
Appendix A 
Original ~ of Questiqnnaire 
Principles of Secondary Fdueation 
The Objectives E!>f Secondary Fdu,ca~io:a 
I . 
I. _The school. should emphasize or give major attention to 
~e basic skills of reading,. writing~ ·oral · eXp:rt~ssion~ . · 
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~ri thme.t-l·e·,- __ an~ -m~thema·t~es ••• ~ ••• -••••••••••••• ~ ••••.•• ~.SA A U D SD 
2. TP,e prineipal should be the · one who deeides ·wn.at -the · 
o-bjectives o'f the school shall -be ••• -•• ~. •····••••••• ••• ~ -.SA A U D SD 
· - -· . - . 
3.· ~e school sllould aim to ' d•vel.6:P ' in the pupilS -an ' ' . 
~-npe:ti te f'or l.,arning ••• -•••••••• -~ ••• H •••••. ~ •••••• ~ •••• ~SA A U D SD 
. . - . . ·. '! ··. - • -- - - -
4. The. o·bjeet1V'e~ ~f the -school should . emphasize the 
•:Q:f'9~cing b':f' s~r~e~ _ru~es of conduct •• - ~ .......... ~ ••••• r .... SA A U D SD 
5. 1U:le school should aim to develop in its pupils an 
a;ppr~e1at:ioJ1 o~ literatu~e, ~usic, ~ a.rt, and natur~ ••••• ~SA A U D SD 
6~ The school should, help its pupils to become ineretis!;;. 
1ng1y better al?le to d~rect their own learni~ •• • • •••••• ~A A U D SD 
7. The school should e~_phasize or _ _give major attention 
t ·o the passing of exam'inations which are · adlilinistered · · 
p~- the De~artme~t of Educatio.n. -~ ••••••••••••• • •••••••••• SA A U D SD 
8. a$,ther · than attempting -to meet the needs -of its . 
:pupils, -~e __ s~hool ~l!o~~ te?-ch-_- them _ ~rtain subjects ••• SA A U D SD 
9. The Depart.m~nt of Education. sho·uld. determine the 
o-bjectives (;i)f ~h~ schooi~···••••o••_ ••••••··~·· ••••• ~ ••• , •. fiA AU D BD 
1.0. The school should give 1 ts pupils a.n U:rJderstand.ing 
o f t~1eir rig_ht~ ?Jld d.u~~~es a;s eitizens •••• ~~·· · ~······•·SA AU D 51) 
u -. the school sho-ul.d emphasize -or give maj'or attention 
to the d .evel.apment-;;o-~ moral.s ~ good character •• ~. ••• •• 5A A i:J D BD 
~2. The :Principal. and his starr should be the ones who . 
decnde ~h~t the ~bj:e~tives o:r_ th~ sehoo1· shalt be~ •••• ~.SA A U .lJ SD 
13. Be~e a school decides on its objectives; it should 
n-.ve prepared a statement of what it is trying -to do 
~d l_'l.ow ·1 t ( th~ · scho~I) ~s re1at.ed to the coJlllllunity •••• ~SA A U D SD 
I.4. The seho.ol should leave to the home the 
responsibility of guiding pupils ·· to solve their 
personal problems •.••••••• ~ ••••.•••••••••.•. .- •. ;. ••••••••• . • .SA A U D SD 
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15. The school should give more emphasis to the needs 
af pupils as adults than to their present needs ••• · •••• SA A U D SD 
- . . . - - - . . 
16. The school should· aim to develop in the pupils 
sound habits - of -thinking •• o. o ••• • •• 6 6 ••••••••••••••••• SA A u D SD 
17. ~he school should help each, pupil discover 
R-1~ ta~ents an?- _ develpp _them to the fullest. -••••••.•. . SA A U D SD 
1.8. Every school lias the vesponsibility .of .helPing . . 
to ·soi.ve community problems .............. .. .. ~··••••••••SA AU D SD 
- - . -
~g.The school has the responsibility of guiding 
~ts · pupils -- to put their leisure time to good 
use, ~ so that i~ will no·t go -: to ~ast•···~········ · .·••••SA AU D SD 
20. The school should provide its pupils with 
~xperienees in democratic practices ••• ".~ ••••••••••••• SA AU D SD 
- . 
21. The objectives of the schoo1 should . receive . . _ .. 
the approval -of- the cemmuni ty. 6 '• ............ -•••• -•••••••• SA A U D ' SD 
- .. - - --
22-. The scfuool has the respons1bil1 ty or· helping pupils .. 
to 1~arn th~ sJ:tilis ne<?e~s.,ry-:_ for - fut.ure employment ••• SA A U D SD 
23. The school -should encour~ge its pupils ~o make 
their own ~#isions and should provide · 
opportunities for them to do so •••••••..• o. o •••••••• • .SA A U D SD 
- - -- - -
24. The school should l .eave to the home the 
responsibility of educating the -pupils to aceept 
their responsibilities in the home, both as boys 
and girls living with their families and as 
future f'athers --.and -mothers ... . ........................... SA A U D 5D 
25. The school should teach its pupils to live in 
harmony and cooperation with one another a,nd ' 
with the adult --members - of the - community ... o •••• o •••••• .,SA A U D SD 
~6. The school should · reave to · the- home and to ot..'ler 
community ageneies the responsibility of edue~ting 
pupils- to -safeg~rd - thei!'~ health ••••• -.................. .,SA A U D SD 
27. The school should cooperate with the home and the 
church to prepa~e Pl?-Pils for t he life ~fter death ...... SA A U D SD 
28. The principal,- the -school staff, - the- pupils, -· the 
people of the community, and the · Department of 
Education -should cooperatively decide what the 
o,bJectives of the school shall be., .... o ••••••••• ~ n .... SA A U D SD 
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29. Once established, the objectives of the school should . 
not be eh~~ for - a considera.bl~ - ~eri0d ~f time •••••• SA A U D SD 
30. The objectives of the school should be stated defi-
nitely · and elea.rly so that all -who are concerned · l1i th · 
the education o·f the pupils can understand tllt!m· ........ SA A U D SP 
The Curriculum of the Secondary Scr!loQl 
1.. The curriculum should be in agreement with the · 
obj;sctives of the school ................................ SA A U D SD 
.. -
2. The puPils - should be encouraged to offe:r their 
s':lBgestions for the imp~ovem!3nt ~f the e1;;rr1cul:qm~ •.•• ~SA A U D SD 
3. Otirriculum improvement - should ·b,' Gne of . the 
ntaj0r_projects in a!_l_y sQhool ...................... . ........ SA AU D SD 
-- - -
4. The a.ctivi ties .and resources of - the communi tx ...... . 
should receive littl~ a.tten.tion when the · content 
of -the curri1culum is being selected .................... SA AU D SD 
- -
5. Pupil -interests which do not conform to the 
set curriculum--should be disregarded ................... SA A U D SD 
·- ~ - -- - ·, 
6. Tlie s cho o 1. sho.uld · provi.de ail <i> f the pupi Is · of · 
each c-lassroom with the· same curriculum ................ sA A U D SD 
, _ - . -
7. Whei'Iever-·1t is possibl:..e,. curriculum development 
sho~ld take place in eac~ individual school 
and should not be handed a·own by some outside 
ae;~nc:y; such as the- Department a~ Education ............. SA A U D SD 
8. Tne curriculum of every school should "be revised 
at the end of each school year ......................... SA AU D SD 
- -
9. The people of the community sFl.ould · be encouraged 
t!l> h~Ip the sc~ool de·cide-_ what -shall~ be taught ••••••• .,.SA A U D SD 
lO. The second-ary schools should cooperate with the 
elementary sehool.s : and the institutions of hi@.~r 
learning so that there will beno overlapping -or 
omissions in the curricula of all three ...... .' ............ SA A tJ D SD 
11. What is taught successf"ully in one school c·an be 
taught with success in almost any other- school ......... SA AU D SD 
12. Part of the curriculum should be comprised of 
learning which is needed by all of the pupils ••••••••• sA AU D SD 
13. A curriculum which prepares all of the pupils for 
co~lege is- inad&quat~ for t?d.ay_' s scl?-ools •• u. ~~ •••••• SA A U 'D SD 
14. Every member ef the -sehoo~ staff should be encouraged 
to par"ticipa te in curri eulum improvement ... ., .••• o ...... ·~ .SA A U D SD 
~ - .. - - -
l.5 • . The type of curriculum that a school has should bs 
determined, in part 11 by the nature and needs of ' the 
eomml.Uli ty in which the school e:x:is ts ... o •• o .... • ••••• .••• SA A U D sn· 
·- -. -
16~ Problems faced by pupil.s in their daily living 
should be one of the bases for detennining wh.at the · · 
s -chool shalJL teach. o ... o ..... ·o" o •• -... o ~ .... ... o .. . .... .. o ... .. ., .... SA A U D SD 
17. What the pupi1s do out ~f schQo1 is of litt1e use 
as a guide in decidi:ng -_ w~at t}le school ~hall teach .... .,SA A U D SD 
18. The body of kno,;Tledge - that has been preserved dawn 
through -the- ages (thq.t is, the traditional subj_~cts) 
shoul.d be the prin9i:Pal ba_sis for deciding what · the · 
schoo~~ shall. _t~~ch ... -~ c>. o o ..... o o ., o .. _"_ .... _ o •• -:- ... o •• o., •••••• SA A U D SD 
l9. The future · needs of the -students as adUlts should 
be disregarded as a basis for -selecting what the · 
school shall teach., .. o o •• ,;., o ...... o •• o ••• _ ............... .SA A U D SD 
Instruction in the Secondary Sc-hool 
~. How much a pupil. learns is aff'eeted -both -by his .. · · ·· 
heredity and his environment ... .,e ................................. SA AU D SD 
2.~ Failure will -make a pupil. work har-der than will -· 
succes-s o: ·e 9 •• tt • ·• -· o .,_ t)· o o o ct a o o l:t 0"' o.-., e-· o - . o e c e e .•• -o- . o e o-· ., •••• <0· eo- ~ ~SA • AU D SD 
3. All pupils should l earn the same things frtDm the 
B am.e teaching 0 f) -~ e ~~ () a 0 Q 0 0 I) 9 ~ e f) ·o "() 0 e 0 e --~ G ·o -. $ • I) • e" 0 0 • · e ••• e ... SA A TJ D SD 
4e Material that is meaningless to a pupil is more 
quiekl;y: fo~g~tten than material - t hat ha~ meaning ............. SA A U D SD 
5~ The true value of what a pupil -learns is the use 
to which i t is put in·li~e situations ...................... SA AU D SD 
6. Pupi1.s work harder a t thei.r _school work when 
they a r e interested . i n 1 t.,., o o o · ............. ., ................ ., ........ ~.SA A U D SD 
7• Pupi1.s need not a l wa.:ys und~rstand . the restricti<Dns 
that the school places upon them., ............................. SA AU D SD 
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8. A good way for getting the pupils to work harder is 
to eempare their work· with that of other pupils ••• • -~- •• SA A U D SD 
9· The program of instruction should make allowances 
for the differenc-es in a bill ty of -the pupils to d<il · · - · 
s cllo0 1 wo.rk ~ ~ •• -.• -• .-.•...•.•.••.••••...•.••...•..••.•.••• ·.sA A U D SD 
- . - -·· . -
10~ Pupi1s ''fill work harder at- their sehool ·wcrk when 
they ~re ~n fear o~ bei:mg- pun~sh~~ ••• ~~ .••• ~ ••• ~~~- -~~.SA AU D SD 
l1. The pupil.B will n0tbe interested- in their' sehool. 
work un~ess they see in it something that 'will " · · · 
satisfy s0me want -or interest of theirs • ............. ~A A U D SD 
l2~ When ali ~ CJ·f th~ pupil.s are prom0ted -:yearly, 
regardless . of accomplishlfl~nt~ achievement -standards 
will -be- lowered-. •••• -~. -•••• -....... -......... . .............. SA A U D SD 
1.3. Pupiis shouid -al.ways be told ·what -to do -a:ful · -
how to do -lt. , ••..•.•. -........ . -•• -.--•.•. •· -·· •....... •.. .•....• .• SA AU D SD 
14. The saxrre standards of ·work should ' be -required -of -
all pupils •.• • -, -. -.••.•. -. o ... ... . .... . ..... . ..... . .... ... ..... • SA A U D SD 
- - - - - - -
15~ Pupi.l..s will. study harder if · they feel.-that they _ _ 
~re acc-ompiishi.ng - something .............. ............... SA AU D SD 
- - - - . --
~6. The program of instructicrm shou;td make allewances 
:ro-r th.e . diff'erenc.es oi' . the . hont:_e . ba,ckgretn'lds . of . the 
I?.Upi].se • e· • ·• • ·· ··o • .e • • ·• ~ · ·• ·• ·• -.,;• • • ·• · • • • • • • · ·• • • • • • • ·• • ·• · • e'. • • • ... ~A A 'U D S.D 
--- -- - - -
~7. Teachers should not be expected te burden · 
t ' -th~ttu:~elves with · the pupils_. --problems.-. ............. . ... SA A U D SD 
18. The school sh0tiid require its pupils to WGI~k . 
by !-l:l.e!!l~~~ves all of the -time ...... .,. ••••••••••••••••••• SA A U -D ~D 
19. It 18 usualiy the most difficult and the most 
uninteresting . subjects that are -of )ilost 'lieli> ' to - . 
pupi1s·e. ~ -~ .• ·•-e •• ••• e -~- "' .... .o o _•_ . -a- e .• - . e ... ... o •• .•••• ! • o. ~ ._ •••• _ • • s~ A U-D SD 
20. Sii:):ce meet of the pupils are not · interested in 
learning, they shoi.lid always be under · the · di.rection · 
I ' -
and guidance -of t.he teachers. o ........... • ' • -.- . -• ••••••• • .SA A U D SD 
- - -
~L Changes in disc.iplln--e ail.d seif-eontrol. sh"uld -
be intrpduc-ed siowly · into the · c-:t,assro_ont ratl1er 
than ~bru~tly. o ... • ' •••••••• "' . . .. 0" •••• ,.. • ~- ... ..... .; . - •••• -••• o .sA; .. ·A u D .. SD 
~ .Pupi1s Iearn more when the teachers aJ:>e . sympathe~ic . 
and understanding . ........... ..... , ....... . e••••••• -• ·•~ -•••••••• ·••SA AU D SD 
23. Pupil responses that are a ceompanied by 
satis~aetion are more quickly learned than those 
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accol!lpanied by-_-d;ssati~f"aetion.· ~ ·•·• _• ••••••••••••••••••• SA A U D SD 
24. The school should invite the home and the 
community to cooperate wi~ it . in · qarrying .out 
its prog:r>am of -instruction ............................. SA AU D SD 
- -
25. Since pupils have a natural tendency to be unruly, 
they _ should be ·_·under centro I at. all times • • ••••••••••• SA A U D SD 
26. The schoo~ should provide as wide a v~riety of 
teachi~ material as possible ,in each . classroom ••••••• SA AU D SD 
Evaluation in the Secondary Scllool 
·- . 
1. ~ach school should -be free t develop its own 
program for appraising . the work -of the pupils ......... ~SA A U D SD 
- - . -
2. The scpool should emphasize competition in the-
tp~a.minati~nts so that the pupils Will d<9 mare work .. we ~SA .A u D SI) 
3. It is usually a s~und practice t~ appraise the 
school -work of the pupils at the end · of each month •••• SA A U D SD 
4. The most important person in the appraisal ·prQgram 
is the teacher.--.•. ......... G . .. . - ••• • h • ••••••••••••• • ••• ~.SA A U D 5D 
- - - - - -
5. The school should use as many means as possible ' 
for appraising the school work 0f the pupi1s •••••••••• SA A U D SD 
6. The pupils should move from one grade to the next 
enly when they ·have mastered a certain amount ·of ' · 
subJect matter-.... .. ....... .. . ...... .... . ................ . . . sA A U D SD 
- - - -
1. The school shoul d us e the results of the examinations · 
to . improve the exis ting program of studies~ • ••••• • •• •• SA A U D SD 
8. EXB.minatiams -admini.stered by the Depalltment of 
Education are inadequate by themselves as a means 
for appraising ·_ the progress C? f the __ pupils ........... • ••• SA A U D SD 
9. The school should give the pupi1s a share in select-
ing the t~chniqu~~ for apprai sing t heir work ... o ........ SA A U D SD 
~o. There should be at I.eas t · a. f ew failures in each 
c~ss~o()m each ye~:I? •o•••• • ••· · · ..... .......... -•• ...- ............... SA A UD 3D 
ll. Pupils should be appr aised in terms of scholarship 
rather than effort ............................ . o •••••••• SA A U l) 3D 
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Jl.2~ Pupil.s \iho cannot meet the standards · of the schoo'l 
should be dropped. from the- school~ .... . ................ SA A U D SD 
13 • . The pupils should be permitted tG participate · 
;BJore and ~ore in · ap:pra~sin~ - their O'!tln work ............... SA A U D SD 
14. Tne program f'Gr appraising the school werk of the 
pupils - should be based upon, and .be in agr.eement. with, 
the obJectives of the schooi.a.••••••••••o••••••••••••SA AU :i:> SD 
Do · you ecmsider the ~bove list of principles te be e6mplete'l 
Yes- ( ·) ; No ( ) o 
If your answer is No, please append any additional principles .which 
you · thil1lk should b~ a4ded a.nd state under which of the fgur head.ings . 
·t.hey should be pi.a(.}ed., 
Name of Juror 
----------------------------------------------
Posi tiGn ~--------------------------------------------------
Address------------------------------------------------~----
Do you wish t0 have a copy of the summary of the results of this 
study? Yes ( ); No ( )o 
Appendix B 
~ Letter !£ Jurors 
Dr. E.F. Hartford, 
Professor of Education, 
University of Kentucky, 
Luxington, Kentucky 
Dear Dr. Hartford: 
6 Buswell Sto, 
Boston 15, 
Massachusetts 
I am preparing a survey for my doctoral dissertation 
on the acceptability of certain principles of secondary 
education as rated by educators in Newfoundland and the 
other Canadian provinces as well as by lay citizens in 
Newfoundland. Enclosed is a brief explanation of the 
study. 
The study is under the direction of Dr. Harold Gear, 
Dr. James Baker and Dr. Stanley Wronski of the School of 
Education, "Boston University. 
Would you please give it your attention and indicate 
on the enclosed postal card whether you will assist me 
with this study. 
Your cooperation will be greatly appreciated. 
Sincerely yours, 
WILLIAM J. GUSHUE, 
Former Inspector of Schools. 
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Appendix C 
Information for Jurors =;;..;;.;;..:;.;.._~- .;;..; - . ..;....__...;. 
A Comparative Study of the Acceptability of Ce,rtain Principles of 
Secondary Education 
The purpose of this study is to compare the acceptability of 
eert4in principles o! secondary education among secondar~ school 
pri~eipals in Wewfoundland and the other Canadian provinces as 
wei~ a-s among -the -officials at the Department of Education and 
.. . -
the lay citizens in Newfoundl:pld-. 
The principals have been gathered from authoritative sources. 
After -a proe.ess of telescoping for the elimination- of duplicates, 
they have - been rewritten in a language thought suitable for lay 
respondents& The principles are listed under -four headings: the 
objectives of the secondary schoo1, the curriculum of the 
secondary school-, instruction in the secondary school, and 
evaluation in the secondary school. 
-- lour -part in the study will include (1) indicating whether 
you believe each statement to be a principle or not and what · 
degr~e- of acceptability i t merits; (2) if it is not a principle 
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as stated, indi cating the change necessary to make it a principle ; 
or crossillg_: 1 t out entirely ; ( 3) adding__ a ny comments or principl es 
which you f eel would impr ove t he i nstrumt.nt. 
For the pur pose of t his study the term PRINCIPLE shall mean a 
fundamental or gener al. belie~, truth..,. or rule which may guide 
thinking or a ctione A pri ncipl e is to be distinguished from a 
tec:p.n2:!lue or method wJ:J.ich i ~ _ a specific way of~ ~oi~e; something. 
The term· EVALUATION refers -to pupi l progress only and not t o the 
school staff, the school plant, or the school program. 
The se~ond phase of · t }le study ~rill be concerned i>Ti th 
cemparing t{te acce:ptability of the v-alidated principles. -The 
list Wl.ll--be submitted to all o f the se condary school principals 
-- -
in N:ew:t'oundl~h:d, 300 secondary s choo l principals in the- other 
- . -. 
Oana.CU .. ~- provinces, · the- o .fficials at the Ne\'ffoundland Department 
of Fduea.tion, and 500 l eading lay ci-tizens in Newfound,la,nd. 
- -
This study cannot be conducted without your-help. The 
1 1,.',, I • 
. ' 
O'nly recom.pense ·· tha.t I .c.an o:f":fer you is .. a B:mnma:.ry of the 
results of the study. 
Your cooperation is earnestly soli cited. 
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Appendix C continued 
Check List to Validate the Principles of Secondary Education 
Directions: 
Please -read the following list -of principles of secondary 
edu~El.tion with these directions in--- mind: 
Place a circie around - th~ number at the left of eacl+ state-
ment which you consider aprinciple and indicate the degree of 
acce:Qtabili;fty- 1 t merits by circling a letter or letters at the 
ri~h.t -o·f the statement-., · If: you .Q&· not- reaard the statement as a 
~rincipie, cross the ~tatement out .. Any comments~ - changes~ or 
' 
additions which you care to make · will be -appreciated., 
The gradation for scoring the acceptability of the 
principaes used in this study is a five-point seal~~ - broken 
down in tems of STRONGLY AGREE, AGREE, UNCERTAIN or UNDECIDED, 
DipAGREE and S~RONGLY AG!1EEs 
How ..:!;& S~o~e _the ~e<?eptabili t:v; of the Prine~les: 
It you strongly agree with a statement, circle · · 1::::\ 
"SA" as fo~Io_ws ...... ... . o•· -~···•o•··· ........... oo ... _ .. _ ... o .......... ~A .u D 
If you agree with a statement~ circle "A" as 
folioi·rs .... ! - •• _-••• ! ••••••• _ ••••• ~ . _· .............. . ~ • ••• .••••• o .sA@u D 
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SD 
SD 
If you are uncertain or undecided -about ·a 
s ta t~ment, _ circ~e "U" as fol~ows .... . 8 ••• o .................... ,.SA A@D SD 
If you disagree with a statement; circle nDn as 
f'ol:tows ....... -....... o ..... -.... . . ................. .......... ..... ..... o o .. ... . S.A A u@sn 
If you_stronglY .disae;ree with a statement~ · circle · 
"SD" as fo Iloi.Ys., • o ........................ ., o ....... . o ., • o ........ ., .. SA A U D @ 
Appendix D 
Letter Accompanying Form for Validating Principles 
Dr. Burton C. Newbury, 
Chairman, 
6 Buswell St., 
Boston 15, 
Massachusetts 
Department of Secondary Education, 
University of Nevada, 
Reno, Nevada 
Dear Dr. Newbury: 
. May I take this opportunity to thank you for your 
willingness to assist with this study. Enclosed is the 
list of principles and pertinent information which should 
help you in this validation phase of the study. 
I will appreciate your using the enclosed envelope 
to return the material at your earliest convenience so 
that I may proceed with the next phase of the study. 
Sincerely yours, 
WILLIAM J. GUSHUE, 
Former Inspector of Schoolso 
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Appendix E 
Final ~ of Questionnaire 
Directions 
· Read each statement carefully. What do iou think about it? 
That is wha-t we want to know. You will •rean ·- toward agreement 
pr disagreement in each instance. But we want to know how 
f'oreefUlly you "lean" toward one way or anotner. 
Now here is--hov1 you go about 1 t: 
If you stronsly -agree with a s~tenrent, c:i.r.cl.e 
",SA". as fo~lowa.~·~··- ·--··· - ····· ·· ·~·-~··········· -·~ ····.@A U D SD 
~ ~ 
. . U ... Jro-u. . .ag.r.ea .. w.itlL.a .. s.:titement., ..... cir.cle ttA" .as 
follows ••• ~- ... _ ••• ~._ •.•• ·--~ •...••...•••...•.••.••.••••••• SA@ U D SD 
l:T you are uncert.a.in or undecidOO. -about · a 
statement, -_ ci~-~~e ~u" as follows •••••.••••••••••.•••• SA A @ D SD 
. If' you disasree- with a statement~. circle "D11 - -
as fo.1Iows .- ..•........ -•-••....•.... -·-.......•...•...•.•• SA A U@ SD 
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If' yo.u strcmgl:.v: .disagree }·lith a statement, 
circle ttsn" as follows ................................ SA A U D@ 
1 ' 
ll is important tha.t you answer every statement. When you 
have finished, there is a space wnere you may write about 
anything that ;y:~u wish. 
P1ease turn to Page On~ 
1 
Merely cirele the letter er letters whiCh tell how yGu feel abGut 
the following 
Prin;ciples of 8econd~ry Fdueation 
- . . · - .. -- - ··-
A. The Obj·ectives of Seeondarj Ea.uea'tion 
. - .. . - ~ - - . 
.. 
1. The · scheol. shGuld. ~ eJIUlhasize or· glve major attent~on 
to the basic skillS : of' ~ . rea.dl.il1g,. .. wr+.till,s; o·ral . 
etpre.ssion,. __ ar~:t:Ju~etic• ~- .matb.ema..t1cs1 ••• •• ~ ••••••• SA A U J;) SD 
2 .• The P.r.incipal. she.ul.d be the only one .who d,eeide~ · · · 
what the .,bject1ves of. the school shall ~ ........... SA A U I) SD 
- - - - - . 
3. The schop~ Sh(!).uld . aim tQ deyelep in ' its pupils . an . . 
app_e.:M:.te . ~a r ~ea~~ ••• ·• ••• .•• ·• • ~- ••••• · •• _._ • • •••••••• SA A U D. SD 
., 
4. The ebj:ectiv_ps .(tf' the - school should e~phasize the · · 
enfGre1ng ·et' s~rict :~es ~f conduct ••• .••••••••••• ~SA A U D SD 
5. The sehepl ~l!ouJ.d aim te develOp in .its pupils · a.n · · 
~l)preciatien o!' 11 ~rat~e, music, -art, and nat~.SA A tJ D SD 
6~ The school. should. help :i.ts pupils to beec]Jle 
1iitcreas~:r . b.ett.er able . t~ d1rec1:- · their own __ 
l..e.a~ .. •.••.•.•••.•..••.•. -~ -; ·~ •.• -~ -•..•••••• , ••.•• .•••••• .•••••• .• ~A A U lP SD 
. - - - - • ,. I 
7. The s .chool. .sho.uld .. empllaai.ze- .or give maj.er at~ntion 
to the pass.ing,, o.f the . e.xaminati0ns which are 
~m~.ste~d by the""fepartment o·f Ed.ucation •• -•••••• sA A j.U ' SD 
~.:. .. ~ ~ . 
e. Rkt.h.er · .thari .. attemp:UJ!g te meet the needs Qf its 
:PuR!l..S ,.. the s choc:>l. . shO>uld · teaCh them certain 
subjects • .•.••.••.•••. ·••• ~-••••••• · ~ ••• ,~· •• .•• .• ' ••••••• .•••• ~SA A U ]!) SD 
-- - - - . -- . ·- - ·-
,g •. The Department <D:t muoati6n should · determine · the· · 
oble.~~ives ef !he schGol~ ••• ·~ ••••••••••••• ·._ •••••••• SA A tJ Jl) SD 
10. The school. should help its -pupils aChieve a.n under-
st~ing of _ th~ir righ~s as citizens~ •••••• _ •••• ~~-~SA AU l) SD 
li. The · schoo~ should · emphasize or· give ma.jor attention 
to the ,devela>PJ~~ent of' morals and good character •••• SA A tJ D SD 
- - . -- -
l2~ The p:r;-ineipal: .and his starr should be the onl.y ones 
whco ch~cid'e what' the c>'~j'~ctives of · the school. · shall · 
be . ... ~a .••••••••.•• ~· ••.••••• · -• '• ••••••• -................ ..... SA A U D SD 
1.3. Bef'ore _a school. ~ee-id:es upon its obj'eotives,, it 
should have prepared a statement of what 1 t is 
trying . to do am ·how it (the sChool) · is · related · : · 
to "th:er comm~ !oY ••••. _.~ ••• . ., ••••••. • •••••••••••••••.•••.• f$A A U D SD 
14. The school. should leave to the home the 
resppnsibility of .guidJ..ngpupils :to solve their ·. 
p _erso.nal .. problems •••••••••••••••••••••••••••.••••••• ~A. A U .D SD 
I -
2 
H~rely cy1rcle the let~er or letter~ which ~ell h0W you ~eel about 
the :f"oll;ow+nf5. 
1.5,. ~e schcol. shoul!d .8.1:v:e · mere empliasis to the .neecls ~ . . , 
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of 1~s pup,.;s ~s . ~ul'b~ than-_tG their-~re~ent neeas •• SA A. l1. ~ SJ) 
1.6~ The s.chea.1 .. shoJiliL .aiut to d~rv~le~ · in it.~ · pup1l.S · · · · · · · 
soll!Jd habit~ - o~ ~hinking ••••• ~ -· ~ ................. •• •• : .)JA A 'U J;) SD 
17. The schoO.l. shsu.ld heip eaCh pupil to 418cci>ver 'his .. . 
tal-ents and deve:t~ them te the· fullest •• • ••••••••••• sA A U D SD 
- --.- - .. - . -
l.S~ The sehGtl>l "has the respo!lsib~.li ty · ef' ·:nelpil!g ·. to : ~ · · · ·· 
solv~ eonun~i:,.Y-::,.Pn,bl~ins. ••. •• • ., ••••• ~ -~ ••••••• ••••• •• SA A U l) SD 
19~ Tile sCheol has the resp&nsib1l1tj .. ~f.:_gu1•~ .i"t:s 
P.:UPils te put their l.e1sv.re t~m~ : ~ · good. · ~e, : so · · · · 
that _l.t will n~t_go to wastt!• ....... ...... ,. ............. ...... SA A t1 l) ~D 
20~ The school should pNv14e. its pupil.s with . ··· 
eXp.er.ienees 1n 'demo era. tic prS,etiees ~ ._. ~. u •• • •••• ~~: .•• SA A U - ~ SD 
- • - - - · - . - · - - • - j , • • 
21;. The .t~bjee.t1ves of the sch.ool · should receive the : · · · · 
a.I>..Il~Val. o~r - the,-aQm.nnUlity ....................... •·•·· ••••• SA A U l) SD 
-- ·-
2~ -~e sc.h.Qoi .ltl.as the .respel).s1b1.llt,y •·f' h,ebJ ... ns.. +ts . 
p.up1l.s .llearn :t.n.e · ski.ll.s ·necessary fer :rutur.e ' · · · · · 
e:p~.plpymenj:.. • ·•·• •.•••••.••..• , •• .- ••••.••••.•..••.•• .• .•••.••.•.• • -.-... • •. SA A. t1 . ~ SJ) 
." i! • ·- - ~ . 
.. 
23~ The ~ehoe1 - sh0~ . encp~~ _1ts ,.P'9:P~~~ ~G m~~ . their . . 
"OWn dee1s1oms . a.nf sJieuld prc,v1c1le opp~rtun1 ties :for .. i 
"th.em to· dt~· so • · ··• . . ........... .. ·• ·•·• • •' •• •• •'•· •• • ·• ·• • •.••• •·• •.•.• SA A U ~ SD 
!rb.e school i3houJ'4. l.eave to the · home the respons1b11-
1 ty of educating ' the pupils t o ac&ept their respon-
sibi~es 1n. th~ h~me . ~ oot.h as . boys az¥i .. B~I'lB ·· 
nv..1ns. w.tth the1l:' .1'a,m1l1es · i+ild · as · :rutur~!t' fa there · · 
.. 1 . . 
a;m.d. ~e.the.2;,'8 ~ --•• ~- • • e · o •••• -··! ••• •••••• ~ •••••• •.•••• • .¥ ••.. • SA 
25 ... Tl1.e scheol shouJA 1~.e.l.p .1 ts pupil.r:~ · t,o llve·_1n 
AU l) SD 
h~f)my ani coo;p.~rat1o:n with one 9.JlQthe r aJ¥1. ·w1tll . · · · 
the a.Qult 'mem.oers o f . the- comm1:l,lil!ty.: •.•.• -. ... . . : . · ~· · ••••••• sA A u 1) SD 
26. The schoel. slleula · reave to .. the heme a.md t. other 
e.Cl>mlll.un.ity agencil!')s the respe>z:1s1b111 -ty · er · ri.uca;tag · · · 
p_u:p4.+s ~o s~fe~rcr their~ health .•••••••.••••••.•••••••• s.a. A u D. SD 
27 ~ The S clio.ol should C&Gpezoa te W.i th the home ·8.¥ W!, t.h 
the chu;-~ ·to · pr~pare · the ·pupils·· ~or the · 11t~ ·after · · . 
dea tll . ... ·-•·. ~· -•··• .••.• ~. <i -•.••. • ••• .• .••• ~ • .•. -• • .• • -. -•.••. -••• • ·• • ·-• ...... • ·-• • • SA .A U ll SD 
-- - - -
28~ The ··p. ·rine1pa"'···· th• ~ school. staff . · the pu_plls the 
. ..... . !'\!' • . • . . · - . , 
p~~~J:e ·•f . t~e ce~ t.y; an11 the · ~ep~~tment f!~ . . . . . __ 
Uu.ea t1o:n shol;lJ.ti. c;oepera 1:t1T~ly de c14e what tlie · 
obJect1ve~ of th~ .. : school. el\Q.ll be .................... ..  SA A U ~ SD 
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Merely. circle the letter or letters which tell how yeu :teel. abeut 
the tollowbag · 
29. The objeOt.ives of the school, once . estabUs~! .. _ 
should not be changed · tor a · conside.rable peri~ 
ot t1IIe. •••••••••••••.••••••••.••• •·• ••••• •·• ••••• .•••• • .,SA A U D 8J) 
30. The obje.ctives o~ the schoo-l should · be statet\l 
defin~telY and __ clearly · se that all who are . 
conce.rned with the · eclucation of pupils can 
und:erstand. them ••••.•••• .- ••••••••••••••••••••••••••.•• BA A. U J) SJ) 
B. The Curriculum of the Second·arr School 
:t. 'l'he q,urr1:culum. should be · in · agreement · with · the · 
objective~ of .the school. •.•• _._ •••••••••••• · • .••••••• ~ ••• BA. A U l) 8Jl, 
!e. The pupils should be encouraged te ot:r.er their 
suggest1.ons -tar the ilapro:vement of the curriculum.. • .BA A U J) BD. 
. - - .. 
3~ Curriculum iiliprovement sheuld be one of the majer 
pre ,tecta 1n ~ school~ ... . ........................... ~.A. A -~ J) ~D 
A. The activit.ies and resourees of -the community: 
should receiTe little attention when the content 
o~_ the curr1~ulp is being seleeteCL •••••.••••••••••• SA A t1 D SD 
5. Plipil interests which do not conform to · the set · · · · 
cur:riculum sh$':lld ~ dJ.sr~~arded.~ -~ •••• ~ ••••••••••••• SA A U J) SJ) 
6. The scheo·~ should provlfie all of the pupils · or ·· 
each classrodJ!l w1 ~ the s~e cu~riculum ••• ~ ••••••••• SA. A U _D DJ;) 
7 .• Wherever· it is pOssible,- curriculum improveJpent 
should take place- in eacp individual school tnd 
should not be hand.ed down :by- s0me outside · agency 
such a-s the Department of Edueati~Dn • •.• .••.• • • ". ••••••• ~SA A U 1) SD 
B. The curricu1um o·f every school · should · be revised · 
at the end of each year ~nly •• ~ ••••••••••• ~ ••••••••• sA AU D SD 
9. The. school should encourage the pe,ople of the · · · 
C()mmuni ty to help decide what shall -be taught-~ •••••• sA A U :t! SD 
10. The secondar~ schools should coQperate with the 
elementary schools and- the 1nst1 tutions of 
h1gh.er learning sea that the curricula · or · all . · ·· ·· · 
three will be coordinated ••••••••••• •• ~ ••••••••••.••• sA A. U D SD 
l.l.. What is . ~ilght successf'1,lily in ene school can be . 
t~usht with· s~cees~ ·;n ~!most any o~er s~ool •••••• SA AU~ 8J) 
12·. l'a~t •r the curri.ctilum should be comprised of 
learning which is need.'ed by all. ef the pupils ••• •• •• SA A U D BD 
I 
Mere1y circle th~ letter or letters which tell hew you feel about 
the f .0liowi,ng. 
13. A curriculum which seeks to prepaTe all of the 
pup11.s for college is 1nadequate f0r today's 
s choaYls -••.••.••••••••••••••••••.••••••••• · •••.•••••••••••• SA A U ll SD 
- - - -
14. Ever~ memcer of the school stafT should be encour-
aged to :participate in curriculum imprevement •••• ~ ••• SA AU :0 SD 
-- - - -
15~ The -.tyP .. e .. O:i: .CUI!r±.cul.um: W.hi..Ch a sQhe.o.J.. hal? e.ht:Ull.#\ 
be determined,. in .part, -by the nature of the .. 
coilllllllni ty in which the s ehool exists .................. SA A U ~ SD 
16~ hoblems :rac-ed by pupils in their i.aily 11vi~g 
should be one of the bases for determining what 
the school -shall teach ••••• .• ~ •.•••••• o •••••••••••••••• SA A U D SD 
17. What the pupils do .. out of school is 0f little tl,Se as a 
guid:e in decidin_g what: th~ sc~eol shall teach •• _, •••••• S,A A U ll SD 
18. The body ~f kno\'rledge - that has been preserve4 d0l:(n 
through the .ages (that is, the traditional subj~cts) 
should be the prineipal ·basis for dec~iding - what - the · 
s choo2.- shall, teach ....... "o ••• o ••••••••• .•• .••••••• ~ • . • ~.SA A U D 5D 
- - -
~9. The future need·s ef the -students as adults should 
be .disre.garded as a basis . far · selecting what ·· the _. 
s chof? I ~hal~ teach ........... o ~ • :• _·•. ~ ........ _ •••••••••••• sA A U :p SD 
20. The schGol.. shoul.d provide extra-curri~mlar activities 
for its pupil.s as a part of its regular pr0gram •••••• SA A U ~ SD 
C. Instruct~on in the Seconcl'ary Se~ool 
1. Frow much a. pupil l earns is affected · bOth -by his 
h~re'!:ity and his environmen t •••. • • . •. . . .• •.•••.•.•••• ~A AU D SD 
/ 
2. Failure will make a pup11 wor k harder than will 
success-. -••••• -•• -. o ••••• ••. • (I ... . ....... .- . •• •• -. -- •••••••••••• :SA A UP SD 
3. Ail. pupils shou,l.d · l.e.arn the same things from the . 
same teaching •• ~ - 0 ·-~_- .,. e · e o . • . , • . • ~ .•• ·o • .•••• ~ ........ _. - ••••. • . •••. • SA A U I) SD 
4. Material -that - is meaningless t.o a pupil is getlerally 
more quickly -forgo.tten than ma t .eria.l that has· · · · 
me-aning~ e - . ... _~---. ~ . o ••••• _• -~ •• o o ••• • • -• •• • -· - - ~ ... . -~ . . ......... ..... SA A U I) SD 
5 .• The true value ®f what a pupil learns is the use to 
which it is put in life situat1Gns •••• • •••••••••••••• SA AU D SD 
- - - -- . - -
6~ l;'upil.s work .harder at their '"Grk when they are . 
interested in 1 t.,. o" ........ .. ·• ••••••• ·• •••. •••••••••••••.•• SA A U D. SD 
7. Pupi~s need not llways .. imders.tand .t.he restri.ctions 
-that the school. places upon them ............... . ...... SA A U D SD 
... ~ 
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Mere1y circle the letter or letter~ which tell how yo~ feel about 
the follo~ing 
8. A de.sirabl.e wa;y-- tor getti:rm the _pu,pils to wctrk 
harder is to cempare their ·work with that of 
g·ther pupil~ •••••.• ·• •.. ·•· ......................... " •••.• .• SA :l..t tT D ~-J) 
. .. . ·' - - - . . . .. - - -· r . . .. 
9 • .frhe pr gr..aJR of i:nstruction should make · allo_~~ces 
::ror the cliffer.enc_e in ability of · the pupils · to do 
s f?l_l.oo l. w~rk~~-· ~ ~ ..... _.._. _ ••••• _ ......... --~ ~ •••••••••• ~ •• •.••• .• SA A U .Q SD 
10~. Pupj..ls w1..ll wo.r.k .. ..h.ard.er· at - their sehool ·wcrk when 
the;y are in f"ear ef being punished~ • •. · ••.•••••••••••• SA A U D SD 
ll. Th.e _pupils are not like~y to be i~terested in their 
seheol.. work 'lUll.ess they · see in it '. somethi~ that · · · · 
Will' satiefy some want er interest ef theirs· •••••••• sA A U ~ SD 
-- - ·- - . 
12. When all -of -tne -pupils are promoted y,~~rlyt 
regardless ef academic · achievement~ pupil . · 
achievement -will be l•wereG. ••• -•••••••••.••••••••••••• SA A U l) SD 
13.~ Pupils should alw~ys be told . exactly ' what to 'do .. . 
aDd how t,e, de 1 t •••.•••.•• · ••. -.-. -•••• -••.•.. -.. .- .......... SA A U D SD 
1.4. The. S.a.ure · .S.tandams ·of w. rk should .· be required ot 
a~-~ the _p_-q,pl:ts •••• ~- . _ ......... ·~ .•••••.•.••• · -: .• •• · ••••••••• SA A U lll SD 
15. Pupils will. work' harder if they f'eel that they are 
accemplis~ing . sem~~h1n~ •••••.•• -•••••••.. -................ SA A U J;l SD 
i6. The p_r.os~~ ef ins~ruction snou1d make allewanoes 
for the d1.tteren.ees f · the · home 'Qaekgrctu.nd:.B · ef' · the · 
p~1ls. ~ •••• ~-· •• · • • :.· ~. ~ ••••••• -•.••••••.••••••• - ~ • •••..••••.• SA A U t.1 SD 
17~ feaebers should not be expeoted to te~l ~Penons1ble 
for hel..Pi~g +J:t~ pu_pilf:! wj,. th ~ their problems .. .. ... .... SA A U :P SD 
18. The s ch._pl should require its -pupils -te work by 
the~se~Ve!3_ all of t.he tim.e. • . ..... ~ ••• • •.••••••• ~ ••••• SA A lJ ~ SD 
19. It is us~lly the Bl'8st ddfficult and th~ mest U]lin.;.. 
t~!'eeti~. ~ul,)_j'eets that are of most ll~l.P to __ p@ils •.• SA AU ,P SD 
20~ Pupi;Ls should always be · unde r .the d1rect1en · anQ. · · · · 
cantrol. ef the- - teaeh.e-.rs ••• -l ............... ~ ............. SA A U l) SD 
21. Changes - in disciplii:l~ and self.:..control. ·ahoulcii ~ 
introduced slow.l.y . into the classroom rather 'Lhan · 
. a.b,_:r.\m::t:.J!.Y • .. ''--•. ·•-• ••••• • -.· ..... ·•· .•.• --.,...... ......... _ ....... ... · •••••••••••• SA A U D SD 
' . . 
22 .. . Othe~ th1nk,s being equalt: pupil.s .. w~:tl J.,a~ mol'~ 
when Lhe teachers are ~erstanding ~nd 
syaptfl,thetlc ••••.••••••• .•••.•••• ~ •• ~ .. ............... ~ .SA AU l) Sl) 
- - -- -
23. Pupll. respC)ns~s that are ace-ompan1~cl by 
sat1..sAat1o.n are mere quickly +earned · tba.n thea~ · · · · 
ace~ulpaniecl by d1eeatisf'ac:ti@n .......... ~ •••••••••••• SA A U D SD 
I 
1 7" 
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Merely circle the l.etter or letters 'i'l'hich tell ho'" you !eel about 
the folloi>Iing. 
24. The .school should invite the home ar1d the community 
te> cooperate With it .in carrying ®Ut . its pr<;>g%"am . .. .. 
of instruction ...................... ·~· ··· ···· · .•••••.••••••• ~.SA A U D SD 
25. Since · pupils have a natural tendency to be ·unruly, 
they should be und.'er control. at all times •••••••••••• sA A U P SD 
26. The scho~1 · should pr-ovide as wid.e a. variety &f .. 
tea.ch..lng material as possible in each claseroollt ••••.•• SA A U D SD 
27• The school should provide direct experiences - for ·its 
pup11s -s a suppl.emer1t to fonr.ia.l subject matter •••••• SA A U D SD 
D • . Eva.l'tla tion in the- Sec0nd:,,ry Sel\ool 
1. Each school sheu]d be tree to develop its ~wn pregr~ 
for appraising the school work of- the pupils · •• .••• · .~ . ·.sA A U D SD 
- - .. 
2. The school should emphasize competition in the 
exalllin~ti?_ns so that the pupils will do 'better werk •• SA A U D SD · 
3. It is usually a sound practice to apprP.ise the 
sehmel 't'l'ork of · tne . pupils at · the end · (ii)f each .month 
only.~ · ~~~·· ·· •••••:•· •· ••••· ···· ··•· · ··••o•·· ·~·· · .. ., .... · .•.•...•• ·~ ••. ~.SA AU D SD 
4. The most impertan~ p~rson in the appraisal ·program 
is tJae tes,cher.·. : •. _.., ......... , o . ............. ., ••.••• , ........ ~ •••. •• sA A. U D SD 
- - - -
5. The schoGl should use as many means as psssible · . 
:f'Gr a.I?pra~sing the s chool work 0f tJ1e :pupils ••••••••• sA A U D SD 
6. The pupils should m0vei from ene grade to the next 
~nly when they ·have mastered a eertain amount or . 
subj~ct mat~er.,. ·• ••••• o . ..... . · • . • o •••• o. o •••••• _• ••••••••• SA A U t> SD 
7. The school should use the results of the examinat~ · 
i0ns to improve the existing program of studies ••• ~ •• SA AU D SD 
-- - -- -
8. EXam1natiens · admin1stered by the Department ef 
Ed:ue.ation are inadequate by themselv-es as · a m·eans 
ter. appraising -the prGg~ess e:f the pup;1.1a ... · •.••••••••• SA A U l) SD 
- - _,. 
g. The SChGol should giVe the pupils a. share in 
seleeti:ng the te~~iques :f'or appraising their work ••• SA A U D SD 
l.O~ There should be at leas ·t a t'ew failures in eaeh 
classroom each year . ...... •= •.••••••••••. ••• o •••••• ~ ••••• ~ . • SA A U P SD 
- -- -
1.1. PUpils sh..,uld ·be apprais ed -in terms ef scholarship _- · · 
w~!-heut Peg~J;\\ fer ef':r<&rt •••• '· ......... . ............. , ••• SA A U D SD 
12.. Pupils who eann•t meet the schola.stlc standards er· · · 
the seheG>l should be dropped f'r®m the school ••••••••• SA A U D SD 
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Kirely circle the/ letter er letters which ~ell. ~·w yeu :re,l abeut 
the fel:t.ew+~· 
- ·•. •. t, .•. . 
1~. The pup1l.s aheu:ta be pe:na1ttea te par~1c1]ui.te · aere . 
ana ae~e ~ a~Pr~~~1-s _ tlleir. ewm werk ••••• •·•'•. ~., ••• .QA ·A U ~ BD 
14~ fte pr•gn.Jr fer- . _apphJ,sing, ~ tll.e - soheol work e:r the 
pupil.s sQul&. be base4 upen. · aRi be 1a agreeJ~ent ·. · 
Wi tlt., tAe eb)~ctives .:r the seaee>1 •••••• ·' ··· ......... sA A u ' 8J) 
I:r- there is Ulythi~ else t)at y•u wish te iell us, reu aay 
write abeut 1 t en th'-JL.P_&Se.. , 
Thank yeu agai:m fer yeur help'• 
Appendix F 
Accompanyin_g Letter !£ Canadian High School Principals 
Dear Prinei_p.~~: ~ 
6 Buswell Street, 
Boston 15, Massachusetts, 
U.S.A. 
In attemptillg:· to improve ttur high schools, we 
educators in N'ewf'Qun::llafid are becoming, increasingly 
awa:nE;) of':. the help and guidance that may 1'e provided 
by oui< f"ellow eduea tors in- the other .C!Jana.dian · 
provinc:es~ Th~ purpose of this ifiq~-""fi tcr a~Peerta.in 
how- you fee.l -a.bout certain important princiRlftS Of' · 
secondary . education. This cheek list will be ~lee . 
subiilitted ta.-. .educators ~ lay people in Newf'oun<Ila!ld. 
We wish ~o Iq>pw how their thinking compares wi t;h that 
of yo_ws. 
You have been selected as one of · three lJ.Ul!..)dred 
from the -total number of high school principfls in 
Oana,da to participate in this study. ·we need~ 
. eo0peratioa ~every person selected. We ask that _Jou 
kindl_y fil~_ out the enclosed fC:>.r.m. today, seal seeUl'ely 
in the envelope provided~ and drop it in the mail. The 
earlier you mail.- it -baek, the me>re helpful it w1;;tl be. 
. -
There will be no attempt made to identify you. We 
want; to know how you feel abaUt the statements 
mentioned, but this is an anonymous study. Please do 
not s ig~ _ypur n~e . 
I thank you for your c~opera.t1;on. 
• 
Sincerely yours, 
WILLIAM J • -~ GUSHT:JE ,_ 
Former Newfound1~ · 
Ins pe cto r of 5 cho<;~1s • 
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Appendix G 
Accompanying Letter ~ Department Officials 
Dear Fellow Edueater: -- -
6 Buswell Str~et, 
Beaton 15, M~saachusetts, 
u.a.A. 
The piiip.se -ef this study· 18 te try t. !apr ve - our 
high seht~ols. You are one Qf the most 1mportut singl~ 
eentrlbutore te th~ su~eess g:f" these seb.oe1a, ana we · 
need _ your htl.P• -_' -· 
This inqui!ly ferm wi_ll be submitted · t0 alr: ~f · the 
effic.ia:ts at th~ Department e_t Fd\loation, and ·we ne,a. 
the e.ooperation (iii" ali-• . ~ . .. · --~sk 'that yeuki~·ly fil:L out 
~ .the . encl~sed fenn -- today,. i!Je&.lc seelire-ly in the e~veltpe 
pnLvid:ed.,. and d~p it · :tn th~ mail~ · The e,.rlier ~at you 
mail thiS back, the mo~~- heipful it Will be. 
The:re _will -be ·· ne ~tteJ~t made te identify y•u~ "' 
Want te know how you f~el ' about the statements ment~~Red, 
but t~s is an ~non~o~s study. P~ease do net si~n your 
n~~. 
51ne~rely yours, 
WILLI.L'I J. GUSHUE. 
181 
Appendix H 
Accompanying Letter ~ Nevr.foundland High School Principals 
Dear Fellow Educator: ···-
6 Buswell 'Street; -
Bo~ten 15, MassaChusetts, 
u.~.A. 
The PurP~.se ·of' this inquiry is to try to i.Jiprove 
our high._ s.enools. You are one who is closest to ··the 
scene. Oll.e who will play an important part 1n · '\11~ · 
. develo:pment of these schools - in the years to Cf,me. 
This inquiry form will be submitted - to all of 
the }ligll, s ch.oO.!. principal.s in New.toundland. ~· !§-~-~ · 
n u the __  .coo.pe.rat.i.an _ o:f' "; every __ perso'11 concern eel. lf e ask. that 
.. _ you ·.kindly fil.I . out · tlie enclosed fo~:''today, seal. 
secure.ly in the envelGpe provided, and d:rOp · it i,.n the 
mail. The earli~r that yau mail ;this back~- the mo·re 
he+~ful it will ' be. 
· There will be no attempt made to ide;ntify _you. 
We want t6 kilo'\l't how you feel about tht · statements 
mentioned; but "t:,his is IUl anonymC>us stuq~. Pl~ase do 
not ___ !?_~ _your npe. - . - · · -
I tkank you for your eoope~t1on. 
WILLIAM J. GUSHUE~ . 
Form·er Inspector of Schools. 
·' 
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Appendix J 
Second Letter ~ Newfoundland High School Principals 
Dear Fellow Fii:q.catOr: 
6 ~~e.ll Street;, . 
Boston 15, . Ma-ssachusetts, 
u.~.A. · · · 
Ootild you pl.ease help us ag~in? 
Enclosed are :f"ive more :f"orms of" the same . oheck -ltst 
a.s the one which I sent to _you a :f"ew days ago~ We wish to 
l:mo.w ho''~ the Ne,v:f"oundland lay people f"eel about _ these 
impprtant princi,pies of -.edueation. We have no way of 
contacting these people; you are the only one who can 
help us. · 
Would- you at your earliest -opportunity please have 
thea~ . ~rms delivered . to the :f"ive people in your 
commnnity whom you consider to be its leading citizens. 
You will. ha.ve to use your own judgment in se.lecting these 
people. 
Thank you again for yo:ur coopera~1on. 
Sincerely yows·; 
WILLIAM J ~ GUS HUE, .. 
Former Inspector of Schools. 
Appendix K 
Acco~anying Letter t~ Newfoundland Laz Citizens 
6 Buswell Street, 
BGstcm 15, Massachusetts, 
u.s.A. 
Dear Fare:nts: 
The purpese · ef this study is t0 try te impNve 
our high seheol.s. In erder t& do this, we feel tha~ it 
is necessary to -ask you, who will play- an iRereasiagly 
imperta.nt part -in · the -deve!opment Gf these a--ehoGl,s -in 
the -years -te - eome, just how you f'eel ' a'}:)Q)ut i•p~rtant 
principl.es .reiating te these · seheols~ The sc~eola are 
run · for ~e b~nefi t of y:13·u and y~ur children'~ Flease 
help us - te help jeu. 
You havebeen selected. as - o:ne - ~f' five hundrltd t'I"C3m 
the total pe_pulati"n of Newfoundland -:Parents tc -
_ _participate in this s_t'Ll4.Y·-~ --Ve need the eeoperatiom._t,!_ 
. eve.ry _person selected. -W_e ask that .Y"u kind.l_y f1l.l" out 
the~ .. en.closed - f<i>rm:. teda.y~ se.al secU.rel.y -in the envelt..Pe . 
previded~ and dr0p it in the .lllail .. The etrlier -~at yeu 
mail this back, the mor~ helpful it wilr be •. 
~here will be no attempt made to identify you. We 
want to knol-l how yam feel about t h e statements m~ptioJ:ted., 
ht:tt thiE is an anonymous .inquiry. Please do not si(:!;n your 
.name. 
I - - ~ • 
WILLIAM J ~ GUSHUE; - . -- -
Fonne·r !nspectar ef Sohe~ls. 
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Appendix L 
Table 17 . Scoring of Questionnaire on Two Occasions by 70 Senior 
Students at the Universit y of Newfoundland, Including 
the Critical Ratio (The Objectives) . 
- First Administration Second Administration 
• .. .. f ... . 
. 
-
. . 
No . SA A u D SD SA A u D SD t 
(1)_ t2J D) t4J t5) (b) t 7) t tl) t9J t lOJ J.lll 11~.) 
1 39 28 1 2 40 26 4 0.71 
2 1 24 25 4 40 26 2.03 
3 46 22 51 19 0 
4 4 22 13 20 ll 7 27 8 26 2 0.98 
5 35 32 2 41 29 0 
6 43 26 1 44 26 0 
7 2 2 41 25 2 9 4 29 26 1.97 
8 20 50 2 10 58 0 
9 3 6 36 25 3 8 41 18 0.30 
10 40 29 1 41 29 0 
ll 33 30 3 4 37 29 1 3 0.38 
12 4 4 46 16 1 9 5 32 23 1.08 
13 19 49 3 l3 43 9 5 2.39 
14 1 2 5 46 16 4 40 26 0.57 
15 1 7 10 40 12 5 4 40 21 1.05 
16 44 26 50 20 0 
17 49 20 52 18 0 
18 2 26 20 18 4 4 27 16 19 4 0.14 
19 20 45 3 2 25 40 2 3 0 
20 21 45 4 26 40 4 0 
21 10 40 15 5 6 41 17 5 1 0.38 
22 10 40 11 9 14 37 8 9 2 0.35 
23 45 25 48 22 0 
24 1 7 6 48 8 1 3 9 5o 7 1.13 
25 30 38 2 32 38 0 
26 43 27 39 31 0 
27 10 31 14 8 7 15 28 13 9 5 0.27 
28 37 24 4 5 29 23 8 9 1 0. 80 
29 1 6 17 34 12 8 9 42 11 0.02 
30 26 42 2 24 42 4 0 
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.Table 17 continued (The Curriculum) 
First Administration Second Administration 
. ' ~ ... ~ 
. . 
No. SA A u D SD SA A u D SD t 
(1) C2J OJ (4) (5)_ _(_bj_ 17J _l~_l 191 J.lO_l J.ll) Jl2) 
1 27 43 29 41 0 
2 15 43 7 4 1 14 38 10 3 5 0. 96 
3 14 46 5 5 17 41 8 2 2 0.35 
4 3 34 33 3 36 31 0 
5 32 38 4 33 33 0 
6 4 43 23 1 2 6 40 21 0. 87 
7 17 36 13 3 1 12 36 12 8 2 1.70 
8 1 5 32 27 5 6 32 32 2 0.10 
9 5 44 11 8 2 6 41 12 6 5 0.95 
10 40 28 2 29 37 4 0 
11 2 5 4 43 16 3 4 48 15 1.45 
12 18 47 2 3 16 47 4 3 0 
13 35 28 1 2 4 25 31 4 7 3 1.0 
14 29 40 1 30 38 2 1 . 1~5 
15 22 45 3 15 51 4 2. 03 
16 12 52 4 2 9 54 4 3 0.55 
17 1 52 17 4 1 56 9 1.87 
18 1 12 15 30 12 2 15 12 27 14 0.70 
19 34 36 3 27 40 0 
20 39 28 3 36 32 2 0 
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Table 17 continued (Instruction) 
First Administration Second Administration 
I ' ' .. ~ " ,.. ,. 
' . . . 
No. SA A u D SD SA A u D SiD t 
(1) (2) UJ (4) _\?) _tb) 17J lt\J l9J (10) lll) l..l2l 
1 39 28 1 2 25 39 4 2 0.10 
2 13 34 23 4 15 34 17 2.15 
3 40 30 3 28 39 0 
4 48 19 2 . 1 43 25 1 1 1.0 
5 23 41 4 2 28 40 2 0.07 
6 45 21 3 1 49 18 3 0.97 
7 4 8 49 9 5 13 43 9 0.48 
8 1 2 6 28 33 7 10 30 23 1.54 
9 41 29 46 18 3 3 1.88 
10 6 8 33 23 2 11 10 23- 24 1.82 
11 15 49 3 3 9 52 6 2 1 0.17 
12 16 41 7 6 17 44 6 2 1 l.o6 
13 4 5 4 41 16 3 9 5 44 9 0.94 
14 40 30 33 37 0 
15 42 28 41 29 0 
16 16 44 7 3 16 42 9 3 0.03 
17 46 24 39 31 0 
18 2 43 25 45 25 0 
19 1 13 39 17 2 10 39 19 0.57 
20 10 ll 42 7 2 13 10 36 9 0.29 
21 15 46 7 2 10 49 7 4 3 1.67 
22 39 31 37 30 3 0 
23 33 37 35 32 3 0 
24 25 36 6 2 1 28 37 2 3 0.05 
25 10 8 40 12 17 9 35 9 1.58 
26 31 38 1 32 36 2 0 
27 16 50 4 17 42 8 3 1.88 
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. Table 17 continued (Evaluation) 
First Administration Second Administration 
. 
. ' . . 
No. SA A u D SD SA A u D SD t 
(l) \~) U) \4) \5) \b) (7) \~) \9) \10) 1~ ~ 
l 12 48 10 ll 48 9 2 0.87 
2 5 5 48 12 3 8 48 11 0.69 
3 8 D 4.5 4 4 1.5 47 4 1.19 
4 5 37 8 1.5 5 6 31 D 12 8 0.33 
5 14 54 2 D 52 5 0 
6 3 27 D 26 l 5 34 12 16 3 1.66 
7 14 44 4 7 1 D 46 3 6 2 0.02 
8 29 37 2 1 1 21 42 6 1 0.54 
9 3 49 13 5 3 42 18 4 3 o.Bo 
10 1 9 16 39 5 6 16 36 12 1.09 
11 2 4 39 25 4 5 37 24 0.86 
12 4 10 31 25 9 40 21 . 2.09 
D 5 53 12 9 41 14 4 2 2.54 
14 15 52 2 1 1.5 54 1 1.07 
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